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About This Book

The idea for this book originated many years ago when I found myself teaching in a rural school with few
materials. T was hired as the teacher of ten children considered “emotionally disturbed.” Ten children
seemed like a comfortable class size to me, and I liked the idea of teaching in a self-contained classroom.
1 had taught learning disabled students in a resource room prior to this point and had enjoyed my time
there, but I couldn’t resist the opportunity to take on this new challenge offered to me. (The superintendent
of schools let out a visible sigh of relief when I accepted the job, as did the other feacher who was being
considered for the position.) I pulled out my undergraduate textbooks, looked through my predecessor’s
notes on the class, paged through educational catalogues daydreaming of all the supplies T would order,
and thought T was prepared for my new assignment. How hard could it be?

Then reality hit. My classroom was in a tiny trailer with no air-conditioning. The textbooks were
outdated, and there was no budget for anything. I bad bus duty in the moming; had to eat with my students;
and was responsible for coming up with activities for physical education, art, and music. My only break
each week was thirty minutes of library time. My first weeks were rocky. Pencils were used as weapons,
desks were overturned, and crumpled-up assignments were hurled around the room. Tempers were short,
and voices were loud. One student even threw a brick through the window. When we gathered for com-
munity circle time every day, students would have to leave the group one by one to take a time-out for
displaying rude and inappropriate behavior. The kids could not take turns talking, quiet down to listen,
handle any sort of criticism, or pay attention to me for more than one minute.

Little by little, I realized that I had to draw on whatever strengths T had as a teacher to reach these
children. T did not have the military background of the previous teacher, and I was not as physically
imposing (I was probably half his size). But I discovered something about the children: they loved to listen
to stories, and they were quiet while I was reading. Quiet! I began writing stories for them. T wove their
problems and issues and concerns into the stories. I used their names in the stories and drew funny pic-
tures to illustrate them. The children began looking forward to social skills time because it had become
interesting and even a little meaningful to them. I had students memorize definitions of sitting still, lining
up, and active listening. I let the artist in each child draw pictures to indicate how they might solve a prob-
lem. We acted out appropriate and inappropriate ways to handle a typical situation. We practiced having
conversations, lining up at the door, raising hands to talk, and other behaviors that seemed to be natural
for other students. On top of all that, we had to address learning problems, family issues, suspensions,
attitudes, and puberty.

The job ended up being one of my favorite teaching assignments. The writer and artist in me exploded
with opportunity. I was able to provide exactly what my students needed because I wrote each worksheet
for them the night before. Over the first year, the students and I bonded and came to realize what expec-
tations we had for each other. The second year was even better. The students were experiencing success
academically and socially. We used peer tutors to help practice conversational skills. We produced a play.
We took field trips. Gradually I began to feel that the students really wanted to be socially accepted, and
they began to exert some control over the way they behaved. I don't think T worked any miracles, but
I sincerely believe we touched on something important to them. With patience, humor, and much persever-
ance I gradually developed the materials for teaching basic social skills that appeared in the first edition




of Social Skills Activities for Spectal Children. As 1 revised the book for this second edition, T was amazed

that so many of the skills I initially covered remain relevant. Kids now have their own cell phones and MP3

players, and computers are commonplace, and classrooms have interactive whiteboards, computer labs,

and DVD players, But kids are still kids, and they still need and want to be accepted by others. For special-

needs children, these are skills that need to be intentionally addressed. They still need to understand how

authority works. They need friends. They need to know how to behave in various settings to be accepted.
Some things never change,

Contents

This book is divided into three main parts with 164 topics. The topics in Part One address accepting rules
and authority at school, those in Part Two are about relating to peers, and those in Part Three are devoted
to developing positive social skills. Each part contains sample parent letters, a story that relates to the general
social skill for each part, and chapters full of ready-to-use activities as well as classroom tips.

Within each activity is a teacher page that provides:

¢ A learning objective

+ A rationale for the skill

¢ Several thinking questions for discussion that can be used with a group
¢ Tollow-up activities that can be used after completion of the worksheet

» Answers to the worlsheet

The reproducible student worksheet for each activity is generally focused on one skill. It asks the student
to read, listen to, and respond in some way to questions or situations that are typical for the school, home,
or community environment. If you have a designated social skills time or community circle, you may want
to select a chapter or common theme to address during the week. The lessons can be done in any order
and adjusted for time by including or omitting follow-up activities, The classroom tips at the end of each
part focus on further skill building. The thinking questions for each lesson will also help build social skills
as students learn to think before answering, listen to the opinions of others, and try to focus on coming
to conclusions. The first three chapters in Part One, “Accepting Rules and Authority at School,” focus
on the student’s relationship with the teacher, rules and responsibilities within the classroom, and relat-
ing appropriately to other school personnel. It also contains a chapter on what to do if problems come
up. There are sixty-six lessons in Part One. The story for this part, “Mrs. Tryits Ideas,” is about a teacher
who becomes frustrated with her class’s inability to walk down the hall in an orderly manner and comes up
with some unusual training techniques to help them. The skills imparted in Part Two, “Relating to Peers,”
address learning and working with others, making friends, and being a good friend. There are thirty-two
lessons. The story for this part is “Ralph and His Purple Face,” about a boy who finds teasing hard to ignore.

Part Three, “Developing Positive Social Skills,” is general in nature and targets skills such as having
a clear understanding of the social situation, being positive, getting along with others at home, and learn-
ing to use everyday good manners. There are sixty-six lessons in this part. The story for this part is “The
Accident,” about two girls who collide on swings at school and exchange personalities for a few days.

1 hope that you will find this book helpful and timely.

Darlene Mannix

vi About This Book
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Part One

- Accepting Rules and
Authority at School

I was walking down the hall one afternoon when I noticed David, a kindergartner. He was in a line with
other kindergartners who were standing next to the wall after they had finished at the water fountain.
“Hey David,” I called to him.

He looked at me sadly and waved.

“What's the matter? I asked him, bending down to look him in the face. He shook his head and
shrugged and then said, “I just learned the lining-up protocol, and they changed it AGAIN.” He shook his
head. “Kindergarten is kind of hard.” And, yes, he actually used the word protocol.

One change that I have noticed over the past few years is that of the terminology we use. Instead of
“rules,” we now have “procedures.” (There is a lining-up procedure. A fire drill procedure. A coming-into-
the room procedure.) Substitute teachers are now “guest teachers.” We have “benchmarks” for every-
thing, We have “conflict resolution coaches.” But no matter what words are used, the underlying goal for
students in the classroom remains the same: understand and accept your environment, and things will go
much more smoothly for everyone. It is important not only to teach students the rules or procedures, but
also to help them understand why these rules are in place.

Some students from a very young age have difficulty respecting authority. When a five-year-old
declares: “I don’t have to do what you say!” we wonder what set of expectations accompanied him to
school. We sigh and begin the task of teaching obedience, because at some point he or she will need
to trust an adult who has safety or efficiency or cooperation in mind for the student’s own good. And
we as adults continue to model our philosophy of accepting rules and authority in front of our little
observers every time we have to submit to authority ourselves. (A humbling moment comes to mind:
On my way to work one morning I was pulled over for speeding and had to admit to the officer that
I was a teacher on my way to teach rule-following to eager young students. And now I was late and
would have to explain why.)




Part One is devoted to helping students learn about and deal with authority at school. The lessons in
this part help the student identify and learn how to accept authority from the classroom teacher, other
adults, or older peers who are there to help. The lessons also help the student deal with rules and prob-
lems they might encounter. To this end, it is divided into these sections:

Parent letters

Story: “Mus. Tryit's Ideas”

Chapter One: Understanding the Teacher’s Role

Chapter Two: Classroom Rules and Responsibilities

Chapter Three: Relating Appropriately to Other School People
Chapter Four: When You Have Problems

Accepting Rules and Authority at School
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PARENT LETTER #1

RE: Accepting Rules and Authority at School—Understanding the
Teacher's Role

Dear Parents,

We will be starting a course of study about learning social skills. The first part deals with les-
sons involving rules and authority at school.

The first set of lessons addresses understanding the teacher’s role. Your child’s teacher spends
many hours each day as a significant voice in your child’s life. He or she is more than just a per-
son who engineers the learning of a lot of content and skills; he or she cares about the needs
and interests of your child and every other student in the class. Although your child may encoun-
ter teachers thraugh the school years who are more or less to his or her liking, the teacher is a
very important individual. These lessons acquaint the student with some of the aspects of being a
teacher.

Here are some ways that you can help reinforce these ideas at home:
e Ask your child to tell you about the rules at schoot. Why are they necessary?

e Find out some of the personal interests of your child’s teacher. Does he enjoy running? Is
she a gourmet cook? Spend a few minutes finding out about the teacher’s life outside the
classroom.

e Handle conflicts with the teacher in an up-front, positive manner—and never in front of your
child. Remember that there are two sides to every story. Before you become upset, call the
school and find out what's going on if you are concerned. Iinformation can be misrepre-
sented. Find out the facts.

e Reinforce respect for the teacher. Our lessons will focus on treating the teacher politely,
being trustworthy, and allowing the teacher to do his or her job as smoothly as possible.

Sincerely,

Teacher

Accepting Rules and Authority at School




PARENT LETTER #2

RE: Accepting Rules and Authority at School—Classroom Rules and

Responsibilities

Dear Parents,

Our next unit of study for social skills is about following classroom rules and taking seriously
the responsibility of being a student—and all that that implies—while at school. Rules are a neces-
sary part of life for efficient functioning. The rules will make sense and contribute to a good learn-
ing environment.

Some of the lessons include working independently, entering and leaving the classroom quietly
and in a mannerly way, following instructions, being a good listener, bringing homewotk to
school, and completing assignments,

You can help your child with these skills by:

* Discussing specific classroom rules. What is important in your child’s classroom? Does the
child know the rules?

e Watching out for homework or other assignments that come home each day. Is your child
prepared to finish the work independently? If you don’t dig through the backpack or pock-
ets, would the homework be shown to you? Have a routine established so that parent and
teacher notes are not missed.

¢ Making sure that your child is not absent or tardy unless absolutety necessary. The first few
minutes of the classroom day often set the tone and agenda for the rest of the day. A child
who is late or absent misses something. Make arriving on time a priority.

Sincerely,

Teacher

Accepting Rules and Authority at School
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PARENT LETTER #3

RE: Accepting Rules and Authority at School—Relating Appropriately to Other
School People

Dear Parents,

Besides the classroom teacher, other individuals are at school to help your child learn and help
keep school a safe place. Other people who will be [or are] authority figures at school include the
principal, other teachers, the bus driver, the counselor, and substitute teachers, We hope that our
children will be respectful to these adults as well.

Here are some ideas to keep in mind:

When you know there will be a substitute teacher in class, do not write off the day as baby-
sitting. Go over your expectations for good behavior with your child, and inform your child
to be as cooperative and helpful as possible.

If you are upset with the principal or other administrators, discuss your concerns with
them—not your children.

You may not agree with the decisions made for your child by the adults in school, but first
try to understand. You can negotiate better by understanding the position of the other side.
Sometimes mistakes are made. No one is perfect.

The bus driver does not have an easy job. He or she must have control to ensure a safe ride
for the children. If your child becomes unruly or uncooperative on the bus, discuss the con-
sequences with him or her. If your child has a long bus ride, send something enjoyable for
him or her to do (a special book or word puzzles, for example).

Be a good role model yourself. Show respect for people who have authority over you: your
boss, city officials, the police department. Your attitude toward them conveys your respect.

Sincerely,

Teacher

Accepting Rules and Authority at School




PARENT LETTER #4

RE: Accepting Rules and Authority at School—When You Have Problems

Dear Parents,

Everyone experiences difficulties at some time. One of the coping strategies we want our chil-
dren to understand is that there are resources and technigues available to them to help them get
through their difficulties.

The lessons in this unit of study include defining the problem, asking for help, looking harder
at the problem, avoiding excuses, using a peer futor, keeping track of assignments, doing home-
work, and seeking out adults or friends who can help.

You are a resource for your child when he or she is facing a probtem. Keep these points in mind:

¢ Talk to your child every day. Find out what’s bugging him or her. What happened at school?
Are things going okay? Even though you may be busy, do not be too busy to stop, look in
your child’s eyes, and really listen.

o Let your child know that you care about him or her. Spend time together, even if it is just by
washing the dishes together or waxing the car.

e Listen. Can you let your child talk for one entire minute without interrupting?

« Encourage your child to talk to the school counselor, his or her teacher, a respected adult,
or an older student you trust. It may be difficult for a chitd to open up to you, but it might be
easier after bouncing some ideas off other people. Maybe you are too close to the problem.
Don't shut off other avenues for your child to get needed help.

Sincerely,

Teacher

6 Accepting Rules and Authority at School
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Story: Mrs. Tryit’s Ideas .

Mrs. Tryit’s class just could not walk down the hall in a line. Oh, they started out
pretty well, but soon the students had all kinds of problems. No matter how often
they started looking like this . . .

Accepting Rules and Authority at School




Sometimes somebody would walk a little too fast and would step on the heels of
the person in front of him or her.

Or somebody would walk too slowly, and everyone behind would pile up like a
traffic jam.

One or two people always got out of line and had to fight to get back in.

And little Sheldon Shufflesnout just could not stop looking in every classroom that
they passed along the way and give a friendly wave to the people inside.

The teacher, Mrs. Tryit, always had an idea or two to try.

Copyright © 2009 hy John Wiley & Sons, Inc.
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First, she went to the supply room, got some black paint and a brush, and painted
footsteps all the way down the hall for the students to follow. This way, she thought,
they wouldn’t walk all over the hall, but would go exactly where they were supposed
to go.

So five minutes before they had to go down the hall, the students had to take off
their shoes so they wouldn’t scrape the paint off the floor.

But there were still problems. The students kept switching places while they were
walking, No one could remember where they were supposed to be.

Accepting Rules and Authoriiy at School




But Mrs. Tryit had another idea: she gave every child a number that was to be
taped on his or her back as the students left the room.

“No changing places,” she said. “You have to stay in this order.”

So ten minutes before it was time to go down the hall, the class took off their shoes
and got their number cards.

But there were still problems. Some people in the class walked fast and were
always bumping into other people.

But Mrs. Tryit had yet another idea.

10 Aceepting Rules and Authority at School
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She went to a used car lot on her lunch break and got some old tires. Each student
wore one so that if someone behind him or her walked too fast, the jolt would not be
too hard.

So fifteen minutes before it was time to go down the hall, the class took off their
shoes, got their number cards, and put on their tires.

But there were still problems. Some people walked too slowly and couldn’t keep
up with others.

But Mrs. Tryit had an idea.

Accepting Rules and Authority at School 11
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She had a friend who used to work in a circus, training elephants, She borrowed
the leg chains that they used to keep the elephants together. When all of the chains
were in place, the students could stay together.

So twenty minutes before it was time to go down the hall, the students took off
their shoes, got their number cards, put on their tires, and waited for Mrs. Tryit to
attach the leg chains.

But there was one more problem, As the class walked down the hall, they kept
looking into classrooms, restrooms, and any kind of can, box, or desk that they

passed.
But Mrs. Tryit had an idea.

12 Accepting Rules and Authority at Sehool
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She lived next door to Farmer Fred who had some draft horses that pulled a big
cart at the county fair. He put big black blinders on the horses’ heads so they could
only look straight shead—not to the right or to the left. Mrs. Tryit asked if she could

borrow some.

So twenty-five minutes before it was time to go down the hall, the students took off
their shoes, got their number cards, put on their tires, waited for Mrs. Tryit to attach
the leg chains, and put on their blinders.

Now, finally, the class was able to walk down the hall with no problems.

L

Aceepting Rules and Authority at School 13




Did I say no problems?

Tt took the class so long to get ready to go anywhere that by the time they got to
where they were going, they had to turn right around and go back.

Some days théy had to eat lunch while they were still walking in the hall.

And the day of the fire drill, it took them so long to get their things together that
Ms. Tryit just told them to jump out of the window and not tell anyone.

Finally, the students had had enough. They looked at Mrs. Tryit, got down on their
knees, and begged: “Mrs, Tryit—this is all just too much trouble! We’ll walk right
from now on! Give us a chance!”

Mrs. Tryit smiled. “I think we're all ready to give it a try,” she said. “Open the back
closet and let’s toss everything in,

14,
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Now the class has no problems at all walking down the hall. No one has missed
lunch in a long time and fire drills are back to normal. In fact, once someone
commented that Mrs. Tryit’s class was the fastest and quietest as they walked down
the halll

If the class ever forgets and starts to push or shove or walk a little too fast or too
slowly, all Mrs. Tryit has to do is go to the back closet and start to stir up the black
paint a little bit.

THE END
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1.1 My Teacher Is a Person!

Objective

The student will summarize three to five characteristics of a favorite teacher after conducting an informal
interview with him or her,

Rationale

Students will have lots of experiences with lots of different teachers in their school career. Some teachers
will be favorites; others may not. However, all teachers are people. They have good days and bad days;
different interests, hobbies, family members, pets, and so on. By interviewing a favorite teacher, the stu-
dent can learn about this person’s interests and thoughts as a person, not solely as a teacher.

Thinking Questions
1. Who are some teachers you have had® (ask for names)

9. What are some things that you remember about these teachers? {activities that they did in class,
funny things that happened, what kind of car they drove)

3. Why do you think people want to become teachers? (they like kids, they enjoy helping others, they
like the summers off )

4. Think about a teacher you really liked. Why did you like this person? (he or she listened, had good
games, explained things clearly)

5. Would you ever like to become a teacher? Why or why not? (answers will vary )

6. If you were a teacher, what would you teach? (answers will vary)

Activity

Directions: Arrange for students to conduct an interview with a teacher who is willing to participate. It
might be a teacher at your school or a teacher the student knows from another place. Help the students
arrange a time and place for the interview. Encourage the student to think of additional questions.

Anstwers: Answers will vary.

Follow-up: Tave students share their interviews with the class. What interesting things did they
discover about the teacher? What were some things that the teachers liked or disliked about teaching?
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Name Date

1.1 My Teacher Is a Person!

Find out some interesting things about a teacher!

Teacher: Subject or Class:

1. How long have you been a teacher?

2. What is your favorite thing about teaching?

3. What is the funniest thing that happened to you while teaching?

4. What is something you don’t like about teaching?

5. What made you decide to be a teacher?

6. What do you like to do when you are not at school?

7. 1f you could buy anything for your class, what would you buy?

8. Do you have any children? Pets?

On the back of this sheet, write any other questions you can think of.
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1.2 School Rules Are Different from Home Rules

Objective

The student will recognize examples of rules as being appropriate for school, home, or either place.

Rationale

Sometimes what is acceptable behavior at home (eating while you're reading, getting out of your chair
whenever you want to} is not appropriate for school, and vice versa. It is important for students to under-
stand the importance of school rules and to follow them when at school, even when the same situation in
o differcut environment (home) might be completely acceptable.

Thinking Questions

1. What are some rules that you have to follow at home? (take out the garbage, don’t talk with your
mouth full, make your bed every moring)

9. What are some rules that you have to follow at school? {clean off yyour desk, don’t drink too long at
the water fountain)

3. Can you think of some rules that are the same for both home and school? (don’t fight, clean up
your mess, don’t use bad words)

4. Why do you think each place has some different rules? (school has a lot of people, home has just
family members)

5. Why do you think we need so many rules at school? (to keep things running smoothly, so everyone
does things the same way)

6. What school rules are hardest for you to follow? (no talking to your neighbor, keep your desk
clean)

7. What school rules do you think are the most important? (dont talk during a fire drill, no fighting)

Activity

Directions: Have students complete the worksheet ahout home and school rules. Write down H (home},
$ (school), or H and S (both) to indicate where the rule would most likely be needed.

Answers: LH 2.8 3.8 4H,S 5.H,5 6H 7. 8 H 9.5 10.H,S

Follow-up: Have students make a list of ten school rules and ten home rules. Compare their answess.
Discuss why the rules are important.
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Name - Date

1.2 School Rules Are Different from Home Rules

Write H if this sounds like a home rule; write § if this sounds like a school rule. Some rules might be both

H and 8, so think carefully!

1. Make your bed,

2. Put your name at the top of the paper.

3. Raise your hand to talk.

4, Don’? interrupt when someone else is talking.

3. Take off your coat and hang it up when you come in.
6. Ask before you invite your friends to play.

7. Keep your feet under your desk.

8. Don't tease your brother or sister.

9. Don't take pencils off the teacher’s desk.

10. Don’t throw food at other people.

Understanding the Teacher’s Role
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1.3 Different Ways of Learning

Objective

The student will identify several ways that people can learn.

Rationale

Although students may be in a classroom together, they are individuals and learn in different ways. Some
students are primarily visual learners; others learn best by moving around, touching, repeating, hearing,
or other unique methods. It can be helpful for a student to recognize ways that he or she learns best.

Thinking Questions

1. What is something that you learned how to do in the past few weeks? (write in cursive, learn to
multiply by 5s)

2. How did you learn to do this? (repetition, someone showed me how to do it, memory tricks)

3. Do you think that everyone learns how to do things the same way? (no)

4. How could a blind person learn to operate a computer? (learn where the keys are, have someone
assist him or her)

5. How could someone in a wheelchair play hasketball? (specialized wheelchairs)

6. Can you think of three different ways that you could learn how to spell some new words? (copy
them ten times, say them out loud, look at the word for ten seconds)

7. Does everyone learn best in exactly the same way? (no; there are lots of different ways)
8. What ways do you learn to do things the best? (someone shows me, I learn by making mistakes)

Activity
Directions: Your students are to match each student on the worksheet with the drawing showing the way
that he or she learns best.

Answers: 1. Dana 2. John 3. Max 4. Carol

Follow-up: Have students discuss other tasks that can be learned in different ways (reading,
memorizing facts, drawing enimals, playing a computer game). Discuss how individual students think that
they learn best.
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Date

1.3 Different Ways of Learning

Each of these students is trying to learn how to bake a cake, but they are learning in different ways. See if
you can match the name of each student with the picture by using these clues. Write the student’s name

on the line below each picture.

JOHN is learning to make a cake by reading a recipe.

CAROL is learning by listening to a friend tell her what to do.
MIGUEL already knows how to bake a cake, so he is using his memory.
DANA is watching a [riend make a cake and is doing what the friend does,

Understandjng the Teacher’s Role
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1.4 Showing Respect for Your Teacher

Objective

The student will identify examples of children who are showing respect for a teacher.

Rationale

“Respect” means treating someone as a valued person. Students should show respect for their teacher
and other adults by using words and actions that demonstrate this. Tt is acceptable to state an opinion, but
respect implies that a student uses words or comments that treat the teacher as a valued person. Good

manners are always expected.

Thinking Questions

1. How would you feel if I slammed the door in your face? (mad, upset)

9. How would you feel if you were standing in a long line, and T let you go ahead of me? (thankful,
pleased)

3. Which of those examples shows having respect for someone? (the second)

4. Can we come up with a good definition for respect? (ireating someone as valued)

5. What are some ways that you can show respect for a teacher? (being polite, being quiet, not saying
nasty things about him or her)

6. How do you think a teacher feels when the students show respect? (good, proud, wants to help the
students more)

Activity

Directions: Have the students look at each of the nine examples on the worksheet to determine whether
the children are showing respect for their teacher. They are to circle those showing respect and put an X
through those who are not.

Answers: 1. circle  2.X  3.circle 4. circle B.cirde 6.X 7.X 8X 9. circle

Follow-up: Have students take turns explaining their responses to the examples and discuss how the
children were or were not showing respect. What could the children who were not behaving respectfully
have done differently to express their feelings and still show respect? (explain why they were mad at the
teacher, use a polite voice, discuss the problem calmly with a friend)
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1.4 Showing Respect for Your Teacher

Date

Some of these students are showing respect for their teacher. Some are not. Circle the respectful stu-

dents. Put an X on those who are not showing respect.

I, r\r. J';ones bi6+ar1 had. Z, . 3.
eacher, bt he o
Mrs. Smith
rea,”_tj heffa vs leasn, . m‘z‘b “:F‘-"l"- i‘s

y /T lke yow, ,
Mrs. Johason!

Mrs, White is
maJ”}J Umcojr. She
onf_g ies ﬂood.
grades to the
kids she

lkes. T
Hoink, she's

Méad CU\A.,
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1.5 Doing What the Teacher Asks

Objective

The student will select examples of children who are doing what the teacher asks them to do.

Rationale

Teachers give instructions all day long, When students hear, understand, and then follow the instructions,
they can accomplish a lot. This lesson focuses on identifying which children are following the teacher’s
instructions.

Thinking Questions

1. What are some things that your teacher might ask you to do during the day? (get out your home-
work, hang up your coat, put papers in your homework folder)

9. Why do you think the teacher asks you to do so many things? (to help us learn, to show us good
ways to do things)

3. What are some reasons that it is hard sometimes to not follow the teacher’s directions? (you might
not understand, you might get distracted, you might forget what you're supposed 10 do,)

4. Whyis it a good idea to do what the teacher asks? (you won’t get in trouble, she has a good reason
for asking you to do something, you will learn better if everyone follows the directions)

Activity
Directions: Students read the example of a teacher giving directions and pick out the children who are
following the teacher’s instructions.

Answers: 1. Albert, yes 2. David, no 3. Sally,no 4. Ed, no

Follow-up: Discuss with students why David, Sally, and Ed did not follow the teacher’s instructions.
What could they have done instead? What might happen because they did not follow the instructions?

26 Understanding the Teacher’s Role




Copyright © 200% by John Wiley & Sons, [nc.

Name

1.5 Doing What the Teacher Asks

Mr. Green asked each of these students to do something. Which of them did what the teacher asked?

Circle YES or NO.

1. “Albert, please take this list to the office. The lunch people need to know
how many students want pizza today.” Albert went to the office, turned in the
list, and came right back.

YES NO

2. “David, would you please take this book to Mrs. Pink down the hall?”
David took the book to Mrs. Pink’s room, but on the way back he stopped
by Mrs. White’s class to see if he could wave to his little sister.

YES NO

3. “Sally, I'm sorry, but you will have to stay in for recess since you didn’t get
your math done. Please work on it right now.” Sally opened her math book and
got out her paper, but then she drew horses all over the paper and the table.

YES NO

4. “Ed, I am glad you brought your library book back. Don’t forget to
write down the name of the book before you return it to the library.” Ed
returned the book to the library.

YES NO

Understanding the Teacher’s Role
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1.6 When the Teacher Leaves the Room

Objective

The student will identify appropriate and inappropriate behaviors for students when the teacher is not in
the room.

Rationale

There’s nothing more embarrassing than walking down the hall toward your room, hearing an awful
commotion, and finding out that it’s coming from your room. Students need to learn that even when an
authority figure is not physically in the room, good behavior is still expected.

Thinking Questions

1. What would happen if the teacher left this room for a few minutes? (students would contine
working, some would play)

9. What do you think students should do when theix teacher is gone for a little while? (continue doing
what they were told to do)

3. Before your teacher leaves the room, what does he or she tell you or ask you to doP (continue
working, sit quietly)

4. Why do you think it’s important for things not to get out of control while the teacher is gone?
(someone might get hurt, it wastes time)

Activity

Directions: Students are to look at the characters who are alone in the classroom. They are to circle or put
an X through the children according to their behavior. Make sure that students understand what the chil-

dren on the worksheet are doing if it is not clear.
Answers: Circle: Mike, Kathy, Dave, John, Kevin, Ellen. X: Pete, Chou, Sue, Rick, Sandy, Jane

Follow-up: What are some possible consequences of the hehavior of the students who were not
following directions while the teacher was gone r? (get behind on work, disturb other students)
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1.6 When the Teacher Leaves the Room

Mrs. (¥ Brien got an emergency phone call in the office and had to leave the classroom, She said:

You all have work fo
finish, Stay in your seat
and work qyie’f*fg ookl T

get back. Ne noises!
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1.7 Getting the Teacher’s Attention

Objective

The student will identify several appropriate ways to get the teacher’s attention.

Rationale

Students need the attention of their teacher from time to time—to clarify things, get some extra help, or
maybe just to tell the teacher something. They need to know how to make that contact with the teacher.
Can you be interrupted while you're working with someone else? How can a student reach you? This les-
son offers items for discussion about how to get the teacher’s attention in an appropriate way.

Thinking Questions

1. What do you think the teacher thinks when you raise your hand? (yyou know the answer, you want
something)

9. Why is raising your hand a good signal to let the teacher know you want some attention? (it’s quiet,
easy, fairly noticeable in class)

3. What are some other good ways to let the teacher know you need some attention? (go up fo the
desk, call his or her name quietly, put a question mark card on your desk)

4. What are some ways that don’t work very well in a classroom? (making noises, yelling out)

5. What system works well in your classroom? (classrooms may vary as to their method of connecting
toacher with student—ask students for their experiences in other classrooms)

Activity
Directions: Students are to think about the ten suggestions for getting the teacher’s attention and put a
check mark next to the best ones.

Answers: Check marks by 3,6, 7, 9.

Follow-up: Discuss why the unchecked answers were inappropriate. Although some may result in get-
ting the teacher’s attention (throwing a book at him or her), what kind of attention would it get? (probably
a reprimand)
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1.7 Getting the Teacher’s Attention

Which of these are good ways to get the teacher’s attention? Put a check mark next to each good answer.
1. Yelling as Joudly as you can: “Hey, you!”
2. Throwing a book at the teacher.
3. Raising yourhand.
4. Pulling on the teacher’s sleeve while she is working with a small group.
5. Standing on your chair.
6. Going up to the teacher’s desk and waiting quietly.
7. Looking at the teacher’s face.
8. Telling your friend to go get the teacher and make him come over to your desk.
9. Using the teacher’s name to call him over.

10. Yelling the teacher’s name as loudly as you can.

Copyright € 2002 by John Wiley & Sons, [nc.
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1.8 Complaining About Work

Objective

The student will identify characters who are making noncomplaining remarks about work.

Rationale

Complaining leads to arguing and noncompliance. Although it would be nice if all students enjoyed doing
their assigned work, many do not—and some are quick to voice their displeasure. This lesson compares
complaining statements with noncomplaining statements and puts the student in the position of having to
decide which he or she would rather listen to.

Thinking Questions
1. How do you feel when you're given an assignment you don't really want to do? (in ¢ bad mood,
fmstmted, tired)

9. What are some comments that students might make about doing something they don’t want to do?
(“Do we have to?” “I don’t like this” )

3. Do you think that complaining about work changes things? (probably not, might aggravate the
teacher)

4. ‘What are most of the complaints that you hear about? (work is too hard/long/boring)

5. If complaints dont get you anywhere, what could you do instead? (just do it, talk to the teacher
about legitimate reasons that you're having trouble, commiserate with your friends after class)

Activity

Directions: A teacher has given a class some work to do. There are two characters shown for each assign-
ment. The student is to circle the one in each pair who is not complaining,

Answers: L. second 2. first 3. second 4. second

Follow-up: Discuss ways that students can voice their frustration or problems with work. Is it a prob-
lem of not wanting to do the work or simply wanting to complain about it? Is the first character in number
3 really in pain or making a big deal about nothing? What does it feel like to hear constant complaining?
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1.8 Complaining About Work

Which of these students would you rather listen to? Circle the student in each pair who is not
complaining.

: ( L vt gou 1o What? The's 3
';;:S 03“» v;; rgbac?:k mochl TH's too moch
J ) T better
get started!

stoties W rEyamr
Joevral,

)
If your handswritin /" I don't wast fo do ‘
; (Hhis. I want to read o book. T have +o be
o Prondable ol ) (45,7 ot o e o oo 1 e

have to do i'ﬁ over,

to write anythin Hhe first Hime,
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1.9 Arguing with' the Teacher

Objective

The student will state comments that are argumentative and then give reasons that the comments are
impolite, unhelpful, or unnecessary.

Rationale

The step after complaining seems to be all-out arguing. Some students feel that they have to find some-
thing negative about every situation, 1o matter how neutral that situation may be. This lesson gives the
student a chance to think of argumentative comments and then decide whether the arguing is helpful o
unnecessary.

Thinking Questions

1. ‘What does it mean to argue with someone? (try to tell your point of view, which is probably differ-
ent from the other person’s)

9. What are some bad things that come from arguing? (hurt feelings, loud voices, nothing sotved)

3. Can good things come {rom arguing? (possibly—if one side really listens to the other)

4. Can you change someone’s mind in another way other than arguing with him or her? How?
(e logical, be polite when talking about how you feel)

5. If you disagree with your teacher about something, is arguing about it going to help? What would
help? (arguing probably wouldn’t help; ideas from question 4 might)

Activity

Directions: The students are to fill in each balloon with words that the arguing student might say to the
teacher. Remind students not to go overboard (not to use bad language or gestures!) but to think like an
arguer.

Answer examples: 1. “It is not.” 2. “They lined up first yesterday! It's not their turn!” 3. “T don't
want to use a pencil.” 4. “T don’t want fo read it out loud.” 5. “That’s too much work! I dont want
tol” 6. “Ten pages are too much! Why can’t we do one? I don’t like that assignment.”

Follow-up: Have students volunteer their answers. Then talk about similarities among the answers
that students have come up with for Arthur’s arguments. How many times do the words don’t, won', and
not appear? Students may want to role-play the situations and keep the argument going back and forth a
few times. Have them think about the bottom line: Did anything change because Arthur argued? If you
were Arthur’s friend, what would you advise him to do? How could Arthur change his words to get his
point across without (1) complaining and (2) arguing?
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1.9 Arguing with the Teacher

Meet Arthur Q. Arguer. He likes to argue with teachers about everything and anything. Write in the hal-
loon what you think Arthur might be saying in each situation below,

@ is very haxd to vead, Arthor
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Everyone mqs*f- helr clean op the voom
becanse we're haxing visitors His afternoon.
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1.10 Notes Have to Make It Home

Objective

The student will give a reason that it is important to take a note from the teacher home to a parent or
guardian.

Rationale

Many items on paper are very important to a school. Behavioral notes, school menus, returned forms that
lead to extra services for the school, report card information, and information about class activities are just
some examples of notes or messages that need to make it from the school to the student’s home. It is a
waste of time to have to rewrite, recopy, and relocate notes that should have made it the first time.

Thinking Questions

1. What, are some messages or notes that you take home from the school? (lunch menus, weekly
announcements, repotrt cards)

2. Why do you think it is important for your parents to know what’s going on at school? (so they can
come to plays and programs, so they know when to schedule appointments)

3. What are some ways that notes might get lost? (drop them, use them to write other things on and
then forget about them)

A. What are some ways that you can make sure a note gets home? (put it in my homework folder, give
it to my mom right away)

5. How does it help the teacher when you take these notes home? {(important information gets home,
the teacher doesn’t have to rewrite the note or call home)

6. How does it help your parents when notes get home? (they know what's going on, they can send in
supplies)

Activity
Directions: The students are given examples of notes or papers that need to go home. Students should

write one reason that it is important for the note to make it home.

Answer examples: 1. permission slip: so I can go on a field trip 2. behavior note: so I can get my
reward 3. lunch menu: so I know that I want to order pizza on Friday 4. parent conference: so my parents
can come to school and talk to the teacher

Follow-up: Collect examples of notes, messages, and other papers that occasionally go home. Discuss
ways that students can remember to take these notes home.
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1.10

Here are some notes or

Date

tant that this note makes it home.

38

Notes Have to Make It Home

messages from your teacher that need to go home. Write down why it is impor-

1. Permission slip: “We are taking a class field trip to the zoo on Friday. Please make sure your child
brings $2.00 and a sack lunch.”

2. Behavior note: “Vincente had an excellent day today! He got all of his work done with no

complaints.”

3. Lunch menu: “Pizza will be served on Friday instead of on Wednesday next week.”

4. Parent conference form:
served!”

“Sign up for your conference time with your teacher. First come, first

Understanding the Teacher’s Role
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1.11 When the Teacher Is Talking . ..

Objective

The student will state the rule: “When the teacher is talking, be quiet and listen.”

Rationale

When the teacher is addressing the class, students need to be quiet and listen. Not only is this respect-
ful to the teacher, but it also enables the students to hear what is being said and reminds them to pay
attention.

Thinking Questions

1. Are there times when the teacher is talking that you don’t need to listen? (if the teacher is talking
to an individual)

2. How'do you know when you are supposed to be listening to what the teacher says? {when it’s in
class, during a lesson)

3. What are some distractions to hearing the teacher’s words? (noises in the classroom, other conver-
sations, something going on outside)

4, If the teacher is saying something really important, what do you think students should do? (listen,
be quiet)

5. How does this show respect for the teacher? (shows that you value the teacher’s words and
actions)

Activity

Directions: The characters on this worksheet have a word below them. Students are to find the characters
who are quiet when the teacher is talking and write the word that goes with him or her in order in the
boxes below the drawing.

Answer: Be quiet and listen.

Follow-up: Discuss why the rude students are not listening to the teacher while she is talking. What
are they doing instead? (talking, yelling for help, whistling) Why is it important not only to follow the rule
but to show manners and respect by being quiet?
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Name Date
1.11 When the Teacher Is Talking . . .

See if you can finish the rule. Underneath each student is a word. Find those students who are listehing to
the teacher. Put the words together in the hoxes below the drawing in order to finish the rule.

i

il
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1.12 Teacher-Pleasing Behaviors

Objective

The student will be able to give examples of behaviors that are teacher pleasing in various school settings.

Rationale

Some students may have problems getting along with certain teachers, especially teachers whom they per-
ceive are not “their” teacher. Others have a chip on their shoulder, and they anticipate the negative possi-
bilities of every behavior. By learning to identify and use a few simple teacher-pleasing behaviors, students
get off on the right foot with a teacher and may be able to change negative attitudes that unfortunately
sorne teachers might develop from contact with difficult students.

Thinking Questions

1. In the “olden days,” students used to bring in an apple for their teachers. Why do you think they
did this? (so the teachers would like them, maybe the teacher didn't have a big enough lunch)

2. 1f you were going to bring something to school to give your teacher, what might it be? (depends on
the teacher: perhaps a magnet for the board, computer game, a drawing)

3. Let’s think about one teacher in particular, Let’s say the P.E. teacher. What is something that you
could do or say that would make him or her say, “Wow! What a nice class” or “You are a thoughtful
person!” {being polite, picking up the equipment at the end of class)

4. When you wake up in the morning, would you rather hear your mom or dad say, “Get up and get
your shoes on! Hurry up”! or “Good morning! Let’s have a good dayl” (the second)

5. Can you think of some things you could say to a teacher to make him or her smile? (“Good morn-
ing. May I help you with your booksP” “I'm going to have a great day!”)

Activity
Directions: After reading the examples on the worksheet, students should circle the child in each pair who

is demonstrating a teacher-pleasing behavior. Discuss why the behavior is pleasing to a teacher.

Answers: 1. second child: saying something polite 2. first child: anticipating something the teacher
might need 3. first child: Jooking at the teacher while he is giving directions 4. second child: compli-
menting the teacher

Follow-up: Have students think about ways that they can do things that will please their various teach-
ers. Discuss the difference between frying to manipulate the situation with false flattery versus trying to
anticipate something that the other person might find nice or pleasing.

Understanding the Teacher’s Role 4
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1.12

Which student in each pair is showin

42

/T haste school. I hate masth.
T hate Mond.aﬁs.

Thaak. you for giving 08
exchra time to do our

homeriork!

Date

Teacher-Pleasing Behaviors

g a teacher-pleasing behavior? Circle your choice.

T need to get
my desk!
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1.12 Teacher-Pleasing Behaviors (continued)
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1.13 When Your Teacher Has a Bad Day

Objective

The student will identify appropriate responses to a teacher who might be having a bad day.

Rationale

We all have them: the days when you get to school late, can’t find your answer key, the computer lab
is flled with another class, and you have a long and difficult parent conference to look forward to after
school. It is important for students to realize that even their teachers might have an off day and that they
need to rise to the occasion to be mature and caring.

Thinking Questions

1. What do you think might make a teacher have a bad day? (something going wrong al home, being
late, having a headache)

9. Sometimes even teachers get grouchy or make rnistakes. Can you think of any examples? ( teacher
spelled a word wrong on the board, had a headache, came in very tired from staying up with a sick
child)

3, Doyou think that when a teacher has a bad day, it would be a good time to ask for special favors or
extra recess or to make a lot of noise? Why or why not? (no, because the teacher is already dealing
with other issues)

4, What are things that you could do to help your teacher if he or she is having a bad day? (be quiet,
help each other instead of bothering the teacher with something trivial, draw a card)

Activity

Directions: Have students read the scenario on the left side of the worksheet, which shows a situation in
which a teacher is struggling with something, Students should draw a picture on the right side that shows
something they could do for or say to the teacher.

Answer example: 1. headache: play soft music 9. yelled at by a parent: “You are a good teacher.”
3. late for work: “We know what to do and already took the lunch count for you.” 4. art class was can-
cellod—“That’s okay. We can just draw in the room.”

Follow-up: Have students share their drawings and responses. The next ime you have a bad day,
maybe you can hang up the pictures for a reminder!
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Name Date

1.13 When Your Teacher Has a Bad Day

The teachers on the left side are having a bad day for various reasons. Draw a picture on the right that
shows something you or your classmates could do to help the teacher have a better day.

T have o, cold and a headache.
T feel soocoo awfil, T ’:robcu')fy
won'+ be. heve Fomorrow, kids!

/

Mrs. Green is urse'f that I let

averyone Jay in the sand
ysﬁr@ and ’(:er Ja»ah'f-er gqot dirt
oll over her new dress. T am sorvy
that she is so angry with me.
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1.13 When Your Teacher Has a Bad Day (continued)

T am so sorty thad I late! T
ot s'f'om:eir? o, long rain, g0t
every ved '%H' in ?—owln, a.,n{f ;

then my cox van ovt of gas!!

" The axt teacher is not here today,
50 we axe ot going +o have o.
break. His a{'fernoon. T know that
ve oxe all very fli&lﬂ?ﬂiﬁ""&ll.

Understanding the Teacher’s Role
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1.14 Having Fun, But Knowing When to Stop

Objective

The students will recognize situations in which having fun can go too far, continue on too long, or become
inappropriate.

Rationale

Fven teachers like to joke around sometimes! It is fun to tell some jokes, tease someone, toss a ball around
the room, and engage in other playful behaviors. Students, however, need to recognize the limits of when
and how to be playful in the classroom.

Thinking Questions

1.

10.

What would you do if I told you that I can imitate the sound of an elephant? (we'd ask you to
demonstraie!)

‘What if everyone in the class made an animal noise at the same time? What would happen?

(it would be funny, it would get loud in here)
Wounld it be funny if I had a soft foam ball and bounced it off of Tommy’s head? (yes)

What if I had twenty balls and everyone starting throwing them around? (it would be great, it
wotld be really funny)

Would it be funny if we kept throwing the balls for a couple of hours and didn’t get anything else
done? (we might get tired of throwing the balls around, we would get behind in our work)

What if 1 said we can have three people each tell a joke? (that would be good, fun)

What if T said that everyone in the whole class can tell ten jokes? (it would take a long time and
some of the jokes might not be funny)

Do you think it’s okay to have fun in the classroom like telling jokes and teasing and playing around
sometimes? (yes)

When do you think it’s too much? (if it hurts someone, if it takes too long, if we get tired of it)

What would be a good signal to let everyone know that the fun time is over for now and we have to

get back to work? (ringing a bell, flashing the lights)
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Activity

Directions: These teachers like to have fun in class and have fun with their students. But in some of the
examples, the students are going too far and not calming down from the fun. Circle OKAY or NOT OKAY
to show whether the students are behaving appropriately.

Answers: 1. NOT OKAY (all of the students wanted to turn the chairs backward and they tossed the
book) 2. OKAY (everyone laughed at the joke, then went back to work) 3. NOT OKAY (the students
were laughing so loudly that the teacher next door came to see what was going on) 4. OKAY (the stu-
dents know that she is “the assistant” only for a little while and for fim) 5. NOT OKAY (all of the stu-
dents wanted to jump up and touch Mr. Halls hair)

Follow-up: Discuss with the students why it is great to be able to laugh and have fun together in a
class, much like in their own family. Discuss why it is important to stay within appropriate limits so that
you can have fun often without fear of it turning into trouble.
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Name - Date

1.14 Having Fun, But Knowing When to Stop

All of these teachers like their students and like to have fun. But in some of these examples, the kids in
the class don’t know when to stop. Read each example, and circle OKAY or NOT OKAY to show if the
students are behaving appropriately.

1. On April Fool’s Day, Mrs. Young turned Vincente’s desk backward, and put his chair on top of his
desk. She told him that he was going to be the teacher for the day and gave him the teacher’s edi-
: tion of the reading book. The students laughed at the desk and started to turn their desks around
too. Then they came up to Vincente and tried to grab the answer book out of his hand. They began
passing the book around and tossing it over their heads trying to play keep-away with it!

OKAY NOT OKAY

2. Mr. Kona heard a good joke on the radio on his way to school, so he asked everyone to listen very
carefully to something really, really important! He was going to tell them something that was
extremely important and would be on their big test on Friday! Then he told a knock-knock joke that
was really silly. The students groaned at the joke and told him he needed to learn some better jokes.

OKAY NOT OKAY

3. Mr, Wildhair showed the class a picture of himself as a chubby baby in a baby pool putting a rub-
ber duck in his mouth. The class began laughing louder and loader until the teacher from the class
next door stopped in to see what was going on.

OKAY NOT OKAY

4. Mrs. Zip picked the new student who is very shy to be her assistant for the day. She let the new girl
take lunch count, assign computers to everyone, and pass out papers. At first one of the kids in the
class said that it wasn't fair, but the other students said that she was a new girl and it was just for a
day and just for fun, so everyone pretended that the new girl was their teacher.

OKAY NOT OKAY

Copyright @ 2009 by John Wiley & Sons, Inc.

5. Mr. Hall got a spiky new hair cut and asked Denny if he wanted to touch a spike to see how sharp
it was. Denny touched the spike and yelled, “OWWW!” Then all of the kids ran up to touch
Mr. Hall’s hair and began yelling, “OWWW! OWWWW! That hurts!!!”

OKAY NOT OKAY

19




50

C

and mentally regroup.
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lassroom Tips for Understanding
the Teacher’s Role
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For a writing assignment, give students these titles: “If I Were the Teacher for a Day ...,
«gchool Rules 1 Could Live Without,” or “hen 1 Become a Parent, I'm Goingto ..

Allow volunteer students to teach a fairly easy task or short Jesson to the class. Afterward, discuss
with the class how the lesson was bard, or easy, or fun and what things made it clear. Do they
think it’s easier to learn if there are visual aids or by hands-on experiences-?

Have students write instructions for making or doing something (but without revealing the
answer). Ask various students to read their instructions out loud, and see if the rest of the class
can figure out what the task is.

Ieave the room periodically, allowing students a chance to control their own behavior. Have
students take turns being “in charge” to handle questions or greet visitors. Sometimes the
most disruptive child does a complete turnaround when empowered to be the one with the
responsibility.

Have students role-play ways to get the teacher’s attention.

For constant complainers or arguers, pretend to put on «oarmutfs.” Take them “off” when the
student is ready to discuss the matter calmly.

Have a signal for the class to know when you need everyone to listen. It may be tapping some-
thing with a pencil, clearing your throat, or simply saying, “Time to listen,” Be consistent with
your cue. No one can be in a state of perpetual listening, s0 et students know when you need
their undivided attention.

Tf it is one of those days when things are not going well, madel for students how to reset the atti-
tude for the day. You might declare a cookie break, take an extra recoss, skip a science lesson in
order to read a story to students, or do some other activity as a opportunity to calm things down

Undersianding the Teacher’s Role

|




Chapter 2

Classroom Rules and
Responsibilities
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2.1 Entering the Classroom

Objective

The student will state or demonstrate appropriate ways to enter a classroom.

Rationale

It is very disturbing to have a lesson interrupted by a noisy entrant or to lose the attention of the class to
students who bring outside aggravations, arguments, or moods into the class. It is an important classroom
sl for students to walk into a classroom {ongoing or not) in a quiet, mannerly fashion.

Thinking Questions

1. When you walk down a hallway, what is usually going on in the classrooms you pass? (teachers
teaching, students working, perhaps singing or talking)

2. Who are some of the people who come into your rootm from time to time? (guests, parents, other
teachers, school nurse) What is their purpose? (fo pick up students, to talk to the teacher)

3. When you have interruptions, what usually happens in class? (studends stop what they’re doing to
watch)

4. When you walk into a class that has already started, what are some ways you can go in without
interrupting too much? (tiptoe in quietly, go to the back of the room)

5 How can the whole class enter a classroom peacefully? (go in a few at a time, go in quietly, lower
voices, stop talking about what went on in the hall)

Activity
Directions: The worksheet shows examples of students entering a classroom in various loud ways. Students

write at least one way the students could improve this aspect of their behavior.

Answer examples: 1. Ellen could stop tattling about what went on during the bus ride. 2. John
could leave the paper airplane in the restroom. 3. Andy and Frank could finish their lunches in the
cafeteria. 4. Sandy could talk to Ashley about her dress later.

Follow-up: Have students pay attention to the kinds of conversations that go on as students enter tho
classroom. Do students bring outside problems (fights, arguments, bad moods) into the class? You may
want to have students role-play alternatives to coming into the classroom noisily and seeking attention.
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Name _ Date

2.1 Entering the Classroom

These students are entering the classroom, but they are not coming in quietly. What can each student do
to improve his or her behavior?

1. Ellen is coming in first thing in the morning,

Hey, T wonrt Fo tell yoo
whast J'ake ond Pete vere J.oma on

He bus! Boy, were they gom
to Séy'ﬁ in Jrroubéy' 7

Ellen could

2. John is coming into the room after going to the restroom.

John could
7 Look out, here it
\ﬂi\(‘
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2.1 Entering the Classroom (continued)

3, Andy and Frank are coming into the room after lunch.

The boys could

4. Sandy is coming into the room while the teacher is leading a discussion in the front.

Sandy could

Hi, Ashley! What do yov
Hiok. of Tl—,i«is dress? Come
heve and. Jook ait this!

Classroom Rules and Responsihilities
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2.2 Morning Agenda

Objective

The student will identify expected activities that will take place on a daily basis in a classroom.

Rationale

Students and teachers benefit from routine and organization. Being able to anticipate events is helpful for
planning, organizing, and making predictions for needs and expectations, as well as helping to give the big
picture for what will be happening that day. Of course, both teachers and students need to be {lexible, but
in general it is helpful to have an agenda.

Thinking Questions

1. What day is it today? What are some things that will probably happen in class today? (recess, art,
go to lunch)

2. How did you know what would be happening today? (agenda on the board, routine every week,
special notices)

3. Why do you think it is helpful to know ahead of time what's going to happen? {(you know whether
to get out your gym shoes, you know how much time to plan for getting your work done)

4. How does having a daily agenda help both the teacher and the class to have a better day? ( kids
won't be asking, “What are we doing today?” all the time; if something good is going to happen,
you can look forward to that; everyone will know when a test is coming up )

5. What are some things that you would like to know about for each day? (what’s for lunch, special
activities, tests, guest speakers, indoor or outdoor recess)

Activity

Directions: The worksheet shows a sample agenda for a class. Students are to look at the agenda and
answer questions related to it. Students can cither give their answers orally or write them on the back of
the worksheet.

Answers: 1. Gym is at 9:30. 2. There is a spelling test on Friday. 3. Robbie’s father is coming
to talk about bike safoty. 4. Fire drill at 1:00. 5. Reading Buddies with kindergartners is today, so bring a
book. 6. Recess is indoors today. 7. We will need our subtraction facts flash cards.

Follow-up: Discuss ways that the class can help get the agenda ready each day. What information is
helpful? What information could you add to the agenda? (perhaps a weather report?) Are there ways to
enliven the agenda board? Would it help to bave students take turns going over the agenda with the rest
of the class each day?
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Date

Name

2.2 Morning Agenda

00D MORNING STUDENTS! ToDAY IS THRSDAA!

sWho is 1ot here +0¢_{a3? :

Lonch. choices -axe! pizza, canrt bulter & Je[ ’l" sandwiches

. o0 Moriing Sead Work i :

¢ 9230 Gﬂ[ﬁ

S0 D e_“w'ns—])onur fo-rﬁe*F TEST fonorrow!

' (0730 RaaziinaﬂPoé+w Section C

. 120 Reading Buddies today vith Kiedergosten Fﬁenc{s\

12700 Lunch : ’ X

. oo Fre Delll . “\
20 Specia) Guest: Robbie’s Dad—bike safet

« 200 Math O tice—Subrraction Flash Cards

. 730 Indoor Recess

. 300 Clean Up

Look at the illustration and answer the following questions:

What is happening at 9:30 today?

What do you need to know about spelling for tomorrow?
Who is the special guest? What will he talk about?

What time is the fire drill?

What do you need for your Reading Buddy today?
Should you plan to go outside for recess today?

What should you get for math today?

=
o U WD
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2.3 Paying Attention to the Task

Objective

The student will identify characters who are paying attention to a given task.

Rationale

~ Part of the responsibility of being a good student is to be able to pay attention to the task at hand. Paying
| attention might involve eye contact, taking notes, or tuning out other distractions and really listening, The
purpose of this lesson is for students to focus on thinking about what paying attention to a task involves.

Thinking Questions

1. What does it mean when someone tells you to “pay attention™? (listen, be quiet)
5 2. How could you tell just by looking if someone is paying attention? (the person might be quiet, look
interested)
3. Why is it easier to pay attention to some tasks than others? (might be more interesting, easier to
understand)
4. Why do you thin it is important to pay attention to whatever job you are supposed to be working
on? (do a betier job, get better grade, won’t have to do over)

5. If you're working on a task you don’t like, could paying attention to what you're doing make it any
easier? (possibly—understanding it better might make it easier to perform)

Activity
Directions: On this worksheet, students are to select the student in each pair who is paying attention to

the task, Students are to circle the correct student, Make sure students understand each task.

Answers: 1. student on right 2. student on right 3. student on left 4. student on right 5. student
on right

Follow-up: Discuss the tasks on the worksheet with the class. When a teacher accuses someone of
“not paying attention,” what might the teacher be seeing? (a student doing something else, not doing any-
thing at all) How does a student look and act when he or she is paying attention?
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Name Date

2.3 Paying Attention to the Task

These students are supposed to be working on different tasks at school. Circle the student in each pair
who is paying attention to the job.

1. Writing spelling words on a piece of paper:
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2.3 Paying Attention to the Task (continued)

3. Copying the sentence off the board:

ToDAY
15
E-i\@[\!w\\/ .
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2.4 Talking to Your Neighbor

Objective

The student will identify appropriate and inappropriate times to talk with nearby students in class.

Rationale

Some students just love to talk! This is particularly annoying when the teacher is trying to give instruc-
tions and a student is not listening and is preventing another student from hearing as well. Students have

a responsibility to refrain from talking under certain circumstances.

Thinking Questions

1. Why do you think there are rules like “No talking in class™® (so people can hear the teacher, keep
the room quiet)

9. What if you sat right next to your best friend and had something important to tell him or her?
Should you talk then? (depends on what the teacher is doing, can you say it quickly?)

3, Why might it bother other people if you were talking? (they couldn’t hear what the teacher is
saying)

4. What are some times during the school day when you can talk to your friends? (lunch, recess, in
the bathroom)

Activity

Directions: Students are to decide whether each situation is a good time for talking to friends. After think-
ing about each situation, they are to write YES or NO on the line next to each problem.

Answers: 1.no  2.yes 3.mo 4.n0 5.no 6. yes, but quietly

Follow-up: Discuss the problems that accompany inappropriate talking in each of the “no” situations.
Tf you already know how to do something, why wouldn't it be okay to talk? { disturb others) Discuss what
times are acceptable for talking in your classroom.
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Name Date

2.4 Talking to Your Neighbor

Is this a good time to talk to your neighbor? Write YES or NO on the line next to each situation.

1. The bell just rang at the start of class, and you want to tell your friend all about the birthday pres-

ents you got over the weekend.

9. It’s lunch and you are sitting by your best friend, who wants to talk about what you'll do when you

spend the weekend together.

3. You are in P.E. class, and the teacher is explaining how to play kickball. You already know how
to play kickball, so you want to tell the boy next to you about what you watched on TV last night.

Copyright © 2009 by John Wiley & Sons, Inc.

4. The teacher is giving the answers to your math worksheet. You got a lot of problems wrong, so you

ask your neighbor to show you how to do them correctly.

5. Fire drilll While you are lining up, you want to tell your friend about the time you rode in a fire
truck.

6. All of your work for the day is done, so the teacher lets you go to the back table and work on an art
project with a friend. You have a great idea for a poster and want to ask your partner what he or

she thinks,
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2.5 Oops, Wrong Assignment

Objective

The student will identify whether an assignment shown on the worksheet is the one the teacher assigned.

Rationale

How many times have you looked at papers that were laboriously completed—but the assignment was
the wrong one? A student needs to be sure that he or she understands what the assignment is and does
it according to the directions. This lesson gives students practice in identifying whether the assignments
were the specified ones.

Thinking Questions

1. How do you know what assignments you are supposed to do? (teacher says something, written on
the board)

9. What might happen if you weren't listening when the teacher gave the assignment? ( might do the
wrong one)

3, How could you make sure that you are doing what the teacher asked you to do? (listen, write it
down, check with a friend)

4. What happens in some classes if you do the wrong assignment? (you still have to do the right one)

5. Why do you think the teacher chooses certain assignments for you to do? to practice what we've
been doing in class, the teacher knows we are able to do them)

Activity

Directions: Students are to look at the assignments given to characters by a teacher and then decide
whether the student did the given assignment. Students must use picture cues to determine what the
characters did. Tell students not to make assumptions (for example, there might be more math problems
on the back of the paper), but just to use what’s obvious from the picture.

Answers: 1. no (she only did three) 2. yes 3.yes 4.no 5.1m0 (the book is open to page 24, so
we assume that the student didn’t even see the sentences on page 26)

Follow-up: Discuss with students why some of the characters did the wrong assignment and what they
could have done not to have made the mistake. Have students tell about experiences in which they may
have done the wrong assignment and what happened as a vesult.
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Name Date

2.5 Oops, Wrong Assighment

Here are some assignments given to the class by the teacher. But not all of the students did the correct
assignment! Check each drawing carefully to decide whether the assignment is the right one. Then write
YES or NO on the line.

1. Do math problems 1 through 10.

2. Do the reading game on the computer. Use
the thumb-drive that is on the right side of the
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computer.
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2.5 Oops, Wrong Assignment (continued)

3. Run to the far side of the field, touch the tree,

and ron back.

4, Cut out five pictures of things that begin with the

letter M.

5. Copy all of the sentences in the spelling book on

page 26.
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2.6 Complying with Instructions Right Away

Objective

The student will identify examples of characters who are complying right away with the teacher’s
directions.

Rationale

' When a student is given a task to do, even something as simple as “sit down” or “come over here,” we
expect him or her to comply right away. Many students, however, comply at their leisure (if at all), as if
their slowness to respond might cause the teacher to forget the command. This lesson focuses on having
students identify characters who respond right away.

Thinking Questions

1. When a teacher (or parent) asks you to do something, what do you usually do? (do it)

2. How long does it take before you actually get started doing something that you might not want to
do? {a few minutes, after I get a drink, a very long time)

3. Does it make the job any easier to put it off ? (usually no)
4. Why do you think people put things off or procrastinate? (hope i will go away)

5. What do you think a teacher expects when he or she asks you to do something? (to do it right
away)

Activity

Directions: This activity involves having students read about characters who have been asked to do some-
thing. They must decide whether the character complies quickly.

Answers: 1.no 2.mo 3.yes 4.no 5.no 6. yes

Follow-up: Discuss the character’s responses to the teachers’ requests. What do students think that
the characters might say to defend their actions? (“I was going to do it . . . *) Is there anything wrong with
looking out the window or cleaning out a desk? (No, but wrong timing)
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Name Date

2.6 Complying with Instructions Right Away

Is the student doing what the teacher asked him or her to do right away? Circle YES or NO.

1. Mis. Brown asked Tommy to come up to her desk. Tommy walked
over to the window. YES NO

9. Mrs. Smith asked Susan to pul away her math book. Susan did four
more math problems. YES NO

3. Mrs. Green asked Mike to hang up his coat. Mike got up and hung
itup. ~ YES NO

4. Mr. Peters asked the class to line up for lunch. George started to
clean out his desk. YES NO

5. Mr. James asked Joan to put her pencil down. Joan put it in her
ear. YES NO

6. Miss Clark asked Mark to take a note to the office. Mark said, “Who
does it go tor” Miss Clark said, “Tt goes to Mrs. Jones.” Mark took the
note and went to the office. YES NO

\I .
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2.7 Saying “l Can’t”

Objective

The student will offer alternative statements to express “I can’t” in several different school situations.

Rationale

“I cant!” can be a cry for help, a refusal to persevere, a demonstration of frustration, and sometimes giv-
ing up too soon. Although a student will face many seemingly difficult tasks at school, the “I can’t” attitude
is a block to figuring out how to solve the problem in a positive way.

Thinking Questions
1. What is something that was really hard for you to do when you were in kindergarten [or several
years ago or when you were little]? (tie a shoe, do addition problems, read)
2. Did you ever use the words “I can’t”? Why? (it seemed really hard, I was frustrated)
3. How did you ever learn to do the task? (someone taught me, I got older, I tried until I got it)

4. What are some things that are hard for you to do now? (write in cursive, solve division problems,
do well on tests)

5. Do you think that sometime you will be able to do those tasks? How? (work harder, get some help)

6. Instead of saying “I can't,” what are some other things you could say? (“I need help.” “This is hard
forme.”)

Activity
Directions: The children on the worksheet are saying “I can't” about something that they are supposed to
do. Select the answer that shows a more positive way to express how they feel.

Answers: 1.a 2.b 3.a 4.a 5 b

Follow-up: Make a bulletin board of alternative phrases to “T can’t” that students can use when they
are frustrated. Remind students that there are always ways to solve a problem, but giving up shuts down
the path to finding the answers.
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Name

2.7

Date

These students are having some trouble. Instead of saying “1 can’t!” circle the letter of the answer that

they could say to show they need help.

1. Belinda is supposed to copy hex spelling words, but her pencil broke.

a. “My pencil broke! T need to get another one so I can finish this.”

b. “My pencil broke! T can’t do this assignment.”

9. Marcus is having trouble putting his books neatly in his desk.

a. “This desk is too smalll There are too many books!”

b. “Could someone help me put the books away?”

3. Ethan is having trouble painting a picture of a house that he likes.

a. “Ms. Albright, my paint keeps dripping. What should I doP”

b. “I hate this paper! This paint is too watery!l”

4, Alison is gétting frustrated trying to put a jigsaw puzzle together.

a. “T'll keep trying different pieces until T find the right ones.”

b. “This puzzle is too hard.”

5. Jayden is supposed to write his sentences in carsive.

a. “I don’t want to learn to write in cursive. Tt takes

too long.”

b. “If I look at the chart, I can remember how the letters go.”
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2.8 Appropriate and Inappropriate Language

Objective

The student will determine whether certain language and certain topics are appropriate for use at school.

Rationale

Some forms of language are definitely not appropriate for school: swearing, derogatory words toward oth-
ers, mean—spirited teasing, insu].ting comments, and so on. Furthermoere, some topics are not appropriate
for school either. Students should think through what is okay for the situation they are in at the time.

Thinking Questions

L. We know that we should always try to be polite to each other, but sometimes you might hear words
that are unkind or mean. Can you give an example of something that would be mean to say to
someone? (you are ugly, you are fat, you smell)

; 2. There are some types of words that you should not use at school, and probably your parents don’t
: want you to use at home either. Don’t say the words out loud, but what kinds of words am I talking
about? (swear words, gang words, lyrics from some hip-hop songs)

3. Your parents probably have told you that you can’t go to certain movies, Why not? (they have bad
words, they are for grown-ups)

4. Why do you think someone your age is not supposed to see things like that? (i will give us night-
mares, make us think bad thoughis)

5. I bet some of you have played some video games that have some violence and killing in them. 1
am not your parent, but why do you think I am going to tell you that you aren’t going to talk about
how great the game is in my classroom? (others will want to play it too and their parents might not
allow it; maybe it’s really for older kids; the class is for learning, not for talking about scary things
that might hurt others)

6. Some words can hurt people, and some words show disrespect. How can you figure out which
words are okay? (think about how they would make you feel if someone said it to you)

7. Sometimes there are things that are funny to talk about, but you have to pick the right time. What
is something you would not want to hear about while you are eating? (something disgusting)

8. Remember that the words you use are what people use to make an impression of you, What kind
of impression do you want to make on others? What do you want them to say about you? (polite,
nice to others, knows how to act)

Activity

Directions: Students are to read the situation and circle YES or NO to determine whether the child is
using appropriate language at the appropriate time.

Answers: 1.no 2.mo 3.yes 4.no 5.mno 6. yes

Follow-up: Using good language and recognizing appropriate times for the discussion of controver-
sial topics is an ongoing process. Whenever teachable moments arise, have students focus on recognizing
good examples of appropriate language.
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2.8 Appropriate and inappropriate Language

L

|

4{\ s this language appropriate for the classroom in these situations? Circle YES or NO.

i 1. The class is having a birthday party. Anthony wants to tell about a violent video game that he got
‘wm}l for his birthday. YES NO
Ayl
‘ 9. Christopher accidentally got hit in the head by an eraser that someone threw toward him.
! Christopher called the boy a bad word. YES NO

I

B 3. Alexandria and Sally are working on flash cards together. Sally got an apswer wrong and said,

“1 must be crazy! 1 know that answer!” YES NO

4, William didn’t get picked to give his answer, so he began to swear at the teacher. YES NO

5. Friday is movie day! Alyssa wanted to bring in a movie that her older sister really likes, but it is

rated R. YES NO

6. The counselor is talking to the class about not talking to
safe, Carlos told about a time when he was at a wedding

strangers because children need to stay
and a man was drinking too much. Ile

told his parents, and they made sure that Carlos was safe with them.  YES  NO
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2.9 What Do | Need for This Job?

Objective

The student will identify what items, tools, or materials are necessary for a given task.

Rationale

. It may seem obvious, but certain tasks at school require certain tools. For example, a spelling test will
' probably require a pencil and a sheet of paper. Teaching a student to think ahead will help him or her
gather the necessary items and maybe leave the unnecessary items behind.

Thinking Questions

L. T'am going to give you a job or task to think about. You tell me what you need for the job. Ready?
Spelling test [or math flash card practice, reading groups, P.E., or outside recess). (students should
offer appropriate items)

2. Tell me if you think these things are helpful for doing your worl at school: stuffed animals, key
chains, cell phone, plastic knife, a picture of your grandmother. {anstwers will vary)

3. Some things can get in the way of getting a job done. Would you find it distracting if someone was
listening to music on headphones if you could hear a little bit of the music? Why would that dis-
turb you? (you would want to hear the music too)

4. Why would it be okay to bring in some personal things during free time or community circle?
(that’s the time to talk about other things, share fun things)

5. Why is it important to have only what you really need on your desk while you are working? (focus
better, have more work space)

Activity

Directions: Students should read the job description and circle all of the items that might be helpful to get
the job done.

Answers: 1. Math test: pencil, eraser 2. Story: crayons, paper, pencil 3. Computer work: nothing
4, Show and tell: pictures from home, stuffed animal 5. Calendar: numbers, month

Follow-up: Discuss how it can be a time-saver to stop for a moment and think about what is needed
before tackling a job. Also discuss how having your materials well organized can save some time because
everything will be exactly where it is needed You might start to use a classroom phrase to let students
know it’s time to stop, think, and get what they need.
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2.9

Here are some jobs. Think about what is needed for each task in the first column, and circle every item
that is useful for it.

1. Math test pencil geoboard marker eraser reading book
2. Writing and basketball crayons candy paper pencil

illustrating a story

3. Reading a story gum glass of water calculator toy car
on the computer

4. Show and tell pictures from home kitchen table rotten eggs stuffed animal
5. Making a calendar spoon number cards month card baseball cards
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2.10 Good Choices for Free Time

Objective

The student will identify appropriate activities for free time at school.

Rationale

Sometimes you have to deal with indoor recess. If students are aware of what choices are available to
them during free time or even moments when they have finished their work and need something to do,
they will be more likely to use that time in a constructive manner. Sometimes students need to know
what they can or can’t do when they are in this situation. Other times they may have to think a little bit to
come up with something they can do on their own.

Thinking Questions

1. Have you ever said, “I'm bored!”? (probably)

2. There should never be a time when you can’t think of something to do with your time. What are
some things that you can do at home when you are bored? {read a book, go for a walk, call a
friend)

3. When you are at school, it’s a little different, but you still have choices. What are some things that
you know you are always able to do if you have free time? {(work on a puzzle, draw a picture, read
a book)

4. Before you give yourself free time, what should you make sure you have done? {all of my work,
any homework, any missed assignments)

5. Why should you be careful to choose activities that won't bother someone who does not have free
time? (they will be distracted)

6. What are some free time activities that might bother other people who are still working? (singing,
playing with loud games, moving around a lot)

7. What are some of your free time activities? (seven-up game, drawing, looking at the ant farm)

Activity
Directions: Students should examine a list of possible free time activities, and check the ones that they
think are appropriate for school.

Answers: Activities with an X: 1, 2, 4, 8, 10

Follow-up: Discuss the list of activities, and determine why these were selected as appropriate. Have
the class brainstorm, and put together an ongoing list of twenty different activities that are good free time
activities, You may want to qualify if these are okay for the individual, for the whole class, for a few min-
utes versus extended time, and other constraints.
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2.10

Date

Which of these would make good activities for class free time? Put an X in front of each one.

74

1. working on a jigsaw puzzle

2. drawing cartoons

3, blowing up and popping balloons

4, sitting in a beanbag chair and reading

5. jumping off of the table

6. drawing a tattoo on your arm

7. playing catch with a football

8. playing a game on the computer with headphones
9. letting the class guinea pig run loose

10. taking turns reading a play with a friend
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2.11 Leaving the Classroom

Objective

The student will state or demonstrate appropriate ways to leave a classroom.

Rationale

As with entering a room, leaving a room is a time when some students enjoy grandstanding or making
noises or long farewells with friends. Students should be taught to leave the room quietly, quickly, and
without fanfare.

Thinking Questions

1. What are some reasons that you might have to leave the classroom while the rest of the class
stayed? (special reading, go to the bathroom, go to the office, run an errand)

2. Why might it bother other people if someone left loudly? (they might be trying to finish their
work)

3. How could it be a problem if someone wanted to touch and pat people on their way out the door?
(it’s like “tag"—the touched person will want to touch back, patting is invading someone’s space)

4. What are ways that people shut the door that are hothersome? (slamming the door, making the
door creak, taking a long time to go out the door)

5. What is a good way for people to leave the classroom when they have to go out? {(go quietly and
quickly without trying to get attention)

Activity
Directions: Students are to consider several examples of characters leaving a classroom and write YES or
NOQ in the box next to each example to indicate if the character is leaving appropriately.

Answers: 1. no 2.yes 3.yes 4.no 5.no

Follow-up: Discuss why the characters who got a “no” were not leaving appropriately. (1—did lots
of talking, interrupting; 4-—slammed the door; 5—touched people on his way out) Discuss what method
the teacher wants to use for people who want to leave to use the restroom. Should they raise their hands?
Interrupt the teacher during reading groups? Convey your preferences to students so they will know at
what times they are allowed to disturb you to go out.
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Name Date
2.11 Leaving the Classroom

These students need to leave the classroom. Do you think they are leaving appropriately? Write YES or
NO in each box.
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2.12 Moving Around in Class

Objective

The student will identify characters who are moving about the classroom in an acceptable way.

Rationale

Students need to be able to move around the class not only to gather materials and go to different groups,
but to change their positions and remain. active learners. It is important for students to move around the
class without hothering others or wasting time, It is also important to realize that students need to move
around!

Thinking Questions

1. What are some of the reasons you need to move around in class? (move around to get things,
change groups, go outside, catch the bus, sharpen pencil)

2. What is the shortest path to the pencil sharpener [closet, window, and so forth]? (answers will vary)

3. If the shortest way to get somewhere takes you past someone who wants you to stop and talk, or
walk across a table in the middle of the room, why should you think twice before going that way?
(might get in trouble for talking, shouldn’t walk on a table)

4. What are some good things to keep in mind when moving around the class so you don'’t bother
others? (be quiet, don’t stop and talk)

5. If you feel that you need to get up and move around, what are some things you can do or areas of
the room you can go to? (varies—might stretch, stroll by the window, look at the aquarium)

Activity

Directions: Students read short paragraphs about students who have to move around the class and pick
the one in each pair who is moving appropriately. They write the name of the student on the line.

Answers: 1. Denny 2. Sally 3. Doug

Follow-up: Discuss why Rick, Maria, and Ben were not the best movers. (Rick jumps across desks;
Maria disturbs others, wastes time; Ben makes four trips instead of one) What could Rick, Maria, and Ben
do differently? What is the best time or place to jump or to show people something new? How could
Ben plan his project better? (organize himself first, then make one trip)
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Name

2.2 Moving Around in Class

These students need to move around in the classroom. One in each set of sentences is doing a better job
than the other. Write the name of the student who is moving around the classroom appropriately.

1. Rick and Denny need to sharpen their pencils on the other side of the room.
Rick jumps across the desks to get to the other side quickly.

Denny walks quietly around the back of the room and doesn’t touch anyone.

9. Sally and Maria need to get some hooks from the bookease on the side of the room by a large window.
Sally walks quietly over to the bookcase and takes the hooks she needs.

Maria stops to show everyone her new watch on the way to the bookcase.

3. Ben and Doug are supposed to work on a science poster at the table in the back of the room.

Ben takes his pencils, then has to return to his desk to get a ruler. Then he goes back again to get some
glue. Now he needs to get his science book and get some ideas.

Doug thinks about what he needs, then gathers everything up and makes one trip.
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2.13 Moving as a Group

Objective

The student will indicate characters who are moving in a line without running, touching each other, talking,
or otherwise stopping the progress of the group.

Rationale

| Movement between classrooms is often a monumental task in itself. It's hard to watch everyone, and it's a
time when students are close together and may want to talk or goof around. Moving from place to place
in an organized manner is a skill that requires practice and clear directions. In this lesson, students are
instructed to stay together, not change places, be quiet, and not touch each other.

Thinking Questions
:’ 1. What are some times or places where the entire class has to move together to get somewhere else?
(lunchtime, P.E. time, going to the buses)

' 2. Why would it cause problems if everyone wanted to be first in line? (only one person can be first,
others might shove or be angry)

3. What would happen if people wanted to keep changing places while the class was moving down
the hall? (would make others behind stop, might be noisy, others would want to change places too)

4. Why would this be a bad time to stop and tie your shoe, wave to a friend in another class, or play
tag? (it would stop the whole group)

5. What are some good rules to remember about walking as a group? (stay together, don’t change
places, be quiet, don’t touch)

Activity

Directions: Students are to read (or listen to) the story about students walking to the library. Using the
clues, they are to label each character in the story and count how many children were moving as a group
correctly.

Answers: 1. Richard 2. Ron 3, FEllen 4.Ben 5, Steve 6.Mike 7.Tom 8. Maria
Four students were walking correctly.

Follow-up: Discuss the problems that each character had and made for others. Discuss which part of
the rule was violated.
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2.13 Moving as a Group

Read the story below and use the clues to write the name of each student in the boxes.

Mrs. Jones’s class was on its way to the library. On the way, Steve and Mike were throwing a
softhall back and forth. This made it hard for Tom and Maria to keep walking in line, but they did.
Ron was wallking behind Richard, who was walking at a good rate. Ben was upset, however, that
Ellen was walking too slowly, so he decided to give her a push.

How many students were walking correctly?
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2.14 Thinking About Consequences

Objective

The student will identify at least one possible consequence for a given situation.

Rationale

Wouldn't it be nice if students thought through what might happen before they did something? This les-
son provides students with a few situations to consider and to identify one consequence (or “thing that
might happen®) if they didn’t stop and think first.

Thinking Questions

1. What might happen if you stayed up all night and then remembered you were supposed to study
for a test the next day at school? (might be frantic with worry, might give up on the test, try to
cram)
What could avoid a problem like that? (planning ahead, thinking)
What do we mean by “consequences™? (something thal happens because of something you do)
What would be a possible consequence of studying hard for a test? (do well)

YUk oo

Thiok about some things that you do at school. Can you give examples of good consequences and
then bad consequences? (good: getting a good grade for working hard, getting recess because you
finished your work; bad: having to stay in because you aren’t done, not being tnvited to a party
because you teased someone at school)

Activity

Directions: Students are to draw or write down a possible consequence for each situation on the work-
sheet. Make sure students understand that not all consequences are bad, but that these students were in
situations where they didn’t think it through first and ended up with a possible bad situation.

Answer examples: 1. might do poorly on test 2. might get beaten up 3. might forget to do it
4. might give Sharon something that she won’t return

Follow-up: Discuss how each character on the worksheet could end up with a totally different conse-
quence by changing his or her own hehavior to a more positive action.
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Date

Thinking About Consequences

What might happen as a consequence if you didn’t think through a situation? Draw or write a possible

consequence for each student’s situation below.

T Hik. 2 skif My Iqomewo
+0ni3h+ and. 40 +o a movie with
my feiends instead.

T kaow 'I'Im:i'1 kid is a lot bia er Hhan
T amy bt I going to Fell ?n'm that
he's a,qr qug.

That list O{ vocabvla words is
50 Jona——:li Hiok. I‘I‘F{ju\s—f- copy it
tomorton instead of todayy.

Every time Shaxon comes vp +o me
she wants 1o borrow someThing an
she never gves i back. Ohy oh—

?«ere she comes!

82

Classroom Rules and Responsihﬂitics

Copyright © 2009 by John Wiley & Sons, Inc.




2.15 Doing It Right the First Time

Objective

The student will identify consequences of not doing a task properly the first time.

Rationale

A task isn’t done until it is done correctly. This lesson gives students examples of jobs that are “done” but
not “done correctly.”

Thinking Questions

1.

4,

5.

What would happen if you did the wrong assignment in a class, but everything you did was right?
(might still have to do the correct assignment)

Do you think it is more important to be the first one done with a job or to do it correctly? (to do i
correctly) Why? (because even if you're done first, it wouldn’t matter)

What about people who take a long time to get things done? Should they try to speed up to get
finished or stay slow and get it done right? (eventually a balance would be nice, but probably most
teachers would strive for accuracy first)

Why do you think it's important or better to do things right the first timeP {don’t have to do it over,
faster in the long run)

What are some ways that you can help yourself remember to do something right the first time?
(slow down at first, make sure you understand the directions, check your work over before
turning it in)

Activity

Directions: Stadents are going to read about characters who turned in work but did not do it right. They
are to write suggestions for how the character could have avoided the problem. '

Anstwer examples:

Ou s

slow down, write clearly

take time to understand the directions

read the directions

make sure you have the right assignment; write down the assignment at the top of the page
listen to all of the directions; ask if you don’t understand

Follow-up: Everyone makes mistakes, but some mistakes can be avoided by listening and thinking,

Have students tell about some mistakes that they may have made in class and how they learned to do it
right, Be sure to display examples of good student work in your room or in the hallway.
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2.15 Doing It Right the First Time

Here are some students who are ready to turn in some work, but there are some
problems because they didn’t do it right the first time. How could these students
have done it right the first time?

1. John was the first one done, but no one can read his work because he wrote so fast.

9. Hailey finally finished her math worksheet. All of the answers are wrong because she put down any
number to make it look as if she was done.

3. Daniel finished his reading assignment, but he didn’t read the divections. He wrote opposites for
each word instead of words that mean the same.

Copyright © 2009 by John Witey & Sons, Inc.

4 Martha did the math problems on page 35 instead of page 36.

5. Benjamin wrote a long story on the computer, but he wasn't listening when the teacher told the
class how to save their work. He just turned off the computer and lost everything he had done.
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2.16 Sitting Appropriately

Objective

The student will state, demonstrate, or identify proper sitting posture.

Rationale

Some students have creative ways of positioning their bodies in a chair, on the carpet, or other items of
furniture that are intended for housing a student. If students are given a clear definition of “sitting appro-
priately,” it is easier to enforce the request to “sit down” or “sit still.” “Sitting appropriately” is defined as
having one’s bottom on the chair or floor with arms and legs kept to oneself.

Thinking Questions

1. How many ways can you sit on a chair? (forward, backward, sideways)

9. Why do you think your teachers care how you sit? (looks more orderly to all sit facing forward, if
you stretch out too much yow're in someone else’s way, you might hurt yourself if you fall)

3. Where are some other places around school that you might have to sit? (auditorium, cafeteria,
bleachers)

4. Why do you think it’s important to sit still sometimes? (so you don’t touch others, so you don’t dis-
turb others with wiggling)

5. What would be a good definition for “sitting appropriately”? (bottom down, arms and legs to
yourself)

Activity

Directions: Students are to circle the characters on the worksheet who are sitting appropriately. They
are to put an X through the ones who are not. Be sure students understand your expectations for sitting
appropriately. (student 11 might fit the definition, but if sitting backward bothexs you, this would be an
X'd person.)

Answers: Circle 2,5, 7,9, 12,

Follow-up: Discuss why the other students received an X, What were they doing that did not satisfy
the definition? (student 1 wasn’t in his seat at all, student 6 had his knees on the seat) Discuss proper
sitting positions for other areas of the school. How should the students sit at the computer lab? The art
room? On the floor in the gym?
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2.16 Sitting Appropriately

Look at this class of students. Circle the ones who are sitting appropriately. Put an X on the ones who
are not.

Copyright © 2009 by John Wiley & Sons. Inc.
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2-17 Doing Homework

Objective

The student will identify characters who are or are not completing a specified homework task.

Rationale

What good is it to send home homework if it doesn’t get done? This lesson focuses on identifying whether
someonc is actually doing the homework. Most teachers use homework as extra practice or for unfinished
classroom assignments, so students should not have too many excuses for not getting it done.

Thinking Questions

L. What are some kinds of homework assignments that you have had? { finish something, read a story,
bring in something)

2. Why do you think students have homework sometimes? {extra practice, punishment [inevitably
someone will say this])

3. Sometimes people try to avoid doing something they don't really want to do. What are some ways
students might try to avoid doing homework? (play with friends, lose their papers, forget to bring
books home)

4. Are there any good consequences for not doing homework? (probably not)

5. What are some good ways to help you get homework done? (do & right away, do it correctly, have
a friend help you study, put it where you will remember to do it)

Activity

Directions: Students are to select the one character from each pair who is doing the assigned homework .
and write the name on the line.

Answers: 1. Maria 2. Rob 3. David 4. Sarah 5. Beth

Follow-up: There are lots of excuses for not doing homework. What excuses will Ann, Mark, Pedro,
Jerry, and Randy give at school the next day? Discuss with students that there is a proper time to play in
leaves, watch television, or do other things—and that time, in most cases, is probably after the homework
is done.
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2.17 Doing Homework

Mrs. Wright gave all of her students homework, Write the name of each student from the pair who is

doing his or her homework.

1. Find five different kinds of leaves.

Ann Mauria,

88

Pedro
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2.17 Doing Homework (continued)

4. Finish your art collage.

Copyrighi © 2002 by John Wiley & Sons. Inc.
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2.18 Bringing Homework to School

Objective

The student will give at least two reasons that it is important to bring homework to school,

Rationale

How many times have you heard, “T did my homework! I just left it at home!” Even the most conscien-
tious student at times {orgets to bring something in. But the habitual offender is the one who loses out
because the homework never shows up. This results in sorting through an even bigger mess. Should he or
she redo it? Call Mom to bring it in? It would be so much easier on everyone if students would accept the
responsibility to finish the homework task by bringing it in!

Thinking Questions

1. Have you ever forgotten o bring something to school? What? (homework, note, lunch, exira
pencils)

9. Why is it hard to remember to bring things in sometimes? (lots on your mind, busy evening, in @
hurry in the morning and rush out without thinking)

3. Everyone forgets sometimes. Why is it so important to remember to bring in your homework?
(so yowll get points or a grade, so you won' have to remember it for the next day, so you'll be
caught up on assignments)

4. Whose responsibility is it for bringing in homework? Is it your teacher’s job? Parent’s job? (the
student’s)

5. What are some ways that you could help yourself remember to bring your homework to school?
(put it in your backpack the night before, put it by the front door)

Activity
Directions: Students are peeking into Fred’s room-—a real messl—to locate his homework. They are to

circle the items among the mess.

Follow-up: Discuss why Fred probably has trouble hringing things to school. Would it help Fred if
his mother cleaned his room? (He might not know where things are anymore.) How could Fred be more
organized?
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Name Date
2.18 Bringing Homework to School

Poor Fred! He did his homework—but then forgot to bring it to school. Find and circle the following
items in Fred’s room:

science book ruler poster of a truck
colored pencils math sheet note to Mom from teacher
: /-—/=\-\

\
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2.19 Finishing the job

Objective

The student will assist cartoon. characters in completion of a given task.

Rationale

One of the most aggravating conditions teachers deal with is unfinished work. How can we evaluate a
paper if it's only half done? What if the half is not enough to tell us whether the student understands the
concept of the lesson? Students may come up with lots of excuses for not finishing (I didn’t understand, it
was too long: T couldn’t think of anything), but for most appropriate tasks that have been well tanght and
serve a purpose, the excuses are not good enough. Being able to finish the job is a skill that will follow stu-
dents through their life.

Thinking Questions

1. Why is it important to finish what you start? (otherwise it doesw’t count, it looks better to have
something all the way done)

9. What are some things that you have to finish in order to win something or to get a prize? (a race, a
contest, papers at school for a sticker)

3. What would happen if you painted a room only halfway? Or the bus driver wanted to stop in the
middle of the route? Or your chicken dinner was cooked only a little bit? (answers will vary, but
youw'd have a mess)

4. Can you think of other jobs that are important to complete all the way? (vacuuming a room, build-
ing a swing set, reading a book)

5. What happens if a job needs to be done and the person who is supposed to do it doesn’t finish?
(someone else may have to complete it, he or she won't get full credit for the job)

Activity

Directions: Students are to examine the assignments of the characters on the worksheet and complete the
task. Assume that the characters either had excuses for not finishing or just did not want to finish. Provide
whatever materials are necessary for your students to complete the job (markers, crayons, rules for letter
writing).

Answer examples: 1. Draw another Native Arnerican and a horse or two. 2. Finish coloring in the
numbers. 3. Match the rest of the words with the pictures. 4 Add a few lines such as: . .. you? I'm
fine. I'm playing baseball these days. Write back. Your friend, Tim.”

Follow-up: If your students interviewed the characters from the worksheet, what excuses might they
hear? (I can’t draw, I was tived, T don’t like to write) How hard were the tasks for them to finish? (not
hard) Discuss ways in which jobs that aren't as fun to do could be done to make them easier. (don’t stop
until you’re finished, work with a friend, think about it first)
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Name - Date

2.19 Finishing the Job

Help these students finish their assignments.

1. Carrie is supposed to draw a picture of Native Americans and horses.

2. George is coloring a math worksheet.
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2.19 Finishing the job (continued)

3. Phyllis is matching words and pictures.

4, Tirn is writing a letter to his pen-pal.

Classroom Rules and Responsibilitics

Copyright © 2009 by John Wiley & Sons. Inc.




2.20 Independent versus Group Assignments

Objective

The student will identify appropriate behavior for independent assignments contrasted with appropriate
behavior for work on group tasks.

Rationale

Different behaviors are expected and needed for tasks that students are to do on their own compared to
tasks that can be done with a partner, a small group, or the whole class. It is important for students to be
able to identify the type of task (independent, small group, or large group) and the corresponding behav-
jors to complete that task. Students need to consider factors such as noise level, sharing, taking turns, and

dividing the jobs.

Thinking Questions

1. What are some assignments or jobs that you do at school that you are supposed to do all by your-
self ? {study spelling, take a test, pass out papers, complete worksheets, organize your desk)

2. What are sore jobs that you might do with a partner? {quiz each other on vocabulary words, part-
ner reading, hang up a bulletin board)

3. What are some things that the whole class works on together? (indoor games, community circle
time, cleaning up the room)

4, Why do you think some things have to be done on your own? Why cant we do everything
together? (students have to acquire skills, learn to work independently)

5. Some people prefer to work one way or another: alone or in groups. Which way do you prefer to
get your work done? (students will have various opinions)

6. What are some advantages to working together? (share the work, get more done)
7. What are some advantages to working alone? (work at your own pace, get credit for the whole

project)

Activity

Directions: Students are given a list of typical classroom activities. They are to indicate which are most
likely done independently, which can be done with a partner, and which are probably group activities.

Answers: 1. partner 2. group 3. independently 4. independently 5. group 6. partner

Follow-up: Make a chart on the board with these headings: “Alone,” “Partner,” “Group.” Have stu-
dents give examples of appropriate behaviors for each situation.
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2.20

Date

Independent versus Group Assignments

How would these school activities probably be done? After each, write 1 (independently), P (with a partner),
or G (orin a group).

The assignment is to read a play with two main parts.

The assignment is to read a play with a lot of parts.
The assignment is to read a story and answer questions at the end of it.
The assignment is to write about your favorite sumimer vacation.

The assignment is to discuss ways that the class can decorate the room for Grandparents’ Day.

The assignment is to practice giving the definitions for vocabulary words.

Classroom Rules and Besponsihilities
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2.21 Fire Drills and Other Interruptions

Objective

The student will state the appropriate procedures for behavior during a safety drill or other unexpected
interruptions in the classroom.

Rationale

Although routine drills are usually scheduled, it is important for both the teacher and student to know
exactly what needs to be done and how to follow the school procedures without hesitation. Occasionally
there are other interruptions, such as an unexpected bus delay, early dismissals for weather, and changes
in the routine schedule. The more comfortable the students are with handling change, the smoother tran-
sitions will be.

Thinking Questions

1. What would you do if the fire drill sounded right now? (line up at the door in single file, turn off
the lights, no talking)

How did you know what to do? (the teacher told us, we practice drills)
Why is it important to practice drills? (so if the real thing ever happens, we would be safe)
What are some other drills that we practice? (storm diill, lockdown drill)

Although we always hope for a normal day, sometimes there are other unexpected things that '
change the schedule. Can you think of some of them? (early closing due to snow, special speakers,
bus delay, P.E. teacher absent)

6. Why is it important to handle changes without getting upset about them? (usually they are tempo-
rary, things will be back to normal again later, getting upset won't make anything better, could be
unsafe)

G L

Activity

Directions: Students are to read over the list of possible interruptions of a typical day and choose one that
they would like to focus on. With a partner or in a small group, have the students show the wrong way
that this procedure could be handled, and then the right way. Be sure that your students know the specific
school policy for your class and community.

Answers: Will vary according to the school.

Follow-up: Have students perform their skits in front of the class. You may want to have students
make posters with the procedures written and illustrated. Display the posters around the room, and
remind students to read them occasionally.
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2.21 Fire Drills and Other Interruptions

Here is a list of some possible safety drills and other interruptions that might change the normal day.
Check the one you want to focus on. With a partner or small group, write and perform a skit that shows
(1} the WRONG way to handle this and (2) the RIGHT way.

A Fire drill
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O Storm/bad weather drill

Q Lockdown drill

Fall QO Bus delay

3 Early dismissal

_ Q Power out at school

‘ ’ Q Computer lab closed

0 Change in lunch schedule
i 0O Indoor recess

O Assembly with special speaker

‘ ‘ 3 {other)

1 (other)
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2.22 Behaving at a Special Program

Objective

The student will identify appropriate and inappropriate behaviors for attending a school assembly or other
special program involving multiple classes.

Rationale

There is something about being in a huge mass of people that triggers the “The teacher can’t watch all of
us at the same timel” response. Students need to learn how to enter the assembly area, be respectful of
the speaker and others in the audience, and leave in an orderly manner.

Thinking Questions

1. What are some assemblies or special programs that you have attended at school? {guest author,
awards assembly, Service League play, reading skits performed by other classes)

2. Have you ever been a performer in a special program? What did you do? (sang, got an award,
recited a poem from memory)

3. Let’s say you are at the movies. What are some annoying things that can happen when you are
there? (people talking during the movie, kicking seats, getting up and down, talking on a cell phone
or texting on it)

4. Why is it important to be a good listener at an assembly or play? (the people are trying hard to per-
form for the audience, should be respectful)}

5. Why is it important not to bother others in the audience? (they want to hear what’s going on)

Activity

Directions: Look at the students who are sitting in the andience for a special program, Circle the students
who are behaving appropriately. Put an X on the ones who are not.
Answers: Circle 1, 2, 3,4, 6

Follow-up: Discuss what the X'd students are doing that is inappropriate for a special program. Tave
students suggest alternative behaviors for the children who could be redirected to more appropriate
behavior.
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2.22 Behaving at a Special Program

These students are attending a special program in the school gym. The special speaker is talking about
teaching dogs to do some tricks. Circle the students who are showing good audience behavior. Put an X

on the ones who are not.

1. .
T will ¢ross my leﬁs 50
T doa't “h‘ip anybod._g.
I have TO 90 e : q
basthroom, vt I can i elel (l) niecfz:]eteso
w+. cu‘.
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I HAVE A Dog!

WANT To HEAR
\TBOUT I
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2.23 Welcoming a New Student

Objective

The student will identify several welcoming behaviors when there is a new student in their class,

Rationale

it is often hard for a new student at the school to break into friendship groups. It can also be frightening
to face new faces everywhere, new schedules, new books, and the uncertainty of finding one’s place. If
students intentionally make efforts to include a new student in their class, they will help foster a smooth
transition and perhaps make a new friend.

Thinking Questions

1. Have you ever moved and gone to a new school? What was it like? (scary, didn’t know where
things were, no one to eat with at lunch)

9. What are some things that you could do to welcome someone who is new? (ask their name, ask
what they like to do, include them at lunch)

3. What if a friend tells you that there are enough of you in your group and there isn’t room for any-
one else? (you can still be friendly, maybe find new activitics that involve more people)

4. How would you feel if there was a birthday party for someone in your class and you were not
invited? (very excluded if you were the only one left out)

5. What are some things that our class could do whenever we get a new student? (let them be Student
for the Day, make sure they always have someone 10 help them with class procedures, write wel-
come hotes to them,)

Activity
Directions: Which of the following behaviors help welcome new students?
Answers: 2,3,6,8,9,10

Follow-up: Have the class come up with a procedure for welcoming new students. Perhaps they want
to make a special gift bag or box with pictures of students in the class, a student-drawn map of the school,
special name tags, and other personal touches to make the student feel welcome.
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2.23 Welcoming New Students

Which of the following behaviors would help welcome a new student to your class, school, or community?
Put a check mark in front of each one.

1. Tell the new student that he can't sit at the front table because that’s where you and
your friends sit.

2. Show the new student where to hang up his jacket and hook bag.

3, Invite the new student to go roller skating with you and your friends.

4, Tell the new student that she’ll get in trouble if she tattles on anybody.

5. Talk about things that the new student doesn’t know anything about.

6. Ask the new student to tell you about his family and his old school.

7. Make sure you get the good playground equipment before the new student does.
8. Ask the new student to sit with you at lunch.

9, Pick the new student to be on your team when you choose sides for kickball.

10. Let the new student borrow your markers if he didn’t bring any to school yet.
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2.24 Sharing in Community Circle

Objective

The student will participate in community circle activities displaying appropriate behavior and topics of
conversation.

Rationale

A community circle time can serve many classroom purposes: to go over the daily agenda or calen-
dar, assign tasks, bond as a group, practice expressing opinions, and set the tone for the rest of the day.
The basic rules for circle time need to be clear and simple, and students must follow them. The goal is
to arrange a comfortable setting in which students feel free to talk but not dominate the whole group
discussion.

Thinking Questions

L. We are in a discussion group or circle time right now! What other times do we gather together as a
group to do things? (story time, calendar time, briefing at the end of the day)

9. What would happen if our group time didn’t have any rules about whose turn it is to talk? (every-
one would talk at once and no one would listen; it would get too loud)

3. How do we know whose tum it is to talk in our group? (depends on class procedure: passing
around a beanbag, one student calling on another)

4. What are some topics that are good to discuss at school? {any problems you are having, show and
tell ideas, things that are coming up)

5. Why do you think it is good to share ideas? (someone might know a better way to do something; we
can help each other; it helps us get to know each other)

Activity

Directions: Students are to look at the examples of children who are supposed to be participating in a
community circle but are not using good judgment. What is inappropriate or not the best idea in each
case?

Answers: 1. monopolizing the conversation 2. bringing up a personal argument 3. telling something
personal about another person 4. ignoring who is talling 5. interrupting

Follow-up: Discuss the answers. Have students come up with alternative behaviors for the problems.
If you have a topic of the day to discuss, it can be an opportunity for students to practice focusing on stay-
ing on the topic or staying on task.
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2.24 Sharing in Community Circle

I hove o [:e+| I have a JDS aod a cock. Mg 15 rea,” b'ﬂ
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5rm3 i in He hovse, J"l codt ﬁ\jwl kittens one Hme and Hhere
was one black one and Two white ones and o, brown one, Ad T
had o, ﬂofiflsh once, but the cat tvied to ]of with him
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2.24 Sharing in Community Circle (continued)

Who has . topic for %Jago well T sore dol Madt

kit me on the head at
recess for no reason!

Mandy wet her fan"'s
i fiest grrulz, hee heel
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2.24 Sharing in Community Circle (continued)
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2.25 Using the Class Computers

Objective

The student will state and then follow classroom procedures for using the computers.

Rationale

Students need to understand the procedures for using the computers in all of their school settings.

Thinking Questions

1. What kinds of electronics do you have at home? [This includes things like video games, cell
phones, portable music players, video players, or computers. ]

2. Has someone ever picked up one of your games and broken it or messed it up in some way? What
happened? (younger brother, friends who were careless; it broke, the settings got messed up)

3. How did you feel when something you were working on got messed up, erased, or broken?
(pretty mad!)

4. Why do you think we have to have rules or procedures for working with equipment at school?
(computers are expensive, lots of different people use them)

5. Why do you think you have to listen to instructions for how to use computers and things like that
when you already have one at home? (it might be a little different from the one at home)

6. Why is it a good idea to take good care of the equipment we have at school? (so it will last a long
time, so it will be easy for others to use when it is their turn)

Activity

Directions: Students should look at the list of instructions or procedures for each piece of equipment and
underline the ones that they think are important for each.
Answers: computer: 1, 3; digital camera: 2, 3; CD player: 1,3

Follow-up: Spend some time going over the expected behaviors and procedures for student use of
computers, audiovisual equipment, and any other tools that students will be entrusted with at school. It is
helpful to have one student explain the procedures and use of the equipment to another student, (“I teach
and I understand.”)
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2.25 Using the Class Computers

Here are some instructions for using the class computer and other tools for learning, Underline the
; instructions that you think are important for handling each tool.

Computer

L. If you are playing a game, make sure your headphones are on before you start the game.

2. If you have a problem, jump up and wave your hand so the teacher will come over to help you.
3. Touch the keys on the keyboard carefully.

4. Shut down the computer by pulling the plug out of the power strip.

Copyright © 2009 by John Wiley & Sons, Inc.

Digital Camera

1. Touch all of the buttons until you see what you want.

ro

Make sure you understand how to delete the pictures you don’t want.

1

Put the camera in a safe place when you aren’t using it.

e

Don't turn the camera off until the battery is dead.

CD Player

1. Hold the CD by the edges, not the flat part.
If the CD doesn’t go in the slot, push harder until it does.
Know where the Eject button is so you can get the CD out.

LaCE

If it doesn’t start right away, shake it to get it going.
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2.26 Attendance Is Important

Objective

The student will be able to explain why school attendance is important.

Rationale

A student who is not in school misses the instruction, discussion, nuances of being in a classroom, and
social skill building, The activities can be made up, but the time to do that has to come from omitting
something else. We all have days when we don't feel well or wish we could be somewhere else, but if at all
possible, the student should be in attendance so every opportunity to learn is taken advantage of.

Thinking Questions

1. Why do you think it is important to come to school every day? (so you can keep up with your
assignments, so you can learn something)

9. What are some reasons that a person might be absent? (sick, head lice, traveling with family, miss
the bus, oversleep and don’t bother to come)

3 Some reasons for being absent are things like a dentist appointment or having to go somewhere
with your family. Can you think of some reasons that people are absent that are not very good?
(forgot to come to school, wanted to watch something on TV, stayed up t00 late the night before)

4. Why is it important to get to school on time? (so you start when everyone else does, so you get your
Tunch count in on time, so the teacher doesn’t have to say things all over again when somehody
comes in late)

Activity
Directions: These students all have reasons that they were not at school yesterday. Circle the ones who
had good reasons for being absent.

Answers: 1; throwing up  3: had to go to the doctor 6: The whole family was delayed by the weather.

Follow-up: Since teachers don't always know what is truly going on at home (and many of us are par-
ents as well), it’s hard to be too judgmental for reasons that a student may not be in attendance and on
time. However, encourage students to make every effort to come to school—and that might include greet-
ing them with a kind word of welcome at the door each morning.
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Name Date

2.26 Attendance Is Important

Read the reasons that these students were absent from school yesterday. Circle the students who you
think had acceptable excuses.

My stomach hort
when T wioke up
and T threw op olf
over y c‘o'Hn&S.

The cost 30'1‘ out ard I had o
chase her all over the neighéorhooi.
Then I was too tired 1o come 1o
o school after all that Tunhing,
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2.26 Attendance Is Important (continued)

3. 4.

T bad to P

fo %em
g€t my cast off.

T staued op Hl z in the morning
wan‘Zfinﬂ monster shows on ™
ond then T dida't waat to get
op to g0 to school.
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2.26 Attendance Is Important (continued)

5. 6.

My mom told me to get up but then
she went back to slee, so T +hought
T woold g0 back o sleer ‘too.

My family was coming back from Ohio
wd e goF cangt in . blizzard, and. had
+o .s[:end, the ni E+ in a, hotel so we didn+
get home un il late last night-
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Classroom Tips for Classroom Rules
and Responsibilities

o Decide how your morning agenda will be organized. Do you have a life skill for the day? ‘Weather
report? Class news? This meeting may set the tone for the remainder of the day. Inform students
what to expect that day, and remind them that they are appreciated and welcomed.

e Allow the students time to talk. Perhaps you can sandwich these breaks in between quiet activities
or before they go outside for recess. Knowing that they can expect five yinutes at a certain time
each day might help them store up those conversations that they desire for the right time.

e For students who have to leave in the middle of class (for special classes or whatever else),
develop a quiet signal acknowledging permission to leave. I possible, let these students have a
seat close to the door so leaving is convenient.

¢ Change line leaders periodically so everyone has a turn and everyone lmows his or her turn will
come. Avoid fighting over who gets to go first.

« If your line spreads out and you have stragglers, designate certain stopping points throughout
your journey. The line leader must stop at the point and wait for everyone to catch up before
continuing.

o Display students’ best papers, tests, and projects prominently in the classroom. Explain the differ-
ence between a first draft or rough planning and the final product.

¢ Reward students who have been faithful at bringing in homework by a special homework-free
night. Or assign a silly homework assignment for that night, such as eating an ice cream cone Or
watching a television show.

o Have a class goodwill ambassador team that will be responsible for welcoming new students who
join the class throughout the year.

114,

Classroom Rules and Responsi]ailities



e

-

o
=

2]

o

&

Relating Appropriately to

Other School People

115




—_——

-';‘Mr.
L
ol

R

3.1 It’s a Substitute!

Objective

The student will identify appropriate behaviors for when a substitute teacher is in charge of the
classroom.

Rationale

When the regular teacher is gone, some students feel that they can take advantage of the substitute. Often
the classroom teacher is horrified to find out how the class behaved in his or her absence. This lesson
focuses on how students should behave for a substitute.

Thinking Questions

1. Has your regular teacher ever missed a day of teaching? Why? (conferences, illness, personal days )

2. Who usually fills in when the regular teacher is gone? (a substitute, another classroom teacher,
sometimes the principal)

3. What do you think the job of a substitute teacher is like? What situations might he or she run into
during the day? (job might be confusing at first; knowing who everyone is, how the class routine is
conducted, unusual situations, bad behavior of the class clowns)

4. How does your regular teacher expect you to behave with a substitute? (the same, some expect
better behavior)

5. Why do you think some students show their worst hehavior when there is a substitute? (the substi-
tute might be meek, students might think they wont be punished for anything they do that day)

6. How should students act when a substitute is in charge of the room? {follow the instructions as if
he or she were the regular teacher)

Activity

Directions: Students are to consider the list of bebaviors on the worksheet and put a check mark next to
the ones that are respectful to a substitute teacher.

Answers: 2 (if it is a sincere greeting), 4 (if the substitute seems to need help), 5, 8,9

Follow-up: Discuss your expectations for the class in your absence. Fxplain that you will deal with
discipline problems, that you expect the students’ best behavior, and that you will be in contact with the
substitute about the day’s events. Perhaps you could offer a special reward or incentive for “good helpers.”
Don’t overload the substitute with complicated instructions for managing the day.
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Name Date

3.1 It’s a Substitute!

There is a substitute in your classroom today. Put a check mark next to each behavior that shows respect
for the substitute.

0 1. Switch seats so she doesn’t know who anyone is.

Q 2. Say “hello” when you walk into the room.

3. Pretend that you are sick and have to go to the nurse.

4. Show her where the reading workbooks are kept.

5. Follow all of her instructions right away.

. Tell her that you aren’t supposed to have any homework, even if you really do.
7. Walk into class late.

8. Raise your hand to answer questions.

9. Be quict when she is talking to the class.

c c o o oo o o0 .
o]

10. Argue about who goes to lunch first.
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3.2 The Classroom Assistant (Aide)

Objective

The student will identify at least ten common activities that the classroom assistant helps the teacher or
class with each day.

Rationale

The classroom assistant (if you are Jucky enough to have one) works alongside the teacher by helping,

reinforcing, reteaching, cutting, pasting, drilling, caring, and working hard in the classroom. Students
v sometimes act as though the assistant does not deserve the respect their teacher does. This lesson strives
e to create an awareness of the many tasks an assistant helps out with in the classroom.

o Thinking Questions

H 1. Why do some classrooms have assistants? (many children, younger children, need extra help)

0 | 9. Ts an assistant the same as a teacher® What is the difference? (some assistants do have degrees

: in education; however, the role in the classroom is for the assistant to help carry out the teacher’s
plans and instructions)

3. What are some activities that the assistant helps out with? (listening to students read, running off
worksheets)

4, How do you think a classroom assistant should be treated? (with respect, just like any other adult)

5. What would happen if you didn't like the assistant? (still be cooperative, try to follow the direc-
tions, respect him or her as you would the teacher)

Activity

Directions: Students are to list at least six different tasks or responsibilities of an assistant with whom they
are familiar. These could be daily tasks (listening to reading) or tasks that occur occasionally (helping with
a fun fair, helping with a birthday party).

Answers: Answers will vary, but may include handing out stickers, helping check papers, watching in
the lunchroom, calling spelling words.

Follow-up: Discuss how important an assistant is to you—allowing you as the teacher to get more
accomplished in class. By conveying your appreciation of the assistant in front of the class, you will pro-
b vide a good example to follow.
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Name Date

3.2 The Classroom Assistant (Aide)

Your classroom assistant does many things. Make a list of at least six different activities that the assistant
helps your class with during the day.
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3.3 The Principal

Objective

The student will identify ways to show respect to the principal of the school.

Rationale

The principal is the leader of the school who often has time to get to know many of the students on a
personal level. The principal is a menacing threat only to those students who do not choose to follow the
school’s rules. Tt is wonderful to see students who seek out the school’s leader to share a special moment
or to seek a compliment. The principal is not a police officer, but should be shown absolute respect as one
who has to enforce policy.

Thinking Questions

1. What do you think a principal does all day? ( yowll probably get all kinds of surprising answers!)

. 2. Do you think the principal has the power to do away with or make any rules he or she wants to?
(realistically, no)

3. What are some school rules that the principal has to enforce or make sure that everyone does? (no
fighting at school, don’t skip out, take notes home to your parents)

" 4. How do those school rules help everybody at school? (for protection, to give students a chance to
learn at school by being at school, to communicate with parents)

5. What are some nice things or fun things that your principal has done? (maybe helped with a field
trip, sat in a “dunk” booth at the fair, gave prizes for good readers)

Activity

Directions: Students are pretending that they are the school’s principal and see six faces outside their
office. They are to circle the students who are being respectiul.

Answers: 3,4, 6

) Follow-up: Although the principal may see lots of students like numbers 1, 2, and 5, why are those
0 situations unpleasant to the principal? (show defiance, apathy) Discuss how students can convey their
o problems in a respectful manner.
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3.3 The Principal

You are the principal! Which of these students would you like to have in your office? Circle the students

who are being respectful and pleasant to the principal.
: Hey! My teacher sent me : (
" T was fighting on
here bezause I forgot ny homework,/ o ha &%_ Iaml

T'n tot doing ity either!

T wanted to show
you the "A" T 30’!‘

Mr. Collins, will yov eat
lvach wi'ﬁln us T‘rjm He

cafeteria, hiago '
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3.4 The School Secretary

Objective

The student will write polite or respectful requests for something needed from the school secretary.

Rationale

At many schools, the secretary is the catch-all person—handling everything from minor emergencies on
the playground to sereening problems for the principal, not to mention shuffling daily paperwork, counts,
and other records. Though this is a very important position, students may view the secretary as their own
personal servant. (“Call my mom.” “T need that book.” “Run this off for me.”) Students should be respect-
ful to this very important person.

Thinking Questions

1. What are some of the responsibilities of a school secretary? (keep attendance records, type, ansiwer
the phone, schedule meetings)

2. Do you think the sccretary knows a lot about what's going on at the school? (probably) Why? (she’s
at the center of activity, probably is near the principal’s office, sees kids coming and going)

3. What might be hard about being a secretary? What might be fun? (hard: handling many problems
at once, answering to angry parents; fun: talking to all the kids, answering the phone)

4, What kinds of things do you think people ask the secretary to do for them? (run off materials, find
certain things, make phone calls)

5. What are some ways that you could show respect to the secretary if you needed something? (ask
politely, be sure to thank her, be patient when waiting your turn)

Activity

Directions: Students are to help the characters on the worksheet ask for something from the school secre-
tary in a polite manner. They are to write what the character might say.

Answer examples: 1. May I please use the telephone? 2. Iwould ke some supplies, please. 3, Mrs. George
sent me for the menu. 4. Hello, this is for you. I have to leave early. 5. May I wait here for my parents,
please?

Follow-up: The secretary may be a liaison between the principal and the parent, the teacher and the
parent, or the principal and the teacher. Explain that when someone is in the middle, as this job may put
someone, extra patience is required while both sides connect through her. Ask students to think about
what parties are connected through the secretary in worksheet situations. (1: student and parent; 2: student
and supplies; 3: teacher and cafeteria; 4: parent/dentist and school; and 5: teacher and parent)
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3.4 The School Secretary

I T

Each of these students is talking to the school secretary. Write something that each might say to the secre-
tary that is respectful,

! 1. Molly needs to use the telephone to call home.

2. Luis wants to buy a pad of paper and two pencils,

Copyright © 2009 by John Wiley & Sons, Inc.

3. Benjamin’s teacher sent him to the office to pick up lunch menus for the month,

4. Jennifer is supposed to give the secretary a note telling that she has to go to the dentist and must
leave early.

5. Nicholas got in trouble at recess and is supposed to ask if he can wait in the office for his parents
to come and get him.,
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3.5 You’re Not My Classroom Teacher!

Objective

The student will identify instances in which a person who is not the classroom teacher should be obeyed.

Rationale

Although students may be obedient and have won the respect of their classroom teacher, those same stu-
dents may not feel that they have to listen to any other teachers or other adults in the school. This lesson
gives the student opportunities to think through situations in which any teacher (coach, and so on) is his
or her teacher.

Thinking Questions

1. How many teachers have you had since you started school? (numbers will vary)

2. ‘When you went on to the next grade, was the teacher you had before still your teacher? (yes in a
way since there was a relationship, but not directly anymore)

3. Would you still be expected to do what those teachers asked you to do if you were in their class-
room? (yes)

4, Would you be expected to follow their instructions if you weren’t in their classroom? (yes—there
would be a reason for whatever instruction was given)

5. What about teachers on the playground, in art and music, or teachers walking down the hall? Are
they teachers for your school even though they may not be your teacher in class? (yes—should still
be respected)

6. Who are some teachers at school who give instructions to you even though they arent your
teacher? (teachers of other grades, coaches, music and. art teachers, lunchroom supervisors) Why
do they give you instructions? (they give instructions because they were needed in the sttuation)

Activity

Directions: This worksheet follows Pete through part of his day at school and his encounters with several
teachers who each give Pete something to do or an order to follow. Students are to circle the teachers who
give Pete instructions.

Answers: 1,2,4.6,7,8,9

Follow-up: Discuss why the teachers on the worksheet were or were not giving Pete instructions. Why
were the instructions given important? (for example, 1: the floor was slippery and it could have caused an
accident; 2: probably other people wanted to use the restroom 100) '
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3.5 You’re Not My Classroom Teacher!

Circle every example you can find of someone who is not Pete’s classroom teacher but who is giving him

instructions. How many can you find?
Good. morning,
- Pete,

 “Wadch ovt—Hhe floor
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900 g0 FM"!‘? Thasks.
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Pete, No TUning
i Hhe hall,
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3.6 The Bus Driver

Objective

The student will identify situations regarding the bus and bus driver that require student compliance.

Rationale

The bus driver is an anthority figure who is an extension of the school. Without this driver, parents would
have more work to do getting their children to school. Thus, it is extremely important for students to get
along on the bus, especially so that they do not interfere with the driver’s need to concentrate on driving
safely. Everyone will be safer with the bus driver able to concentrate on driving, not disciplining.

o Thinking Questions

i 1. How do students get to and from school each day? (enumerate ways: walking, bike, parents, car-

pooling, bus)

9. Tow does a bus driver help make getting to school easicr—or even possible-—for some students?

1y (parents can get 1o work on time, saves a long walk for some students)

i 3. What do you think a bus driver has to think about when he or she is operating the bus? (other cars,
remembering to stop at the right places, watching out for children who are walking)

4. What are some problems that a bus driver might have if the students on the bus weren’t coopera-
tive? (lack of concentration, might have an accident, longer bus ride)

5. What are some good rules for riding the bus safely? (sit down, be quiet, don’t change seals, don’t
throw things)

Activity

Directions: Students are to evaluate four situations to decide whether the characters are being respectful
to the bus driver by following his or her instructions. They are to write YES or NO.

Answers: 1.no  2.yes 3.no 4.yes

Pollow-up: Discuss how the students in numbers 1 and 3 could resolve their problems without involv-
ing the bus driver. What are safe, quiet activities that could be done on the bus?
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3.6

The Bus Driver

Next to each picture, write YES if the students are being respectful to the bus driver; write NO if they are not.
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3.7 Specials Teachers

Objective

The student will give several reasons why it is important to follow classroom procedures for specials (art,
music, PE.).

Rationale

Students often have many different teachers to answer o throughout the week. Specials teachers might
include art, music, .E., library, special help teachers, and computer helpers. Although specific classroom
rules may differ, these teachers all need to be respected.

! Thinking Questions

1. Who are some of the teachers that you see during the week for specials? (art, music)
L 2. Why would there be different rules for these classes? (these classes are different from the regular
‘ class; they have musical instruments, art supplies, get to go outside for PE., some classes are a lot

b smaller)

3. What should your behavior be like with specials teachers? (should always be respectful and do

i your work)

! 4. What is a rule or procedure that you would have in music class but not art class? (don’t bang on the
piano, open your mouth when you sing, stand in the same place on the stage)

5. What is a rule or procedure that you would have in P. but no other class? (wear your gym shoes,
be quiet when you hear the whistle)

6. Which of your specials do you like the best, and why? (answers will vary)

Activity

o Directions: Students are to match each rule with its class.
e Answers: L art 9. music 3. PE. 4.library 5. special reading 6. computer lab

'I Follow-up: Discuss the students’ responses. How did they know which rule went with which class?
o Discuss which rules are hardest to follow, and why.
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3.7 Specials Teachers

Which of the following rules go with a special class? Draw a line from each rule to its correct specials

class.
1. Put the caps on the markers when you are finished Library
so the markers don’t dry out.
) 2. Sing the words clearly so the audience will be able Computer lab
2 to understand what they hear.
3. All of the equipment from outside has to be put Music
away before you can go back inside the building,
4. If you take a book off the shelf, be sure to put it FE.
back in the same spot.
5. Take this book home to practice reading; then Special reading
! bring it back tomorrow.
%]
ﬁ. 6. Don't click on the icon until I tell you to. Art
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3.8 The Custodian

Objective

The student will identify several jobs that the school custodian is responsible for.

Rationale

Many students have no idea what the school custodian does. Yet this is the person who single-handedly
can make your life easier, as he or she often helps with the little things that you need to make your class
run more smoothly. Getting a bigger desk, an extra desk, fixing a broken window, and moving a televi-
sion and VCR are important. The custodian is a valued member of the school staff. Convey this to your
students.

Thinking Questions

1. What happens if there is a burned-out lightbulb in the room? (the custodian replaces it)

9. What are some of the jobs that a custodian does? (fixes things, finds things, cleans things)

3. Why are these jobs important? (someone needs to know where everything is kept, how to keep
things running properly, make the school property look nice)

4. Why is it important for the school building to look nice? (we want to work in @ nice environinent,
shows pride in the school)

5. How does the custodian help make the teacher’s job easier? (teacher doesn’t have to take class time
to find materials, keeps things working properly so the teacher can use them in class)

Activity

Directions: Students are to color in all of the jobs on the worksheet that a school custodian is probably
responsible for. Discuss the activities that your custodian does for your school. You may have somewhat
different job descriptions from the ones on the worksheet.

Answers: (possible answers—depends on the individual school) 1, 2, 3,5, 7,9, 10, 12, 14

Follow-up: Discuss who might be responsible for the activities that were not selected {4, 6, 8, 11, 13).
Are there other jobs that you could add to the custodian’s list?
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Name _ Date

3.8 The Custodian

Color all of the jobs that your school custodian might do.

| 1. Bring another desk to your classroom, | | 8. Help students with their homework. |
| 2. Fix a broken window. | | 9. Empty the trash after lunch. |
| | 3. Clean the floor in the restroom. | | 10. Cut the lawn in front of the school. |
| 4. Drive the principal to school. | | 11. Coach the track team.
l 5. Put in a new blackboard. | | 12. Paint parking lines in the teachers’ parking lot.
| | 6. Cook the lunch in the cafeteria. | | 13. Type a letter for the principal. |
| l 7. Repair a broken overhead projector. | | 14. Polish the floors in the hallway. |

Copyright © 2009 by John Wiley & Sons, Inc.
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3.9 Field Trip Helpers

Objective
The student will identify ways to behave with a field trip helper during a field trip with the class.

Rationale

Field trips can be a lot of fun—or a nightmare. When there are helpers to go along, they can make things
run more smoothly for the class, allowing everyone to get the most out of the trip. Prepare children for
field trips by going over expectations before the trip. Name tags, emergency procedures, objectives for the
trip, and restroom and lunch procedures should all be covered with the helpers so everyone knows what
to do.

V) Thinking Questions
1. What are some field trips that you have taken with your class? (museums, 2008, picnics, special
events)
o 9. Who goes along on the trips to help out? (parents, bus driver, older siblings, other teachers)

/ 3. What are some things that could go wrong on a field trip if it wasn't planned carefully? (leave some-
o one behind, not have enough lunches, forget medication)

4. How do field trip helpers make a field trip easier and more fun? (let you have smaller groups, get
around easier, some parents are really fun, don’t have to watt as long)

5. What are some ways that you or our class could help a field trip helper have an easier time? (wear
name tags; go over the class rules; make sure they have maps, money, special instructions)

Activity

Directions: Students are to match each picture with the description of how the students are being helpful
to the field txip helper.

Answers: 1.d 2.b 3.c 4.a 5S.e

! Follow-up: Make a class list of field trip procedures. What could go wrong? What will the emergency
‘ procedures consist of? What are good rules to have in effect for field trip safety?
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Name Date

3.9 Field Trip Helpers

How are these students behaving correctly with the field trip helpers? Match each picture with the
description.

1. wearing a name tag a v
. ere

okl we've ready
S _To move onl

2. staying with the group
3. following instructions to go to the restroom

4. obeying the helper’s request to wait

5. sitting quietly through the movie

Everyone—qo
2 (1o e restrom
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3.10 The School Counselor

Objective

The student will identify several reasons for visiting the school counselor.

Rationale

Depending on your school, the counselor may be responsible for scheduling, handling discipline, some
teaching, and even counseling needy students. This is a wonderful resource for all students. Make sure
that your students know that this person is available to all of them.

Thinking Questions

1. Who could you go to if you were having problems with schoolwork? (teacher, principal)

9. Who could help if you had problems that were bigger, like problems getting along with other lids
or problems at home? ( school counselor, teachers)

3. Counselors are people who are specially trained to help students. What might a counselor do that
o teacher doesnt? (work with small groups instead of large class, be able to talk about personal
things, doesn’t give homework)

4. What are some reasons that someone might see the counselor? (problems at home, problems at
school, just want someone to talk to, scheduling, excused from school)

5. Do you have to have a problem to see the counselor? (ideally a counselor should interact with all
of the students on some level—teaching study skills and problem-solving skills, for example)

Activity

Directions: Students are to read about the seven students on the worksheet and decide which students
could see the counselor.

Answers: Any of these students should be able to see the counselor.

Follow-up: Discuss how a counselor could fit into your classroom needs. What activities is he or she
responsible for in your school?
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Name - Date

3.10 The School Counselor

Which of these students would be welcome to see the school counselor? Circle each student you choose.

1. ABBY is very worried because her parents are getting a divorce. She wishes she had
someone to talk to about this.

2. TYLER got an A on his science project and is so excited that he wants to tell
someone.

3. KAYLA has been getting bad grades in math. She doesn’t know how to study very
well.

4, ALEX is new in the school and doesn’t have many friends. He feels scared and
lonely.

5. CHLOE wants to know if she can take an art class for free choice period instead of
going to volleyball.

6. ANDY can’t get his locker open.

7. PRIYA has a note that says she has to leave school early to go to the hospital. She
will miss three days of school.
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3.11 Peer Tutors

Objective

The student will identify excuses that prevent an effective tutoring session with a peer tutor.

Rationale

Having older students work with younger students can benefit both. Older students enjoy helping
younger children and can often relate well to them, However, because of a close age difference, sometimes
the children who are being tutored can find interesting excuses to try fo manipulate their helper or take
advantage of a person who is “not quite their teacher.”

Thinking Questions
: 1. What is a peer tutor? (someone close to your age who helps with something, someone who comes 10
L our class and reads with us)

! 2. Do you think it is easier to leam {rom someone who has already learned what you are learning
: right now? (probably—they remember how it felt to be our age, they are not as strict as a teacher)

i 3. What might be fun about having a peer tutor? (it could be someone you already know, they are like
: an older friend, they probably have good study habits)

4, How is a peer tutor like a teacher? (helps you learn things, is older)

5. How is a peer tutor different from a teacher? (younger, might be a friend of your older brother or
sister)

Activity

Directions: Have students read the comments that the character is making while working with a peer
tutor. Is the child showing respect to the peer tutor?

Answers: 1.no 2.n0 3.yes 4.mo 5.mo 6.no T.no 8.yes 9.n0 10.yes

Follow-up: Discuss the answers. Why are the “no” responses showing disrespect? Talk about what
kind of excuse the child is giving (trying to distract the tutor, trying to get out of work, not telling the truth
about an assignment, making up excuses for not trying)
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Name Date

3.11 Peer Tutors

Which children are showing respect to their peer tutor? Write YES or NO on the line before each item.

1. “You have weird hair!”

2. “You look like my cousin. My cousin is really fat.”

Copyright © 2009 by John Wiley & Sons, Inc.

3. “Thank you for helping me with this.”
4. “T don’t have to do all the questions on the paper—just the ones 1 want to do.”
5. “I forgot how to read. Will you read the story to me?”

6. “My teacher always gives me candy when we're done with our work. I hope you
brought some for me.”

7. “I don’t have to do what you say!”
8. “I like it when you help me read.”
9. “I have to go to the bathroom again.”

10. “T think I can figure out that big word, so don’t tell me the answer yet, okay?”
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3.12 Community Helpers

Objective

The student will identify ways that community helpers and volunteers can help at school.

Rationale

Often parent or grandparent volunteers and other community helpers (librarian, police officer, career
speakers, partners-in-education businesses) visit the school and can lend a hand in many ways. Some give
presentations, others spend time with the students, and others may simply help out with specific projects
(gardening, building a set for the play). At all times, these special people should be shown appreciation
and respect.

Thinking Questions

1. Who are some adults who have visited our school? (vision screening people, grandparents on
Grandparents’ Day, a friend’s mother for a class party)

2. Why do you think these people come to school to help, even when they might have jobs or don't
get paid to come? (they want to see what their kids are doing, they are interested in the school,
they have skills that the teachers need)

3. What are some projects that you have seen some of these adults working on? (building a puppet
show theater, helping with a class play, reading stories, giving a talk about bike safety)

4, How do you think we could help these special helpers feel appreciated when they come to our
school? (be sure to say thank you, be especially nice to them, don’t pretend that you don’t know
what you're doing)

Activity

Directions: Students are to read a list of special helpers and their interests. They should then write at least
one activity that the helper might do in the classroom.

Answer examples: 1. read a story to the class 2. help design a set for aplay 3. talk about what it’s like
to fly a plane 4. make a bulletin board for the class 5. help play games at a class party 6. goona
field trip 7. plant flowers around the school 8. show students how to draw cartoons

Follow-up: Throughout the year, keep a list of the visitors and special helpers who help out in your
class. Assign several students to make a personal thank-you card to send to the helpers. You may want
to have a class or school appreciation breakfast at which these helpers are given special thanks for
volunteering.
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Name _ Date

3.12 Community Helpers

Here are some community helpers. Read about them, and think of something that they might be inter-
ested in doing at your school or for your clagsroom. Write your answer on the lines.

1. Mr. Alexander is a retired reading teacher, but he still loves to read. He has a very good voice and
can change his voice to make different characters sound different.

2. Ms. Bokland likes to act in plays. She has been in several community theater plays and has built
some of the sets too.

3. Steven’s grandpa has a small plane and takes Steven and his brothers for rides on weekends.

4, Mrs. Smith likes to come to the classroom to help with any jobs that the teacher has for her.

5. Sally’s aunt loves parties! She knows all kinds of good party games for kids.

6. Josh’s dad enjoys going to museums. There is a chance that your class might get to visit a museum
in the spring.

7. Amanda’s grandmother loves plants. She can grow anything!

8. Mr. Keller draws illustrations for children’s books. He likes to visit schools.
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3.13 Cafeteria Helpers

Objective

Students will identify comments that arc pleasant and helpful to cafeteria workers.

Rationale

Who doesn’t like someone who serves food every day? Cafeteria workers (the “lunch ladies”) work hard to
make sure that students are given food that is well prepared and on time. It takes only a moment to show
courtesy to these workers.

Thinking Questions

1. Do you know the names of any of the helpers who work in the lunch line or in the cafeteria?
(hopefully yes!)

2. Why do you think it is important for your class to be on time for lunch? (many children need to get
through the line each day)

3. What is the procedure for hot Junches or cold lunches? (have students state the lunchroom
procedures)

4. What are some comments that you think the lunch people like to hear? (“I love the food,” “Thank
you for serving us”)

5 What are some comments that you think they don't like to hear? (“That looks gross,” “I forgot my
lunch ticket,” I have to charge again”)

6. Why do you think the helpers in the lunchroom want children to eat their food slowly? (so students
don’t choke)

7. What are some things that you have noticed about the cafeteria or lunchroom that the helpers
have done to make it a nice place for you? (maybe decorate the walls, put flowers on the tables,
play soft music)

Activity
Directions: Students are to look at the children on the worksheet who are in the lunchroom. They should
circle the children who are showing good lunchroom behavior.

Answers: 1,3,4,6

Follow-up: Have one of the cafeteria workers come to your class to talk about nutrition, what it’s like
to order food for an entire school, how they prepare the food, and any other information that might be
interesting for the students. Perhaps she could even give the class a tour of the facilities. She might tell
how it makes her feel when one of the students compliments the workers on a good job.
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3.13 Cafeteria Helpers

These children are in the lunchroom. Circle the ones who are showing good lunchroom behavior.
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3.14 Playground Supervisors

Objective

The student will identify which children on the worksheet are following the playground rules.

Rationale

Students need time to run off their energy, play, socialize with others, and just enjoy being outside. The
playground can offer great opportunities for all of these experiences. It can also be a dangerous place if
students aren’t careful on the monkey bars, push each other, or jump off swings that are too high in the
air. It can be a sad place for students who don’t fit in and are reminded that they don’t have friends. By
following playground rules, students can learn social skills in a natural setting.

Thinking Questions

1. What is your favorite way to spend time on the playground? (swings, monkey bars, tires,
basketball)

2. Why do most kids love recess or playground time? (they can do whatever they want, s fun to
move around, fun to be with friends)

3. What are some rules that you have for outdoor recess? (ine up when the whistle blows, stay inside
the fence)

4. How do those rules keep you safe? (you won't get hurt if yyou are carefil, not too many people at
one time on the tires)

5. Do you think most kids like to play with others on the playground, or do some kids like to be
alone? (most kids probably like to be with others)

6. What would be a nice way to include someone who might not have a lot of friends? (get off the
swing and let someone else have it, ask them to play ball or tag)

7. What do you think is the hardest part about being a playground supervisor? (watching so many
kids at the same time, being outside when it’s really hot or cold)

Activity
Directions: The playground supervisor has given the class a lot of rules to follow. Which of the students is
following the procedures?

Answers: 1. first student 2. second student 3. first student 4. first student 5. first student

Follow-up: Discuss the need for playground rules at your school. Have students make a list of twenty
activities that they could play on the playground (for example, tag, catch, follow-the-leader). Perhaps the
playground supervisor could select the best-behaved class each week and reward them with an extra five
minutes of recess time.
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Name Date

3.14 Playground Supervisors

The playground supervisor has reminded the children of the rules. Circle the child in each group who is
following the directions.
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3.4 Playground Supervisors (continued)
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Classroom Tips for Relating Appropriately to
Other School People |

e Have a special box, game, or surprise for the students that only a substitute is allowed to distrib-
ute, Make sure students know that at a certain time during the day, they will have a treat if their
behavior has been appropriate.

o When it is your assistant’s birthday, arrange a surprise party. The students will enjoy planning and
carrying out the event. Make sure all students sign a card, perhaps including nice comments or
funny remarks,

* Get to know your principal. Invite him or her to the classroom for a special activity, or if time
allows, have him or her listen to your students read a story. Some classes enjoy having lunch
with the principal {either in the cafeteria or a “feast” in the classroom),

* Invite the school secretary as a special guest speaker to share some anecdotes about what it’s like
to work in the office. What are the funniest excuses he or she has heard? What were the wildest
moments?

e Make a bulletin board featuring other teachers in your school. Include a display showing their
interests, hobbies, awards, and other jobs they have had. Have some leading questions on the
board, such as: Which teacher tried skydiving? Who has four dogs?

« Before going on a field trip, go over the do’s and don’ts of what to expect from the field trip help-
ers, For example, students DO NOT beg for money; DO NOT wander off alone; DO stay where
you can see your leader at all times. Field trips can be fun, or they can be exasperating. If you're
lucky enough to have volunteer helpers, make sure that students realize how important they are
to ensure future trips.

 Invite your school counselor if you have one (the principal may do double-duty) to visit your
class and explain what services are available for students. Some schools have groups that meet to
discuss various topics—for example, divorce, homework help, peer tutoring, and how to improve
grades.
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Chapter 4,

When You Have Problems
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4.1 Having a Problem

Objective

The student will identify common problems that children might experience in school or at home.

Rationale

The first step in problem solving is identilying what the problem is—the nature of what the student is
dealing with. Everyone has problems at some time, and solving those prablems can be a challenge as well
as a chore. This lesson centers around deciding what the basic problem is in several situations.

Thinking Questions

1. When you think of problems that you may have at home or school, what do you think of? (getting
along with the teacher or students, keeping up with work, remembering things)

9. What are some problems that may come up on the playground or after school? (fighting over
equipment, chasing others, trying to fight when the teacher isn’t around)

3. What are some problems that most kids have to deal with in the classroom? (doing work, under-
standing the work, finishing the work, remembering homework)

4, What are some ways that people try to blame others for the problem? (saying that it's someone
else’s responsibility, giving up and letting someone else finish)

5. Do you think there is an answer or solution for every problem? (answers may vary; the hope is that
the students will decide that there are solutions to their problems)

Activity

Directions: Students are to decide what the problem is in each of the situations on the worksheet and then
write their answer on the lines,

Answer examples: 1. boy can't tie his shoe 2. girl needs a new pen 3. boy is bothered by the
other boy 4. boy is having trouble understanding something 5. boy can’t reach the books

Follow-up: Have students discuss what each character might try in order to begin solving the prob-
lem. Discuss the seriousness of each situation. Ts each problem worth getting upset about? Which are not
as crucial or important?
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Name . Date

4.1 Having a Problem

Each of these students is having some difficulty. What is the problem that each student below is bothered
by? Write your answer on the lines next to each student.

T con't Se"f- +Hhis
S‘L‘U‘Jl}l shoe 'Hecl_'.

This pen isn'+

workinﬂl. How can

T gt g sto
s

I\‘ oL 3E\Ie e
Hhast lock one more time,

TI'm going {0 POUND™ /
you!

cant égre His out.
Tt doesn+ make any

sense!

When You Have Problems 149




' :I ‘\? b
i |
EENT
| H
ool
El ;i‘w]‘!-lqu
I
Lk
il I
Cl

§

1
L
Yi uuf.lr,m

4.2 Asking for Help Politely

Objective

The student will identify polite ways to request help from others.

Rationale

Simply asking for help on something may get a response, but asking politely gets a better response. Most
requests can be delivered in a clear, appropriate manner and still get results. Students should focus on
requesting rather than demanding.

Thinking Questions

1. When you want something from someone, what do you do? (ask the person for it)

2. Do you think it makes a difference in how you ask someone for something? (most people prefer to

be asked nicely)

3. What are some things you would ask for help on at school? (questions about schoohwork, the teach-
er’s time)

4. What are some things you might ask for help on at home? { homework, chores, running errands)

5. Do you think there is a way to ask for help politely rather than demanding it? {yes)

6. What could you do to make a request for help sound polite and more pleasant? {add “please,”
be patient with request, dont be pushy)

Activity

Directions: Students are to circle the students on the worksheet who are asking for help politely. They are
to put an X through those who are not.

Answers: Circle: 2,3,5;X: 1,4, 6

Follow-up: Discuss how the X'd students could have asked for help politely. Discuss why “You!” and

“Hey!” are impolite, Explain that asking for help is not a bad thing; in fact, it is necessary for lots of problem-
solving situations, But adding a polite touch will make a difference in how others respond to you.
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Name Date

4.2 Asking for Help Politely

Which of these students are asking for help in a polite way? Circle the students who are being polite, and
put an X through those who are not being polite or respectful.
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4.3 Taking Another Look

Objective

The student will identify ways to solve problems by looking at the situation carefully.

Rationale

Some problems can be solved simply by taking a good look at the situation at hand. Minor things can be
overlooked, such as the location of materials, glancing at a page without really “seeing” it, or assuming that
something is in place when it actually isn’t. Teach students to carefully assess the problem situation before
getting upset.

Thinking Questions

1. Have you ever looked all over for something and eventually found it—right under your nose?
(probably someone will have an anecdote)

9. Why do you think people make mistakes like that? (they are in a hurry, looking in the wrong spot)

3. Have you ever made mistakes in school where you just didn’t look hard enough at something? (. ask
for anecdotes)

4. What's a way to help get out of that problem of just not seeing something? (double-check your
work, slow down)

5. How can another person help you take another look? (ask a friend to check it over for you or with
you, different perspective)

Activity

Directions: Students are to go through Tom’s day, finding clues that he overlooked—resulting in his having
avery bad day. They are to circle the clues that Tom should have noticed.

Answers: 1. math book in desk 2. problem was 2+3 3. directions asked for complete sentences
4. no name on paper 5. the clock shows that it’s past eleven o'clock—the class is at recess 6. the door
was shut but came open again

Follow-up: Discuss with your class the idea of saying, “Take another look,” if you notice a problem
that the student should be able to solve simply by looking again at the situation.
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4.3 Taking Another Look

Tom is having a very bad day: nothing is going right for him. Help him get through his problems by taking
another look at each situation. Circle something that Tom should look at carefully in each picture below.
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4.4 Thinking Harder

Objective

The student will identify multiple solutions to problems by spending time thinking about alternatives.

Rationale

y We often want students to spit forth quick answers to many problems or situations rather than allowing them
to mull things over before answering, Requiring students to think through possible solutions before giving an
answer is a good skill for thinking (on the part of the student) and waiting {on the part of the teacher).

Thinking Questions

1. When someone asks you a question, how soon does the person want the answer? (usually right
awayy)

| 9. When you stop and think about something for awhile, do you sometimes change your mind about
how you feel about it or what you think of it? (ask for anecdotes)

" 3. If you had a problem situation, why might it be important to think about it for awhile rather than
just do something quickly? (you might not know the whole situation, time might change things
o somewhat)

i 4. When someone tells you to “stop and think about it,” is it hard to do? {probably) Why or why not?
(we’re used to quick answers)

5. Do you think there are several answers to some problems? Why? (yes, especially when many fac-
tors are involved)
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Directions: Students are to generate several possible (and plausible) solutions for the situations given.
Encourage them to “stop and think” before putting down only one answer.

o Answer examples:

1. Invite both friends over to your house; go to Marys on one day and Elizabeth’s the next day; sug-
gest that you could all play together.

', 2. Borrow from a friend; call a neighbor; go home at lunch.

N 3. Ask if they could hold the book for you; borrow from a good friend; ask if the book will be at the
J library later.

}. ;’J 4, Ask Tony to help you clean your room (a true friend would do that!); ask Tony to wait; ask your
I mother if you could clean your reom and do one extra chore later if she lets you play now.

N Follow-up: Discuss the concept of brainstorming with your students: first, generate lots and lots of ideas,
even ones that may seem silly; then begin to eliminate the ones that don't seem good. Explain that when
there is no clear-cut answer, a lot of good thinking will help narrow down your choices to several possibilities.
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4.4 Thinking Harder

Sometimes problems can be solved by thinking them over for awhile.
What are at least three possible solutions for each of the following
problems? Think before you answer.

1. Both Mia and Elizabeth invited you to their houses. You like
both of them, but you can’t be in two places at one time. What
' could you do?

a,

b.

C.

2. It’s the day of the big volleyball game at lunch. Oh, no! You left your gym shoes at home and your
mother has already gone off to work. What will you do?

2

b.

C.

Copyright ® 2009 by John Wiley & Sons. Inc.

3. There is a book sale in the library. You really want to buy the book about papier-méché projects, but
it costs a dollar more than you have with you. It's the last day of the sale. What might you do?

a.

b.

C.

4. Your mother wants you to clean your room before company comes over. It's a mess (as usual). But
your friend Tony wants you to play ball with him before it gets dark. You only have about an hour,
and you really want to play with Tony. What will you do?

a.

b.

C.
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4.5 | Am Having a Really Bad Day

Objective

The student will identify several acceptable procedures for coping with a perceived or legitimate crisis in
the classroom.

Rationale

We all have them—days that start out bad and only get worse. For some students, this can be a chain of
events that leads to emotional shutdown, aggression, or annoying behavior that disturbs everyone in the
classroom, If students can learn ways to handle their bad days, this skill can empower them to take steps
toward helping themselves.

Thinking Questions

1. Have you ever had a really bad day? What happened to you? (overslept, forgot homework, had a
cold)

9. Why do you think that when a day starts out bad, it scems as though the whole day goes bad? (you
are thinking negative thoughts from the beginning, you're already behind in your schedule)

3. What does it mean to “start the day over”? (iry to imagine a new beginning point, put the bad
things behind you)

4. What are some ways that you can help forget about the things that are pulling you off track? (focus
on your work, talk to someone, find a quiet place where you can settle yourself down for a few
mimuies)

5. Sometimes you might feel as though you are having a crisis, and you just can't go on. What are
some examples? (you just can’t think about what you're supposed to be doing, keep crying, some-
one keeps bothering you in class)

6. What are some ways in our classroom that you can help yourself calm down and get through your
bad day? (time-out, draw or write, talk to the counselor)

Activity
Directions: Read about the children on the worksheet who are having bad days. What are they doing to
deal with their problems?

Answer examples: 1. Tell the teacher you need a quiet time-out. 2. Change activities to something
you like to work on. 3. Talk to a friend. 4. Talk to the counselor. 3. Think about the things you can do
well. 6. Learn how to calm yourself down.

Follow-up: Discuss ways that are acceptable methods of dealing with a crisis, a really bad day, or a
stressful situation. Have students draw posters of students engaging in these behaviors, and display them
around the room.
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Name Date

4.5 | Am Having a Really Bad Day

What are these children doing to help them deal with a really bad day? Write down what you think.

1. Ryan is bothered by the noisy children around him and is starting to get angry. He doesn’t want to
lose his temper, but he is getting more and more upset, He asked his teacher if he could go to a
quiet place to calm down for a few minutes.

2. Sheri was absent for a few days and doesn’t understand how to do the math problems on the work-
sheet. The teacher asked her to wait for awhile until she could help her. Sheri is trying and trying
to figure out the math, but she just feels stupid. She decided to set it aside and work on her spell-
ing assignment that is fun for her.

3. Jorge’s mother overslept, and he missed the bus, so he was late to school. He came to school wor-
ried, but his friend Yoshifusa told him that he would help him with the moming assignments that
he missed.

4. Belinda’s mother is in the hospital, and Belinda just can’t concentrate on school activities because she
is worried about her mother. She asked if she could talk to the school counselor about her feelings.

Copyright © 2009 by John Wiley & Sons. Inc.

5. Ashley isn’t a very fast runner, and she doesn’t like playing tag at recess. Her friend Kate told her
that it doesn’t matter if she can run fast because Ashley is one of the best readers. Ashley thanked
her friend for reminding her of what she can do well.

6. A.J. looked at the test in front of him, and his mind went blank. He started to panic, but then he
remembered to breathe in and out slowly a few times, focus on just the first question, and remind
himself that he will probably think of the answer because he studied all of this last night.
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4.6 1Don’t Understand What to Do

Objective

The student will identify ways to handle a situation in which he or she does not understand the task and
needs clarification.

Rationale

Although we as teachers try to be as clear as possible, sometimes students just do not get what to do.
The task may be a bit too challenging, maybe our explanations were not clear enough, or perhaps the
student didn’t feel well enough that day to put forth some extra effort. Whatever the reason, the student
legitimately does not understand the task. This lesson focuses on helping the student figure out what to do
when he or she is faced with this problem.

Thinking Questions

L. What is something that is really hard for you to learn? (a computer game, math with regrouping,
finding the main idea, giving an oral book report)

9. What are some reasons that you might not understand what to do? (it’s too hard, the teacher talked
too fast, absent, not intevested)

3. If you didn’t know how to do something, whom could you ask? (the teacher, the teacher’s assistant,
a friend)

4. ¥f you didn’t understand written directions, what could you do? (read them again slowly and
carefully)

5. If you wanted to learn how to play a game but weren't able to ask someone how to play, what could
you do? (watch for awhile and see if you can figure it out)

6. Why do you think a teacher might tell you to look again or try again rather than just tell you the answer
to something? (the teacher wants you to use your brain, thinks that you are really able to do it if you try)

Activity

Directions: These children don’t understand how to do something that is important. What is the problem
in each example? How could the child figure out what to do?

Answer examples: 1. Problem: The teacher is talking too fast. Solution: Ask the teacher to repeat
more slowly. 2. Problem: Everyone else seems to understand but me! 1 must be stupid. Solution: Raise
hand and ask for help. 3. Problem: Absent for a week and missed instruction. Solution: Stay after school
for help. 4. Problem: Didn’t hear the directions. Solution: Raise hand and politely ask the teacher
to repeat them, or check with a neighbor. 5. Problem: Don't understand what to do on the calendar.
Solution: Observe the other children.

Follow-up: Share with students an example of a time when you didn’t understand what to do (for me,
for example, it was a computer training in-service in which I couldn’t get something to work and everyone
around me was talking about how easy it was). Talk about how it made you feel, and assure them that you
understand their frustration. Include how you solved your problem.
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Name Date

4.6 | Don’t Understand What to Do

These students are having problems because they do not understand what to do. What is the problem in
each example? What is a solution?
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4.6 1Don’t Understand What to Do (continued)
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4.7 No Crying, No Whining

Objective

The student will state his or her problem in a controlled manner without crying or whining.

Rationale

People are more likely to listen to a complaint or problem if it is presented in a polite manner. Crying and
;whining behaviors draw negative attention to the situation, If a student can demonstrate some sel-control
“in discussing his or her situation, it makes for a more pleasant climate, even in a problem situation.

Thinking Questions

1. Let’s say I was writing something and my pencil broke. What would be a likely way to solve this
problem? (ask if you can sharpen it, use another pencil)

2. If 1 decided to cry about it, what would you think of me? (you were getting upset over something
small, you were a crybaby)

3. If you have a problem, why do you think it might be better to handle it in a quiet, calm manner?
(people would like you better, you can get attention for doing something good)

4. When someone cries or whines about something going wrong, what could happen? (people
wouldn’t want to be around them, they wouldn’t get their problem solved anyhow)

5. When you feel like crying or whining, what could you do instead? (stop and think, calm yourself
down, go to your list of alternative behaviors)

Activity

Directions: Look at the children on the worksheet who are having problems in the classroom. What do
you think each child could do instead of crying or whining?

Answers: 1, get another pencil 2. get a tissue 3. quiet down and read the story 4. do something
while waiting

Follow-up: Discuss situations in which children have focused on crying and whining instead of doing
what they were supposed to be doing. Discuss the difference between crying when you are hurt versus
crying when you are frustrated. Are there ever times when it is appropriate to cry? Are there ever times
when whining is appropriate?

When You Have Problems 161




-
=‘!‘

Name Date

4.7 No Crying, No Whining

Each child below is having some kind of problem, Write what you think each child could do instead of
crying or whining.

L. “My pencil is missing! It was my FAVORITE pencill T can’t write with any
other pencill! T can’t do my work without my pencil! I need my pencill”

2. “My nose is running. I have a cold. (sniff, sniff). T can't do my work. 1
can’t write. I don’t feel good. How do you expect me to work if my nose is
running?”

3. “T don't like this story. This story is boring. I want to read about cowboys.
This story is ten pages long, It will take too long to read it.”

Copyright © 2009 by John Wiley & Sens, Inc.

4. “Where is my mom? She was supposed to pick me up at two o’clock and
it's two minutes after two o’clock. T wonder if she forgot me? Where IS
she? She’s not here! (sob, sob) Where is my mom?”
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4.8 1Don’t Speak English!

Objective

Students will identify ways to assist other students who are not fluent in Inglish,

Rationale

Many students in school do not speak English as their native language. Although there are teachers who
are trained to help these students, often it is up to the classroom teacher to make sure that these students
are given opportunities to fit in socially and to learn as much as possible. By having designated procedures
in place, these students can follow steps to fit into the classroom as much as possible.

Thinking Questions

1.

What would it be like for you if you were suddenly dropped into another country where you didn’t
speak or understand the language? (very strange, frightening)

How do you think you would learn the new language? (listening to others, observing, taking
lessons)

. Sometimes you might find that there are students in your class or school who do not speak English

as their main language. Can you think of some other languages that might be spoken? {Spanish,
Japanese)

What are some ways that you could help a student learn how to do things in the classroom? (have a
helper, give opportunities to observe others, specifically teach them)

What are some ways that you could help such a student learn English? (have them come over and
watch TV with you, include them when you play, explain words to them,)

What are some ways that you could learn about their language and culture? {ask them to bring in
things from home, learn some of their words)

Activity

Directions: How are these non-English speaking students being helped by classmates?

Answers: 1, showing them how to order lunch 2. teaching them words 3, including them at recess
4. learning some words in their language

Follow-up: If you have students who come from other countries, have them share some of their expe-
riences with the class (if they feel comfortable doing so), teach the class a song or poem in another language,
and talk about ways that the students are the same and different.
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4.8 | Don’t Speak English!

How are the students helping their friends who do not speak English?

1. “This is a hamburger, and this is a pizza. Which one do you want for lunch?”

MENU FoR THE DAY

9. “The teacher will be happy if you say ‘please’ and “thank you” Watch me. “Thank you, Mrs. Martin!”

3. “We are going to play bhaseball. Come with us!”

4, “How do you say ‘My turnl’ in your language?”
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4.9 Excuses, Excuses

Objective

The student will identify given excuses as legitimate or not acceptable, considering the circumstances.

Rationale

We often hear excuses for why homework wasn’t turned in, why someone is late for class, or why it isn’t
necessary for someone to do the entire assignment. As teachers, we don't always know the entire circum-
stances surrounding the problem; however, we do know the students who are habitual in providing us with
excuse after excuse. We should help students differentiate between giving a good reason for the problem
happening and giving an excuse as a substitute for having a good reason. Help students realize that mis-
takes can happen to anyone, but if circumstances could be controlled and should have been controlled, an
excuse is often not good enough to make up for not having something done.

Thinking Questions

1. What are some of the excuses you hear for not having something done? (I lost it, I was oo tired,
I was busy)

2. What would be considered a good excuse for not having your homework done? (if you were in an
accident, if the teacher forgot to pass out the homework)

3. If someone gives excuses all the time, what might you begin to think about that person? (doesn’t
really want to work, doesn’t care, not responsible)

4. When is an excuse good enough to get you out of something? When you couldn’t control the situa-
tion or if you didn’t want to change a situation? (physical pain is usually a good excuse, poor plan-
ning is not)

3. Are you responsible if your dog destroys a school book? (you are responsible for the damage)

6. 1f you are not careful about where you put things or what you do yourself, could accidents happen?
(yes)

7. If accidents happen because you were careless, is that excuse acceptable? (not if it is habttual—if
you don’t learn from the mistakes)

8. Do you think most people would understand something going wrong for you if they knew the cir-
cumstances? (hope so!)

9. Why do some people get “excused” from school early or “excused” from doing extra work?
(depends on the circumstances: going to the dentist might be an emergency, that person’s situation
might be entirely different from yours)
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Activity

Directions: Students are to read the set of excuses and decide whether each excuse is acceptable to the
point that there should be no consequences for missing or handing in late work. Encourage students to
think hard about the situations. Is the student trying to get out of work or explaining a problem situation?
If not enough information is given to make an informed decision, have students ask questions that they
would need to know to make a judgment.

Answers:

Probably no (what was it doing sticking out of the car window?)

No (you are responsible for the dog’s behavior, and you could have found another pencil)
No (you could control how late you were up)

Yes (going to the dentist is usually acceptable)

No {trying to blame Joe’s mom is not good enough)

Probably yes (a promise was made to the brother and mother, so that would come first)

L L

Follow-up: Tmpress on students the importance of planning ahead to avoid common household situa-
tions that turn into problems. Don’t blame the dog, the wind, or the television. Direct the focus of whose
responsibility it is to where it belongs.
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Name Date

4.9 Excuses, Excuses

These students have many different excuses for not having something done or done right. Do you think
each is a good excuse? Write YES or NO on the line next to each situation.

1. T don’t have my homework because it flew out of the car window last night when I was
holding it in the wind.

2. My dog ate my pencil, so I couldn’t finish my worksheet.

3. I was up too late last night watching a movie, and I overslept and couldn't finish my
reading.

4. I'm late because I had to go to the dentist to get a filling in my tooth.
5. I'm late because I stopped to have breakfast at Joe’s house, and his mom cooks slowly.

6. T can’t come over after school to help you with your bike because I promised my little
brother I'd take him to the store for my mom.
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4.10 People Who Can Help

Objective

The student will identify several people who could help him or her with a problem.

Rationale

There are many human resources available to students if they are aware of them and willing to ask for
help. This lesson asks students to think about some possible people who could be used as resources and
ways that he or she might be helpful to the student in addressing a problem.

Thinking Questions

1. If you had a problem, what person or persons might you be most likely to talk to? (anstwers will
vary—friend, teacher, family member)

9. Did everyone have the same answer? (probably not) Why? (everyone has his or her own circle of
resourceful people)

3. How can family members or others help you with school problems? (mother might talk to the prin-
cipal, help you with homework; older sibling might help you out with a bully; a neighbor might
help with driving or providing you with materials)

4. How might school people help you with home problems? (have some ideas for talking to your par-
ents, a classmate might have had a similar problem)

5. Do you think most people are willing to help other people? (probably yes—ask students how they
feel when someone asks them for helpl)

6. Did you ever have an experience when you felt bad and someone you least expected turned out to
be a good listener or problem solver? Tell about it. (answers will vary—the helpful person might
turn out to be a teacher)

Activity

Directions: Students ave to list ways that the individuals on the worksheet might be able to help students
with their problems. “Problems” is undefined and can be interpreted according to each student’s own
situation. The idea is to generally indicate how a person in that role (parent, sibling, neighbor) could be a
resource in times of trouble.

Answer examples: the person might be a good listener, like working with kids, be especially under-
standing, or be protective of the student

Follow-up: Allow students to volunteer their responses if desired. If someone has an abusive [ather, it
is unlikely that he or she would see that person as a resouxce since he is a problem. Perhaps the students
could go to the father, however, if help was needed on building something, cooking something, or going
somewhere. Allow students to personalize their responses if this is easier for them.
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Name

4.10 People Who Can Help

If you have a problem, how could each of these people help you out?

1. A parent

Date

2. Your older sister

3. The school counselor

4. A favorite teacher

5. The principal

6. Your best friend

7. A good neighbor
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4.11 Problem Solvers

Objective

The student will match students with problems to a likely sotution or method of working out the problem.

Rationale

This is a review lesson, combining several types of problems and possible solutions. There are multiple
ways to search for and reach resolution with problems. This lesson shows several techniques.

Thinking Questions
1. If you were having nightmares, would you work harder on your spelling words to take care of it? (if
your nightmares were about spelling tests, but they are probably not)
9. If you were being bullied by a kid in another class, could you help solve the problem by asking
your teacher politely for the glue? (probably not—the solution doesn’t fit the problem)
3, What are sensible ways to solve these problems? (think about the circumstances, what’s causing
the problem)

4. What are some ways that we have talked about solving some problems? (ask for help, take another
look at the problem, think harder, avoid excuses, get help from a tutor; use an assignment notebook,
do homework, use other people)

5. If one solution doesn’t take care of the problem, what should you do? (keep trying to find another
way to work on the problem, try another resource)

Activity
Directions: Students are to match the characters on the left (who have a specific problem) with the solu-
tion on the right (that is specific as well),

Answers: 1.d 2,¢ 3.f 4.e 5b 6.a T.g

Follow-up: Have students discuss their responses. Ask for additional problem-solving ideas for each of
the situations. Though only one matches on the worksheet, are there other solutions that could work for

each situation® What?
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Name

4.11

Date

Problem Solvers

Match each student with a problem to the way that he or she worked on solving that problem. Write the
letter next to each student.

Jorge was getting bad
grades on his spelling
tests.

Marta couldn’ read a lot
of the words in her
reading book.

Pete kept getting the
wrong answers on his
math.

Cindy kept forgetting to
bring her art materials to
school.

Axtie was bothered by the
boy who sat behind him

in class.

Jeannine was worried
that she was going to be
late to school,

. Fred got in trouble for

yelling at the teacher
when he couldn’t find his
pencil.

When You Have Problems

a. Her mother bought her an

alarm clock so she could
wake up on time.

. He asked his teacher if

he could move to another
seat,

. Her teacher found another

student who was a good
reader to help her with the
words.

. He took his spelling words

home and studied them
each night.

. She wrote down things

to remember in a little
notehook.

. He checked the numbers

very carefully and looked

over his work,

. He worked on politely

asking the teacher if she
would help him find his
pencil, please.
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4.12 Keeping Track of Assignments

Objective

The student will demonstrate the ability to write down an assignment {given orally or taken from writing)
on a piece of paper or in a notebook.

Rationale

As students become older, they usually work more with assignment sheets and coding homework assign-
ments in notebooks. This is one way to help students remember their homework, become more organized,
and begin using notebooks to keep track of specific tasks. As a teacher, however, you must be careful to
teach your students how you want them to code the assignments in the notebook. (List the date? subject?
pages? check when finished?)

Thinking Questions

1. If you had ten assignments to take home to do tonight, how might you remember to do them all?
(write them down, take all your books home, call a friend to help remember)

9. How could you use an assignment notebook to help you remember what to do? (write things down
that you need to remember)

3. What kind of information should be kept in the notebook? (the subject, actual pages or materials
needed, date that it’s due)

4. What could you put in your notebook to show that you finished the assignment? (cross it out, put
an asterisk or check mark)

5. Why would a notebook be better than little scraps of paper? (less likely to lose it, can check back
on old assignments)

Activity

Directions: A sample portion of an assignment notebook is drawn on the right of the worksheet, with the
teacher giving the assignment on the left. Students are to write down what they could put in their assign-
ment notebooks that would help them remember what to do.

Answer examples:

1. Spelling words—3 times
Reading—"Magic Violin”
Art—bring old clothes
Bring cookies for tomorrow

Lo oo

Take box home, put hat inside

Follow-up: Have students share their responses. Decide on a good system for writing down assign-
ments. What shortcuts worked well?
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Name Date

4.12 Keeping Track of Assignments

What would you write down in your assignment notebook for each situation?

1. Spelling:

You have o review
dest Fomorrow, Copy
your sf:e”Fna words
Hiee tines,

2. Reading: “Get the green book. Read the story, “The Magic Violin’.”

3. Art: “Bring some old clothes to school tomorrow because we’ll be doing some messy painting.”

4. Don’t Forget: “James, will you bring in cookies for the party tomorrow?”

5. Don’t Forget: “Tomorrow bring in something that begins with the letter ‘H’*.”
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Classroom Tips for When You Have Problems

Use magazine pictures of faces showing various emotions. What problem might each person be
thinking about? Have students draw cartoons showing what the person could be thinking.

Make posters emphasizing the techniques discussed for help with problem solving. Let students
work in groups—one does the art, one can do the lettering, and so forth. Display the posters
around the room or in the hallway.

If you have students who are learning English as a new language, you may want to teach the other
students some common phrases in their native language. Allow these students a chance to talk
about their lives and their language, and share their culture with the class.

Give peer tutoring a try. If you can find a few students in higher grades who can work with mini-
mal supervision, have a half-hour set aside for the students to mix and work on fairly straight-
forward tasks, such as drilling on math flash cards, playing Go Fish with word cards, working
together on writing and illustrating a story. Problems to watch for: students who try to take
advantage of their tutors (have them sit out the next session as a consequence), not being clear on
task directions for the tutors (write out specifically what the task is), or having too lengthy of a ses-
sion (limit it to twenty to thirty minutes).

There are many helpful people in a child’s life. Have each student compile a small book contain-
ing pictures of friends, family members, and helpful adults at school, with several paragraphs written
by the student telling about each person.

Allow students to color, decorate, or otherwise personalize an assignment notebook in which they
are to write their assignments every day. Come up with class codes for subjects, logos, mottos,
and any other unique ways to individualize their homework and assignment sheets.
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Part Tweo

Relating to Peers

One day while walking down the hallway at my school, I heard the wonderful sonund of laughter behind
me, so I turned around to investigate. I saw two little girls holding hands, skipping down the hall on their
way to recess. I was pretty sure there was a good reason that skipping was not allowed in school (especially
in the hallway in front of the principal’s office), but I did not stop them. Instead, 1 asked them if they were
best friends. They giggled and said yes. I asked how old they were, and one admitted to being six and
the other to being six-and-a-half. 1 asked what they were going to do outside, and they giggled again.
The one who was six said, “We're just going to be best friends.” And off they skipped outside to recess.
I remember thinking: what a wonderful gift it is to have a friend—and not only a friend, but a best friend.

My mind flipped through example after example of students who were excluded from groups;
shunned because they smelled bad, laughed at because they wore the same clothes over and over, chosen
last for teams because they were clumsy. I thought ahout a boy who hated recess because no one ever
played with him. 1 remembered a girl who was the only one not invited to a birthday party. I was sad-
dened by these examples of how hurtful children can be to each other.

But then I remembered something that had amazed me just months before. I had a boy named Leon,
considered severely emotionally disturbed (SED), in one of my reading groups. He was short-tempered,
argumentative, and disruptive in general to the other students. One day Leon came to my group with one
of the other SED students, Jared. I asked why Jared had accompanied Leon. “We are partners,” Jared
explained. “When Leon starts to get mad, it’s my job to tell him to calm down.” Nodding, Leon added,
“And when we partner-read, Jared will be my partner, ‘cause I'm a good reader and he’s not.” What had
happened was this: the special education teacher had paired them up to fill the gaps for each other. Two
boys now had a responsibility to each other, which they took very seriously.

Students with even the most severe behavior challenges can find ways to work together with—and
enjoy-—their peers. The following material in Part Two will help you teach students to relate to one another:

¢ Parent letters

Story: “Ralph and His Purple Face”

Chapter Five; Learning and Working with Others
Chapter Six: Making Friends
Chapter Seven: Keeping Friends
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