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ABOUT THIS SOCIAL SKILLS TEACHING RESOURCE

Today’s educators carry added responsibilities because significant social changes have had an
impact on human relations. Family ties have been loosened. The number of single-parent familics
has grown. Stresses in many familics are often high. Thus, youngsters are frequently exposed to
influences which tend to make them aggressive and possibly violent. Morcover, television, now in
almost every home, frequently shows events not suitable for guiding children. Youngsters who
cannot read and write watch violent scenes and might draw wrong conclusions. Unless schools,
daycare centers, head start programs, and parents counteract asocial influences starting at the pre-
kindergarten level, verbal and physical interpersonal abuse and violence will be an increasing
problem.

This resource is one of four books in the “Social Skills Curriculum Activities Library,” a prac-
tical series designed to help teachers, care givers and parents in giving children regular social skills
lessons. The full Library spans all grade levels. preschool through grade 12, and includes:

Ready-to-Use Social Skills Lessons & Activities for Grades PreK-K
Ready-to-Use Social Skills Lessons & Activities for Grades 1-3
Ready-to-Use Social Skills Lessons & Activities for Grades 4-6
Ready-to-Use Social Skills Lessons & Activities for Grades 7-12

Each grade-level book provides 50 or more detailed, age-appropriate lessons for developing
specific social skills accompanied by reproducible activity sheets and other activities to help stu-
dents learn the skill. The lessons are presented in a uniform format and follow a Structured
Learning approach to teach the skills. They focus on real situations in children’s own lives, such
as dealing with feelings and peer pressure, and are readily adapted for use in any classroom,
school, or home setting,

The lessons and activities in Books one, two, and three are followed by two special sections
entitled “Soctal Skills Task Review” and “Social Skills Family Training Booklet” “Social Skills Task
Review” presents 27 social skills topics that can be used for teacher-led discussions during Circle
Time. These are printed in the form of discussion cards which can be photocopied and cut out
for use at the appropriate time. You can introduce each topic once before studying a skill and later,
following the lesson, to measure what children have learned. The Social Skills Family Training
Booklet is addressed to parents and single pages can be copied as needed for use with individual
children. The booklet includes a brief introduction to its purposes and acknowledgment to its
originators foltowed by a family social skills checklist, and helpful hints and reminders for using
the booklet and teaching social skills effectively. The heart of the booklet is comprised of
“Fourteen Selected Social Skills” with suggested skill activities that can be done within the family.

NOTE: Copies of the booklet can be ordered from the publisher, The Center for Applied
Research in Education, at the minimum quantity of 20.

Most of the lessons and activities in the Social Skills Library were written, edited, and class-
room-tested by teachers from the Cleveland (Ohio) Public Schools in cooperation with faculty
from John Carroll University’s Department of Education. The project was funded by The Society
for Prevention of Violence (SPV), a non-profit organization founded by 8J. Begun, Ph.D., and his
wife Ruth Weltmann Begun, M.S., and sponsoted by them and various contributing corporations
and foundations. Many individual members of the SPV also made substantial contributions.
Specific credits are given on the Acknowledgments page.

iii




About This Social Skills Teaching Resource

Major objectives of teaching these lessons are to build students’ self-esteem, self-control,
respect for the rights of others, and a sense of responsibility for one’s own actions. Another objec-
tive is to teach the students to settle grievances and conflicts through communication without
recourse to violence. We believe that such training can be effective and successful by increasing
discipline and reducing the drop-out rate. Thus, students will benefit from social skills training
throughout their lives,

S.J. Begun, Ph.D.
Ruth Welimann Begun, M.S,
The Society for Prevention of Violence
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ABOUT THE SOCIETY FOR PREVENTION OF VIOLENCE (SPV)

The Society for Prevention of Violence (SPV) is dedicated to reducing the prevalence of vio-
fent acts and asocial behaviors in children and adults through education. It accomplishes this
mission by teaching children and adults the use of the skills necessary to build their charac-
ter, helping them acquire a strong values system, motivating them to develop their commu-
nication skills and to realize growth in interpersonal relationships. The mission includes inte-
gration of social and academic skills to encourage those who use them to reach their full -
potential and contribute to our nation's society by being able to make decisions and solve
problems through effective and appropriate means.

As a non-profit organization, the Society had its origin in 1972 as The Begun Institute
for The Study of Violence and Aggression at John Carroll University (Cleveland, Ohio). A mul-
titude of information was gathered, studied, and apalyzed during the ensuing ten-year peri-
od. Symposia were held which involved numerous well-known presenters and participants
from various career fields. Early on, the founders of the Institute, S.J. and Ruth Begun, fore-
saw the trend of increasing violence in our families, communities, and across the nation, and
chose to take a leadership role in pioneering an educational approach to help alleviate
aggressive and antisocial behavior. The educational approach was and continues to be the
sole PROACTIVE means to change behaviors. Current conditions reflect our society’s
reliance on reactive means of dealing with this problem. During the next ten-year period,
through the determination and hard work of Ruth Weltmann Begun as executive director,
the workshops, parent training sessions, collaborative projects, and a comprehensive
(preschool through grade 12) Social Skills Training Curriculum wete developed.

Today, classroom teachers in numerous school districts across the country are utilizing
this internationally recognized curriculum. The Society continually seeks support through
individual dopors, grants, direct paid services, and material/consultant service sales. It also
has expanded its involvement in the educational process by:

+ publishing a semiannual newsletter and other pertinent articles;
« providing in-service training for professional staffs, parents, and others;

+ providing assistance in resource identification, proposal writing/project design and
evaluation;

» tailoring instructional (academic and other) delivery designs to specific school/organi-
zation needs; and :

« implementing pilot demonstration projects with foundation support.

As we move into and through the twenty-first century, we must work diligently and cooper-
atively to turn challenges into success,

The Society also offers graduate-level workshops in cooperation with John Carroll
University for educators. Credits earned in these workshops may be applied toward renew-
al of certificates through the Ohio Department of Education.

For further information, contact The Socicty for Prevention of Violence, 3439 West
Brainard Road #102, Woodmere, Ohio 44122 (phone 216/591-1876) or 3109 Mayfield Road,
Cleveland Heights, Ohio 44118 (phone 216/371-5545).
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ABOUT THE SOCIAL SKILLS CURRICULUM
Philosophby

We believe that the learning of social skills is the foundation for social and academic adequacy. It
assists it the prevention of social problems and leads to successful functioning and survival skills
for our citizens. Social behavior and academic behavior are highly correlated. We believe it is more
productive to teach children the proper ways to behave than to admonish them for improper
behavior. This requires direct and systematic teaching, taking into consideration social and devel-
opmental theory in the affective, cognitive, and psycho-motor domains. Learning should be
sequential, linked to community goals, and consistent with behaviors which are relevant to stu-
dent needs. This social skiffs curriculum is based on these beliefs.

Curriculzztm Overview

As children grow, one way they learn social behaviors is by watching and interacting with other
people. Some children who have failed to learn appropriate behaviors have lacked opportunities
to imitate good role models, have received insufficient or inappropriate reinforcement, or have
misunderstood adequate social experiences.

The Social Skills Curriculum is designed to teach these behaviors in ways that correlate with
child development theory, namely how children learn in their natural environment. Each lesson
provides models for children to imitate and correction. strategies following practice of the skills.
The teacher and the rest of the class then provide positive reinforcement to encourage the con-
tinued use of the appropriate skills in situations that occur in any environment.

Teachers using this curriculum can be flexible. The curriculum is designed to be used in the
classroom as lessons taught for about 20-30 minutes, two to three titnes a week. However, it is
not the intent that these be the only times social skills are taught and learned. Every opportunity
should be used to reinforce, model, and coach the children so that they can practice the skills
enough to feel comfortable with them as part of their ways of behaving. Therefore, the teacher
should remind the students of the skills and the need to use them in all appropriate situations once
the skifls have been demonstrated. The teacher should also plan to model the skills in any and all
interactions with the children. The teacher should be consistent in not only using the skills when
they are taught, but in using them in all interactions with the students. Only this kind of consis-
tent modeling will assure that the children will see the skills used repeatedly and begin to know
and feel comfortable with using them. Teachers should also feel free to adapt the material to class
needs and to design and develop strategies, models, and interventions other than those suggested
here. Students can even be involved in helping to think of modeling strategies and other tech-
niques.

The Social Skills Curriculum Library is graded pre-Kindergarten through Grade ‘Twelve and
presented in four volumes focusing on four different levels: grades preK-K, 1-3, 4-6, and 7-12. It
uses a structured learning approach to teach the skills. Structured Learning is a holistic teaching
method that provides a framework for systematic teaching in a way that is similar to academics.
The emphasis in this curriculum is to provide constructive and structured behaviors for socially
skill-deficient children.

Structured Learning consists of four basic components: modeling, role playing, discussion of
performance, and use in real-life situations. For more effective teaching, the lessons include eight
steps that follow a directed lesson format (see below):

Social Skill: A social behavior that is directly observable.
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About the Social Skills Curriculum

Bebavioral Objective: An expected outcome of learning the social skill that can be evaluated.

Directed Lesson: Each behavior is defined and stated in observable terms; the behavior is
demonstrated and practiced; a student’s level of performance is evaluated and inappropriate
behaviors are corrected. Positive reinforcement is used to encourage continued use of the skill in
all arecas of the student’s environment,

1. Establish the Need: The purpose of teaching the lesson is included, What benecfits will
learning the skill provide? What are the consequences of not learning the behavior?

2. Inroduction: Stories, poems, puppets, and questions are used to make the social skill more
congcrete to the children,

3. Identify the Skill Components: These skill steps are used to teach the behavior. By fol-
lowing and practicing these steps, the students will be able to demonstrate the behavior

when needed.

4. Modelthe Skill: The teacher or socially adept child demonstrates the appropriate behaviors
so that the students can imitate them. The skill components are referred to during the mod-

cling.

5. Bebavioral Rebearsal: The children are given an opportunity to petform the behavior
which can be evaluated, corrected, and reinforced.

A. Selection—The teacher selects participants or asks for volunteers. The number of chil-
dren depends on the time allowed and whatever is appropriate for each lesson.

B. Role Play—The participants are assigned their roles or situations they will role play.

C. Completion—This is a means to determine that the role playing is complete, After each
role play, reinforce correct behaviors, identify inappropriate behaviors, and reenact role
play with corrections. If there are no corrections, role play is complete.

D. Reinforcers—Positive reinforcement by the teacher and the class is used for mainte-
nance of the skill. Various methods can be used: verbal encouragement, tangible
rewards, special privileges, and keeping a record of social and academic improvement.

E. Discussion—The student’s level of performance is evaluated and inappropriate behav-
iors are corrected. How did the participants feel while performing? What difficulties
might be faced in implementing the skill? What observations did the class make?

6. Practice: Activities that help the children summarize the skill. The practice can be done by
using worksheets, doing art projects, making film strips, writing stories, keeping diaries and
charts, and so on.

7. Independent Use: Activities that help facilitate the use of these behaviors outside the school
environment, Family and friends take an active role in reinforcing the importance of using
these alternative behaviors in a conflict situation,

8. Continunation: At the end of each lesson, the teacher reminds the class that applying social
skills can benefit them in academic and social relationships. Stress that, although there are
difficulties in applying the skills (such as in regard to negative peer pressure), the benefits
outweigh the problems. One such benefit is more self-confidence in decision making.
Maintaining social behavior is an ongoing process. It requires teachers to show appropriate
behaviors and reinforce them when they are demonstrated,
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STRUCTURED LEARNING

4 Basic Components

Discussion of Use In Real
Performance Life Situations

Role Playing

THEORY TO PRACTICE

Eight Steps

Contained in a 8 Continuation
Lesson Format

7 Independent Use

6 Practice

Behavioral Rehearsal

Model the Skiil

3 Identify the Component

2 Introduction

1 Establish Need
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SOCIAL SKILLS LESSONS & ACTIVITIES FOR GRADES 4-6
| To the Teacher

The following pages present 74 ready-to-use social skills lessons with a variety of related activities
and worksheets. All of the lessons have been tested and are suggested for use with students in the
elementary (4-6) grades.

The lessons may be used in any order you desire, though they are sequenced in a general way,
beginning with disciplinary strategies for the classroom. Ultimately, of course, you will match the
needs and ability levels of your pupils with the particular lessons and social skills learning objec-
tives. Some of the lessons may have to be repeated several times over the course of the school
year.

You may want to introduce a social skill in class discussion before presenting the related les-
son, as suggested in the “Social Skills Task Review” on page 249 . This should give you an idea of
how familiar children may or may not be with the skill. The skill can then be discussed by the class
again following the lesson to sec how many children have learned this skill.

The patterns and activity sheets accompanying these lessons may be photecopied as many
times as you need them for use with individual children, small groups, ot the whole class. You may
also devise activity sheets of your own to enrich and reinforce any of the lessons.
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SOCIAL SKILL
Learning Appropriate and Controlled Behavior

Bebavioral Objective: The student will learn appropriate and controlled behavior in order to
promote a positive classroom eavironment.

Directed Lesson:

1,

Establish the Need: The teacher will point out the need to establish appropriate and some-
times disciplinary action when necessary by taking away or adding activities that the student
enjoys to ensure a peaceful classroom environment.

Introduction: The teacher will ask the class:

1. “Can we do whatever we want, when we want?”

2. “What would happen if there were no rules for the lnnchroom, the classroom,
your home, or street traffic?”

3. Why are rules important?”

Teacher establishes rules using the black board to list them. Students will help develop con-
sequences to fit each broken rule.

. Identify the Skill Components: Write the following skill components on the board before

class.

1. Develop rules.

2. Develop consequences.

3. Be positive in your actions.

4. Recognize the need for consequences.

Model the Skill: Reverse roles. The teacher portrays a problem student, while the student
portrays the teacher. Act out a situation in which the teacher behaves poorly and the student
decides on an appropriate disciplinary action with discussion following from the rest of the
class.

. Bebavior Rebearsal:

A. Selection: Choose one student to act as the accused or defendant, Select twelve stu-
dents to serve as jury.

B. Role Play: Teacher describes a crime; for examplie: a student was caught stealing candy
from a drugstore. Police were called and now the accused is on trial. ‘The teacher acts
as judge/mediator. The rest of the class asks questions of the accused, such as:

1. Did you know it is illegal to steal?
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Lesson 1 Disciplinary Strategies

2. Ts this your first time or have you done this before?

3. Do you know what could happen to you for doing this?
The jury decides on disciplinary action to be taken (e.g., community service, couf-
seling, juvenile home, etc.) depending on whether this is a first offense (communi-
ty service), second offense (counseling), or third offense (juvenile home).

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Verbal praise, nonverbal approval (smile, pat, or hug).

E. Discussion: Teacher and students will discuss how the court system works in real life,
alternative consequences for crimes, and if the judicial system is effective as a discipli-
nary action.

6. Practice: Distribute copies of the following “Contract” activity sheet and have students list
class rules and consequences and sign their contract.

7. Independent Use: Distribute and have students complete the “Appropriate Actjons” activi-
ty sheet. Upon return of the activity sheet, use it to discuss appropriate actions. Go over the
“Appropriate Actlon” activity sheet and “Contract” as a group.

8. Continuation: Teacher should continue pointing out the need for leaving controlled and
appropriate behaviors as related sifuations arise.



Lesson 1

CONTRACT

List Class Rules:

! Consegquences:

© 1996 by SPV

I agree o follow these rules and accept the consequences for my actions.

Name: (Print) Date:

Signature: Date:
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Name ‘ Date

Lesson 1

APPROPRIATE ACTIONS

Directions: Determine appropriate action for the following situations. Write this informa-

tion under each statement.

1. You forgot your homework assignment.

2. You broke a window at your house.

3. You lost something you borrowed from a friend.

4. You lost the money your parent gave you to go to the store.
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SOCIAL SKILL
Recognizing the Need for Rules/Consequences

Bebavioral Objective: The student will recognize and develop disciplinary actions for inappro-
priate behavior. He/she will be able to avoid uncontrolled negative behavior to ensure a positive
educational environment.

Directed Lesson:

1.

Establish the Need: Teacher initiates a class discussion of the need for taking some form of
disciplinary action when rules are broken. Rules must be enforced in order for people to live
and work together, and accomplish goals in society.

. Imtroduction: Using football or any other sport, the teacher discusses the consequences for

violating the rules during a game. Example of questions: “How is football played? What
happens when a player runs into a kicker? What action is taken when the team is
off-side? What is done about grabbing a player’s face-mask when tackling? Why do
they have these disciplinary actions? (For protection of the players, so that the
game will be played fairly.) These are the same reasons we have disciplinary
actions when a rule or law is broken.”

Identify the Skill Components: (List on board or place on sentence strips.)
1. Think about the behavior.
2. Discuss the rules (shown on board).
3. Discuss possible disciplinary actions and consequences.
4. Choose the most appropriate actions or consequences.

Model the Skill: The teacher will demonstrate a behavior where he/she breaks a rule. Have
students discuss possible disciplinary strategies for the rule that is broken. (List suggestions

on board.) Have the class agree on the most appropriate disciplinary action for the behavior
that broke a rule.

Bebavioral Rebearsal:

A, Selection: Teacher chooses three to four volunteer students to role play.

B. Role Play: Have one student act as the teacher, and read a rule. Then lead class through
the skill steps. (Choose a different student to lead class by referring to the rules dis-
cussed.)

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behavior, and reenact role play with corrections. If there are no corrections, role play
is complete.




Lesson 2 Disciplinary Strategies

D. Reinforcers: Material rewatds, verbal encouragements such as “good jobl,” “you chose
an appropriate action,” etc. group encouragement.

E. Discussion: Have students discuss the importance of enforcing rules, why the disci-
plinary action should be an appropiiate consequence, and why consequences should
be accepted.

6. Practice: Distribute copies of the activity sheet entitled “Rules and Consequences” and read
through the directions with the class. After students have completed the activity sheet, dis-
cuss appropriate disciplinary actions.

7. Independent Use: Give students copies of the activity sheet entitled “Violations and
Penalties” Ask them to watch a pro Sporis game on TV and list the violations and penalties
that occur, Use the activity sheet as the basis for class discussion when it is returned.

8 Continuation: Teacher continues to point out the need for appropriate enforcement of rules
in order for people to live and work together productively and peacefully.

CHILDREN’S LITERATURE

Secure a number of sports books from the library for students to tearn football rules and how
to play the game.
Tie in the importance of rules and teamwork within the classroom setting.
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Name Date

Lesson 2

RULES AND CONSEQUENCES
Directions: List rules and consequences on football yard lines.

RULES




Name Date

Lesson 2

VIOLATIONS AND PENALTIES

~1ist the viotations and penaities.

I -

Directions: Waich a professional sports game on TV and

2
3.
4 i
ORTS
PENALTIES: ":‘4:"'0:0;4,("
sl
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SOCIAL SKILL
Accepting Appropriate Disciplinary Actions

Bebavioral Objective: The student will be able to accept appropriate disciplinary action, and
avoid uncontrolled negative behavior, to assure an environment conducive to learning and living.

Directed Lesson:

1. Establish the Need: The teacher points out that it is necessary to use appropriate discipli-
nary action and when necessary to take away or add activities which the student enjoys to
ensure a productive and peaceful environment in the classroom,

2. Introduction: The teacher will stress that it is important to develop appropriate disciplinary
actions for rules that have been transgressed. Possible consequences might include:

1. Exclusion from optional activities

Disciplinary special assignment

Name on board

Lo

| Parents notified
! 5. Referral to principal

It is imperative that the student recognizes and accepts disciplinary actions to suit the mis-
i behavior.

3. Identify the Skill Components: (List on board before class.)

1. Follow the rules at school and at home,
2. Think of the consequences before you act,

3. Be prepared to accept the consequences of your behavior.
4. Make a conscious effort to choose the behavior that will assure a positive environment.

4. Model the Skill: Teacher will model the skill by using the skill components in a staged situ-
ation with a student.

5. Bebavioral Rebearsal:

A. Selection: Select four pairs of students. Two pairs will role play student-teacher rela-
tionships, Two pairs will role play child-parent relationships.

| B. Role Play: Students will play out situations they have encountered in their own lives,
They will then tell how they used the disciplinary strategies to assure a positive envi-
ronment.




Lesson 3 Disciplinary Strategies

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If thete are no corrections, role play
is complete.

D. Reinforcers: Verbal praise from teacher and peers.

. Discussion: Discuss the role playlng and how well the students were able to control
their behavior to ensure a positive environment.

6. Practice: Students will use the following «personal Record Sheet” to evaluate themselves

and their behaviors within a time given by the teacher. When the time is up, have students
discuss results in class.

7. Independent Use: Yach student will take the “Contract” home. He/she will explain the
social skill learned at school today and how it will apply at home. This will be a contract
between the patent and child to help the child accept appropriate disciplinary action when
necessaty, by taking away or adding activitics which the student enjoys.

8 Continuation: Teachers should continue pointing out the need for appropriate rules/con-
sequences as related situations arise.

CHILDREN’S LITERATURE

Secure a number of spotts stories by Matt Christopher from the public library and encourage stu-
dents to read them during silent reading time. Boys, especially, are drawn to these stories. Some
of the book titles are as follows: Baseball Flybawk, Football Fugitive, Skateboard Tough, Jobnny
Long Legs, etc.

10



Lesson 3

Name Date

PERSONAL RECORD SHEET

Situation Reaction Consequences
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Lesson 3

CONTRACT

I, , do promise to abide by

(student name)
the rules and regulations at home and school and to accept disci-

plinary action, when necessary, by the taking away or adding of
activities.
The purpose of this contract is to assure an environment con-

ducive to learning and living.

****************$**$$$*****$*$*******$$*$******

I, , do accept this promise

(parent sighature)

from my child.

*m***:ﬁ**m***************************%i%***ﬂ'*******%ﬁ**:k*ik********
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SOCIAL SKILL
Fully Understanding the Situation Before Tuking Action

Bebavioral Objective: The student will find out about all the occurrences and facts that have
created a situation or conflict before he/she will take action.

Directed Lesson:

1. Establisb the Need: The purpose is to understand the reasons (both physical and psycho-
logical) of the person who created the situation so as not to attack the person but the prob-
lem,

| 2. Introduction: The teacher asks:

\ “Do you like being accused of something wrong that you didn’t do? How do
you feel? Have you ever been wrongly accused by another person?”

The discussion should emphasize the need of understanding the whole situation before
accusing someone.

3. Identify the Skill Components: (List on board before class.)

1. Observe the situation.

2. Ask questions.

3. Understand all aspects and facts.
4. Analyze the situation.

5. Make decisions.

4. Model the Skill: Teacher models the skill by accusing a student in the room of stealing from
someone’s desk. A discussion follows using the skill steps.

5. Behavioral Rebearsal:

A. Selection: Two students are to participate in the role play.

B. Role Play: The teacher gives one student prepared role play cards to read a story, and
sends the other student out of the room temporarily, The first student then reads the
story, for example: “Two friends were playing together in S8id’s backyard. His father
raised rabbits and the boys were looking at the large pens. Sid told Ted not to open the
pens because the rabbits would escape. While Sid ran to the swing set, Ted opened the
pens. Four rabbits jumped out. Ted ran away”

i
!
|
|
|
|
|
i
3
i
|
|
'
[
|
)

'The teacher now calls back the student sent out of the room and the story is continued.

13




Lesson 4 Thinking Before Acting

“Sid jumped off the swing set and ran toward the pens. When Sid’s mother
came outside, she saw Sid chasing the rabbits. She said, “I thought your father
made it clear to you to stay away from the rabbits’ pens.”

Now the teacher asks the student who returned in the middle of the story for his opin-
ion of the situation.

A discussion follows informing the student who was outside while all the facts were dis-
cussed, to stress the importance of learning all the facts before drawing a conclusion.
Did the student’s opinion change after discovering all the facts?

C. Completion; After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections, If there are no corrections, role play
is complete,

D. Reinforcers: Verbal praise, nonverbal approval (smile, pat, hug).

E. Discussion: Have students discuss the merits of investigating the situation before tak-
ing action. Ask them what experiences they have had with being wrongly accused.

; 6. Practice: Distribute copics of the activity sheet entitled “What’s Happening?” Have students
‘ complete the activity then discuss their responses.

7. Independent Use: Give students copies of the activity sheet entitled “A Detective Story” and
ask them to compose a story as a2 home assignment.

8 Continuation: Teacher should continue to point out the importance of getting all the facts
before acting as related situations arise.

“ 14
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Name

TLesson 4

Date

WHAT'S HAPPENING ?

DIRECTIONS:

PICTURE #1: i you were the child walking into this
situation, write the steps you would take to determine
what is happening.

\]!%/fl

PICTURE #2: Write two or three sentences describing the

boy's intentions. Remember to look carefully at the whole
situation.
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Name Date

A DETECTIVE STORY

Directions: Write a story Involving a detective trying to solve a
mystery. After completing your story, list the detalls or clues used to
solve the problem.
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SOCIAL SKILL
Getting All the Facts Before Acting

Bebavioral Objective: The student will be able to understand the total situation before taking
action.

Dirvected Lesson;

1. Establisb the Need: Teacher discusses with the class the need for totally understanding a
situation by investigating all possible solutions before an action is taken. Knowing that they
have chosen the most meaningful action will make them feel good about themselves.

2. Imtroduction: Teacher reads a detective story, where a situation is investigated before an
action is taken. Teacher discusses the sequential steps in the story, then asks the class what
1 to do next after knowing the situation. Discuss the action taken in the story.

3. Identify the Skill Components: (List on board or place on sentence strips.)

1. Investigate the situation.

2. Ask meaningful questions.
i 3. Collect all the facts.
i 4. Look at possible solutions.
5. Decide on what action to take.
6. Do it,
5 7. Evaluate your actions.
4. Model the Skill: Teacher reads the following;

“The class left the room to attend a program in the auditorium, Ted left the
room last because he had to put some materials away. When the class returned to
the room and was asked to take out their science notebooks, Sam raised his hand
to complain that his notebook wasn’t in his desk.”

Teacher then follows skill steps to show how the final action was decided upon. (Sample
solutions: Did someone come into the room? Sam might have left it on the bus, at home, or
in the coatroom. Did Ted take it? etc.).

5. Bebavioral Rehearsal:

A, Selection: Teacher selects four students to role play the following incident.
B. Role Piay: One student reads the teacher’s part. The other students are the pupils.

17
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Teacher: “Someone erased what I wrote on my board while I was out of the
room. Johnny, weren’t you the last one in the room?” jobnny: “Yes, but when
f left the room, the writing was still on the board.”

Teacher: “Nancy, yow're in charge of room chores. Did you erase the writing by
mistake?” Nancy: “No, you told me not to erase anything on the board until
tomorrow.”

Sam: “Teacher, remember you told the art teacher he could use the room for
his class on your free period. Maybe he did it.” Teacher: “Yes, I did tell him that.
r'll check and see if he used the board. Thanks, Sam, for reminding me.”

C. Completion: After the role play, reinforce correct behavior, identify inappropriate
behavior, and reenact role play with corrections. If no corrections, role play is com-
plete.

D. Reinforcers: Verbal encouragement, group encouragement, verbal praise, material
rewards.

E. Discussion: Students discuss other sitvations and possible solutions before a final
action is taken. Students should then evaluate the appropriateness of that action.

6. Practice: Distribute copies of the activity sheet entitted “Understand the Situation,” then
read through the directions and story with the class. Have students complete the story apply-
ing the skill steps, then share their story completions.

7. Independent Use: Give students copies of the activity sheet entitled “Family Interview.
students ate asked to question family member(s) about a situation where they acted before
understanding the total situation. Share the results with the class one week after the activity
sheet is handed out.

8. Completion: Teacher should continue to point out the need for knowing all the facts before
acting as related situations arise.

CHILDREN’S LITERATURE

Outrageous humor and books that appeal to students are the books by Bruce Coville, which can
be secured from the public library. Some titles are: Aliens Ate My Homework, Space Brat, and 1
Left My Sneakers in Dimension X.

18



Lesson 5

Name Date

UNDERSTAND THE SITUATION

Directions: Using the skill steps we studied, complete this story.
"Mrs. Jones' fifth grade class was out of the room for
1 recess. When the class returned, Bob discovered that his

wallet and money were no longer im his desk. Beth had
returned to the room before the class to get her jump rope."

_______________________________________________________
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Name

Lesson 5

Date

FAMILY INTERVIEW

Directions:

Interview members of your
family to discover what hap-
pened when they failed to
understand the total situation
BEFORE taking action.
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SOCIAL SKILL
Avoiding Thoughtless Actions

Bebavioral Objective: The students will learn that it is necessary to understand the situation
fully before taking action.

Directed Lesson:
1. Establish the Need: Teacher establishes the need for understanding the entire situation

before taking action. It is necessary to think before acting and to determine what occurred
to precipitate the sitnation. Students will learn to attack the problem, rather than the person.

2. Introduction: Discuss with the class how many times they have been hurt physically or
emotionally because either they or someone else acted without thinking, Recognize that
thoughtless actions can cause pain even if there is no deliberate intent to do so.

i 3. Identify the Skill Components:

‘ 1. Be attentive to the situation before taking action.
| 2. Talk to a neutral person,

3. Determine the cause of the situation.

4. Determine the problem and reason,

5. Ask for clarification of the situation.

4. Model the Skill: Teacher displays pictures showing different moods and/or situations, e.g.,
grief, conflict, exuberance, etc. Students base their reactions on their interpretations of the
situation.

|
; 5. Bebavioral Rebearsal:

A. Selection: Teacher selects students for role play.

B. Role Play: Divide students into groups; distribute magazine pictures. Let students cre-
ate scenes with positive reactions then let them solve their problem situations after
investigating all angles and having a total picture of the situation.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.,

D. Reinforcers: Awards, verbal praise, repetition of role plays by another group.

E. Discussion: Students will discuss the necessity of correctly assessing the situation
before reacting.

21




Lesson 6 Thinking Before Acting

6. Practice: Distribute copies of the activity sheet entitled “Scrambled Words” and have stu-
dents complete it in class. Upon completion, share how the scrambled words are applicable.
Answers are: 1. ASK, 2. WATCH, 3. WAIT, 4. QUESTION, 5. LISTEN, 6. THINK, 7. OBSERVE,
8. SITUATION, 9. ACTION.

7. Independent Use: Give students copies of the following activity sheet entitled “Sentence
Sense” to complete at home. They are to decipher the activity sheet using capital letters,
spaces, and punctuation as needed. The answers are the skill components. The students will
discuss the Social Skill learned at school with an adult at home, then return the activity sheet
signed by an adult and relate their home discussions to the class and teacher.

8. Continnation: Teachers should continue pointing out the need for this skill as related situa-
tions arise.
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Lesson 6

Nane Date

S[RAMBLED WIRDS

Directions: The scrambled words below offer clues to this Social Skill, Unscramble the
words and write them correctly.

1. ksa

2. cawth

3. itaw

4. toquesien

5. netils

© 1996 by SPV

6. knith

7. vorbese
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Lesson 6

Name Date

SENTENCE SENSE

Directions: Use capital letters, proper spacing, and punctuation marks to produce good sen-
tences. Then write the cotrect senteace on the appropriate line.

1. beattentivetothesituationbeforetakingaction

2. determinethecauseofthesituation

3. talktoaneutralpersonaboutthesituation

4. askforclarificationofthesituation
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SOCIAL SKILL

Being a Good Listener

Bebavioral Objective: The student will listen attentively when the teacher or another class mem-
ber is speaking to the teacher or class.

Directed FLesson:

1. Establish the Need: Stress to the class that listening is our clue to all that goes on around

us.

. Introduction: The teacher will read the following story to the class:

“One day the teacher gave the students permission slips to fill out and take
home for their parents to sign for a trip to the museum. Two boys, Terry and Joe,
did not pay attention. They did not fill out the slips and take them home to be
signed. What do you think happened next?”

Ask why it is important to listen. (Sample responses: to know what to do, and how to do it;
to follow directions, etc.). Ask the class what might happen if we don’t listen. (Sample
responses: won’'t know what to do; might make mistakes; could be harmed.)

. Identify the Skill Components: (List on the board.)

=y

. Stop what you are doing,.

Sit quietly at your seat.

Look at the speaker.

Ignore distractions.

Think about what you heard.

Ask questions if you need to for understanding.

IS

7. Repeat the information to yourself.

. Model the Skill: Choose a student to read the following information written on an index

card: “Boys and girtis, I'm going to tell you about the lunch procedure. Get your
envelope from the back table. Put your money inside. Take it to the lunch aide, then
pick up vour lunch.” The teacher then teaches the students how to listen-to the student
that reads the information by using the skill steps on the hoard,

5. Bebavioral Rebearsal:

A. Selection: Students volunteer to role play.
B. Role Play: Use the following situations:
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Lesson 7 Listening

1. Student listens as teacher gives a spelling assignment: “Take out your spelling
book. Turn to page 124. Do exercises A, B, skip C and do D.” Student repeats
the assignment,

2. Student listens to another student read a short report: “Ohio is located in the
northeastern part of the U.S, Its capital is Columbus. Its boundaries are Lake
Erie (N), Pennsylvania (E), West Virginia (SE), Kentucky (S), and Indiana
(W).” Student repeats the information.

C. Completion: After each role play, reinforce cofrect behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete,

D. Reinforcers: Verbal praise, nonverbal encouragers (smile, pat, etc.), material rewards,
chart recognition.

E. Discussion: Discuss results of role playing.

6. Practice: Distribute copies of the following activity sheet, “Listen to Learn” and complete it
with the class.

7. Independent Use:

A. Students divide into groups and tell each other about their weekend. One student will
call on another student to paraphrase what he or she said,

B. A student will ask a patent to read a short news article to him/her. The student will telt
the parent what he/she heard. The student will then write down how much or little he
heard and bring it to school to share it with the class.

8. Continuation: Teachers should continue pointing out the need for being a good listener.

CHILDREN’S LITERATURE
Fitzhugh, Louise. Harriet the Spy. 1964. Harper Collins.

A good read-aloud chapter book. Have students determine how Harriet puts listening skills
to work.
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Lesson 7

Name Date

LISTEN TO LEARN

Climb aboard the Leaming Train. Fill in the spaces by writing in the skills for
listening, in the correct order.

O O

SKILLS
s Thinking about what's scid
» Ask questions
» Make eye contact
« Repedt information
« Stop what you're doing
« Ignore distractions

© 1996 by SPV
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SOCIAL SKILL

|
Following Verbal Directions |

Behavtoral Objective: The student will follow verbal directions.

Directed Lesson:

1. Establish the Need: Review with the students the importance of listening, especially when
: . following directions, Ask what might happen if we didn’t listen in order to follow direc-
. tions.(Sample responses: mistakes made, could cause an accident, ctc.)

2. Imtroduction: Teacher gives directions for task. How best can class learn to follow verbal
directions?

L 3. Identify tbe Skill Components: (List on board.) !

1 1. Sit quietly and look directly at the speaker.

2. Ignore unnecessary distractions.
3, Think about information given.

4, Ask questions to help understanding.

5. Carry out the directions.

‘ 4, Model the Skill: Choose a student to read the following directions while you (the teacher)

N show the steps in carrying out the directions: “Pick up your pencil and on your paper !
" write your name, date of birth, name one of you parents, and the number of stu- J
r dents in the classroom.” :

5. Behavioral Rebearsal:
A. Selection: Two student volunteers will role play, one giving the directions, and the }
other one following the directions. |

B. Role Play: “Line up at milk counter. Go first to the milk bin, next the fruit bin, to the
main lunch corner, and last to your seating area.”
s Have the class play a game of “Simon Says.”

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
, behaviors, and reenact role play with corrections. If there are no corrections, role play
i is complete,

i : D. Reinforcers: Verbal praise, nonverbal expressions of approval (smile, pat, etc.), group
encouragement.

6. Practice: Distribute copies of the activity sheet entitled “A Lesson Was Learned” for indi-
vidual completion in the classroom or at home.
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Listeniﬁg Lesson 8

7. Independent Use: Keep a chart in the classroom for playground and lunchroom good lis-
teners. Have students keep a log on how well they follow verbal directions at home.,

8. Continuation: Teachers should continue pointing out the importance of following verbal J‘
directions, whenever they are given.

CHILDREN’S LITERATURE
Raskin, Ellen. The Westing Game. NY: Dutton, 1978.

In this Newbery award-winning chapter book, the reader (or listener) has to be alett to vei-
bal clues.
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Lesson 8

Name Date

A LESSON WAS LEARNED

Directions: Read the story and answer the following questions:

Joe was a new student in the classroom. He was friendly, but had some bad
habits. He liked to talk and play when he was supposed to be listening to the teacher
or someone else giving information and directions.

On one occasion, the class was going on 4 field trip to the zoo. The teacher told
everyone that permission slips must be turned in before anyone could go. Also,
lunches had to be brought in brown bags, and money could be brought for souvenirs.
While the teacher was giving the information about the trip, Joe was playing with his
pengil, turning around in his seat, and standing up to see who had dropped a book,
When the teacher asked for questions about the trip, Joe didn’t say anything.

On the day of the trip, Joe did not bring his permission slip, his lunch money, or
any money to spend because he thought the trip was the next day. The teacher asked
him how he could have made a mistake like that when she had given all the needed

information. Joe lowered his head, and admitted that he had not paid close attention. -

Too bad, Joe ended up not having fun going to the zoo with the rest of the class.
He had to stay at school and do school work.

EREEE I BB I R

1. What lesson did Joe learn?

2, What was Joe doing when he was supposed to be listening?

3. What steps should Joe have followed while the teacher was giving information?

4, If you don’t listen when someone is talking to you, what could happen?

© 1996 by SPV



SOCIAL SKILL
Ability to Sit and Listen Quietly

Bebavioral Objective: The student will have eye contact with the speaker and sit quietly when
someone is talking,

Directed Fesson:

1. Establish the Need: By listening carefully, the student will better understand verbal ditec-
tions and the material presented, and will show politeness to the speaker. As a result, he/she
! should experience more success in school activities.

. 2. Imtroduction: The teacher will read the following story.

“One day in Mr. Spencer’s gy class, he told the students that they were going
to learn how to play a new game. He told them that they must sit quietly and pay
attention to the instructions, because there was not enough time during the period
to repeat them for each person. If they did not listen to learn the rules, they would
be excluded. While Mr. Spencer was giving the instructions and showing the class

| how to play the game, two boys, Terry and Joe, were hitting each other and talking

| to each other. When it was time to play the game, the two boys did not know how
' to play. They asked Mr. Spencer to repeat the instructions, but since they had not
listened, they were told to sit and watch the others play. They were very angry, but
they were excluded from the game.”

(1) Why were they excluded? (2) Whose fault was it? (3) Was this fair? (4) What should they
! have done?

3. Identify the Skill Compaonents: (List on board before class.)
A good listener will:
2. Keep eves on who is talking.
b. Sit quietly when someone is talking.
¢. Listen to the person who is talking.
: 4. Model the Skill:

A. The teacher will select a short one or two paragraph story and have it read to the class
; by a student. The students will tell the story to the teacher in sequence. The teacher
will model the behavior by looking at the reader and sitting quietly when the story is
read.

|
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Lesson 9

B.

Listening

The class will watch part of an art program on television. After the partial program, they
will gather needed materials and complete the art project. Students should take notes
during the broadcast to help them remember the materials and steps needed to com-
plete the art project,

5. Behavioral Rehearsal:

A
B.

D.

E.

Selection: Teacher selects groups of students to role play.

Role Play: Students in each group role play situations in which one student reads a
story of gives instructions and the other students follow the skill steps. Some of the stu-
dents will be asked to retell the story as they heard it, Repeat with different students.

. Completion: After each role play, reinforce correct behavior, identify inappropriate

behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete,

Reénforcers: Teacher should encourage correct behaviors with verbal praise.

Discussion: Discuss the students’ observations of the roles and why the skill is neces-
sary.

6. Practice: Distribute copies of the activity sheet entitled “Find a Good Listener” and play the
game together in class.

7. Independent Use: Give students copies of the following “Good Listener Chart” Have all
members of the class keep the chart for two days, then give a prize to the winner,

8 Continuation: Teachers should continue to remind students of the need for this skill as relat-
ed situations arise, using catchy phrases such as “Good manners never go out of style.”
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Lesson 9

Name Date

FIND A GOOD LISTENER

1. Social Skill: LISTENING

2. Skill Steps:
A GOOD LISTENER WILL
a. Keep eyes on the speaker
b. Sit quietly while someone is talking

3. Activity Title: "FIND A GOOD LISTENER"

A. Directions: This activity is to be done with the
whole class. Review the skill steps for a good listener.
At the end of the school day, students will vote by secret
ballot for a student who consistently followed the skill

steps for good listening.

B. Some Rules To Remember Are:
1. Don't vote for yourself.
2. Vote for someone who followed good
listening rules.
3. The student who gets thie most votes
will receive a treat,

© 1996 by SFV

WHO GETS YOUR VOTE?

{This activity can be done whenever the need arises to reinforce the social skill).




Lesson 9

Name Date

GOOD LISTENER CHART

1. Social Skill—Listening:
2. Skill Steps:
A good listener will:
4. Keep eyes on the speaker.
b. Sit quietly when someone is talking.
3, Activity directions:

Fach student will choose several students and check if they are using good listening
skills,

Name Eye Contact Sits Quietly

Which student was the best listener?

© 1996 by SPV




SOCIAL SKILL
Paraphrasing What Is Heard

Bebavioral Objective: The student will be attentive to what is said and will be able to explain it
in his/her own words afterwards.

Directed Lesson:

1. Establisb the Need: The importance of the skill lies in the basic assumption that listening
is required for participation in the majority of life’s activities. When we think of being deaf
for even a minute or an hour, we can readily appreciate how important the sense of hearing
is. To leatn to retell what you hear is equally important for the purpose of communication
with others.

The discussion will begin with the definition of the term listening, which can be looked up
in the dictionary. After analyzing its meaning, the teacher will write a synthesizing sentence
on the board which is appropriate for the grade level being taught.

2. Imtroduction: The following story will be read by the teacher.

“Kenita was busily working on her reading skills assignment. She was making
an outline of a paragraph from her social studies book. All of a sudden there was a
loud thump. A student named Terrell had fainted after receiving his sclence test.
Needless to say, the class was disrupted and the student had to be taken to the hos-
pital for X-rays. Whether Terrell did well or poorly on the test was a mystery to
Kenita. She had other things to worry about, namely her outline.”

Discussion:

1. Astudent is asked to paraphrase the story and to include the original basic details of the
story.

2. The class then evaluates the student’s response as compared to the original. If there is
a need for clarification, the teacher will read the story again.

3. Identify the Skill Components: (List on board before class.)

1. Sit in an upright position free from distractions such as pencils and papers and listen
attentively.

2. Focus attention on the presentation being given.

3. Make a mental outline of what is said for possible retelling or paraphrasing later.

4. Model the Skill: Following the skill steps, the teacher will ask a student to read a short story
or poem and paraphrase the story correctly.
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Lesson 10 Listening

1
1 5. Bebavioral Rebearsal:
|

A. Selection: Teacher selects four pairs of students to role play.
B. Role Play:

1. Students at these grade levels should be able to take four numbers such as 25, 61,
43, and 78, and tell immediately what the sum of the four numbers is equal to. Select
about five students to do this activity. The numbers should be given only once ver-
bally. Calculations are to be done mentally, and not on paper.

9 'The teacher or students will read a short poem. The students should be able to recite
this poem exactly from memory.

3, The teacher or students will read short articles from the newspaper. The students
should be able to paraphrase the article from memory.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
i behaviors, and reenact role play with corrections. If there are no corrections, role play
. is complete.

g‘:“: D. Reinforcers: After each role play, teacher asks each student to name something they

] learned during the role play. Teacher provides verbal praisc.

, E. Discussion: Discuss the necessity for good listening and the problems that may occur

. when it is not employed.

‘ 1. Lack of knowledge.
L 2. Danger to an individual: not being attentive
i 3. Poor academic work.
r 4, Inability to participate fully in some activity.

6. Practice: Distribute copies of the following two activity sheets to the class. The first, enti-
tled “Listening Survey;” asks each student to rate how well he/she listens in various situations.
This one should be completed first. The second, entitled “My Best Listening,” asks the stu-
dent to describe his/her best listening habit ot activity.

7. Independent Use: Students will watch a television show at home and will paraphrase the
plot to the class. The class will evaluate the report and give suggestions for improvement.

8 Continuation: Teacher tells the students that being able to listen well is one key to success
in school 'and in the future. Periodically, ask students to tell what they learned that day in
school that required listening.

CHILDREN’S LITERATURE

Set up a Media Corner and have students listen to books on tape that can be secured from
the public library.
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Lesson 10

Name Date

LISTENING SURVEY

Directions: In order to see how well (or how poorly) you listen, complete the following sur-
. vey. You will rate yourself on each statement as to how well or how poorly you listen using
i a number scale from 1 to 5,

Scale

1 means “I don't listen at all”

2 means “I listen once in awhile.”

3 mecans “1 sometimes listen”

4 means “I listen most of the time.”

5 means “I listen all of the time.”

Circle the number for each sentence that you feel best describes how you listen in the situ-
ation described.

1. Ilisten to my parents. 1 2 3 4 5
% 2. Ilisten to my teacher in class. t 2 3 4 5
% 3. 1listen to my teacher outside of class. 1 2 3 4 5
i @

| 4. 1listen to the gym teacher. 1 2 3 4 5
5. Ilisten to people older than myself. 1 2 3 4 5
6. Ilisten to people younger than myself, 1 2 3 4 5
7. Ilisten to the radio or other music. 1 2 3 4 5
8. 1listen at assemblics or gatherings. T 2 3 4 5
9. @listen to the lunchroom workers. 1 2 3 4 5

10. 1 listen to the school guards. 2 4

11. IHsten to my brothers and/or sisters. 2 4

12. Ilisten for sounds of danger. 2 4

How do you rate as a listener?
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Lesson 10

Name Date

MY BEST LISTENING

Directions: Now that you have had a chance to think about your listening habits, select ONE
of the 12 numbers where you circled the number Scale 5 meaning that you listened all the
time. Write a paragraph explaining why.

g

MAKE A PICTURE TO ACCOMPANY THE PARAGRAPH. g
2

&

@&



SOCIAL SKILL
Ability to Listen/Participate in Class Discussion

Bebavioral Objective: The student will exhibit attentive behavior during instruction and class
discussion.

Directed Lesson:

1. Establish the Need: Listening is a skill that is basic to learning, This skill should be learned
carly as it is needed for any class discussions and for following instructions.

2. Imtroduction: Read the following story:

“Mr. Green’s class at (your school) was told that they would be seeing a movie and that
following it, they would have to answer questions. Mr, Green reminded the class to pay close
attention to the movie. The class enjoyed the show and insisted that they had paid close
attention to it. When the activity sheets were distributed, the class was instructed to com-
plete them. After checking the responses, Mr. Green found that some students were unable
to answer the questions correctly”

The teacher asks the class: “Why do you think that some of the students were unable
to complete the wotrksheet correctly?”
3. Identify the Skill Components: (List on board before class.)

1. Prepare yourself to listen (clean up, stop talking).
2. Look at the person speaking.

3. Think about what is being presented.
4. Respond by nodding, asking or answering questions, repeating,

4. Model the Skill: Ask the class to suggest someone they feel is a good listener 1o serve as a
model in the demonstration. Ask that child if he/she wants to patticipate, If not, ask the class
to raise hands and offer another suggestion. After a model is chosen, divide the rest of the
clan into 4 groups. Appoint each group to watch for and later report on how well all the skill
steps have been modeled (one group per skill step). Encourage student to think aloud. “I
think I'll sit next to Bobby because we usually do not disturb each other during presentations
or instructions.”

5. Bebavioral Rehearsal

A. Selection: Ask students to form small groups of five.
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Lesson 10

Name Date

MY BEST LISTENING

Directions: Now that you have had a chance to think about your listening habits, select ONE
of the 12 numbers where you circled the number Scale 5 meaning that you listened all the
time. Write a paragraph explaining why.

MAKE A PICTURE TO ACCOMPANY THE PARAGRAPH. E
w0
3
~
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SOCIAL SKILL
Ability to Listen/Participate in Class Discussion

Bebavioral Objective: The student will exhibit attentive behavios during instruction and class
discussion,

Directed Lesson:

1.

2.

5.

Establish the Need: Listening is a skill that is basic to learning, This skill should be learned
early as it is needed for any class discussions and for following instructions.

Introduction: Read the following story:

“Mr. Green’s class at (your school) was told that they would be seeing a movie and that
following it, they would have to answer questions. Mr. Green reminded the class to pay close
attention to the movie. The class enjoyed the show and insisted that they had paid close
attention to it. When the activity sheets were distributed, the class was instructed to com-
plete them. After checking the responses, Mr. Green found that some students were unaple
to answer the questions correctly.”

The teacher asks the class: “Why do you think that some of the students were unable
to complete the worksheet correctly?”

Identify the Skill Components: (List on board before class.)
1. Prepare yourself to listen (clean up, stop talking).
2. Look at the person speaking.
3. Think about what is being presented.
4. Respond by nodding, asking or answering questions, repeating.

Model the Skill: Ask the class to suggest someone they feel is a good listener to serve as a
model in the demonstration. Ask that child if he/she wants to participate, If not, ask the class
to raise hands and offer another suggestion. After 2 model is chosen, divide the rest of the
clan into 4 groups. Appoint cach group to watch for and later report on how well all the skill
steps have been modeled (one group per skill step). Encourage student to think aloud. “I
think I'll sit next to Bobby because we usually do not disturb each other during presentations
or instructions.”

Bebavioral Rebearsal:

A. Selection: Ask students to form small groups of five,
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Lesson 11 Listening

B. Role Play: Have one student in each group assume the role of discussion leader. Have
two students to take turns telling each other something that is important to them, while
the others listen attentively. The leader will then ask the listeners to review/recall what
each student said. The rest of the class will watch for behaviors in the process of good
listening. Each group role plays in front of the class.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
j behaviors, and reenact role play with corrections. If there are no corrections, role play
; is complete.

| D. Reinforcers: Verbal praise from teacher and peers.

E. Discussion: Critique not only how the listeners focused their attention, but also how
they responded to the speaker (nodded, smiled, asked an appropriate question, etc.).

6. Practice: Distribute copies of the following activity sheet entitled “Listening” The teacher
will read the following instructions only once. They will #ot be repeated:
A. Write your Name on Line 3.
. B. Write the word Red on Line 5,
C. Write your Classroom Number on Line 1.
D. Write the Day on Line 2.
o E. Write your Favorite Food on Line 4.

- 7. Independent Use: Students should listen to the weather report on television and report to
| the class when asked. The teacher must also watch the report to check the accuracy of the
answers. The teacher will request listening to a specific station.

. 8. Continnation: Teachers should remind students of the importance of being able to follow
o instructions in all areas of our lives.

ol CHILDREN’S LITERATURE
Fritz, Jean. What's the Big Idea, Ben Franklin? Tlustrated by Margaret Tomes. NY: Coward,
1982.

A good read-aloud book filled with a great deal of factual information. What can students learn
F | about this man by lstening to a fascinating story?
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Name Date

Lesson 11

LISTENING

Follow direetiond given by the teacher.

How well did you listen?




SOCIAL SKILL
Attending to the Speaker

Bebavioral Objective: The student will listen attentively when the teacher or another student is
talking to the class.

Directed Lesson:

L. Establisb the Need: Review with the students how important good listening skills are to
improve academic success,

2. Iniroduction: Ask the students to do a short assignment and you will give the directions.
Tell them to listen very carefully so that they will not miss any information. After checking
the responses from the papers, ask why some students were able to answer the questions
correctly and some were not.

3. Identify the Skill Components: (List on board before class.)

1. Look at the person speaking.

2. Do not make funny facial expressions or move around (sit quietly).

3. Always concentrate on what is being said.

4. If asked a question, indicate that you have heard it by answering or nodding your head.
You might need to raise your hand.

5. Ask questions if you do not understand.

4, Model the Skill: Teacher models the skill by having a student read the directions to 4 game
and then following the directions. Show the students how to follow the skill steps. Stress the
importance of listening carefully to everything said.

5. Bebavioral Rebearsal:

A. Selection: Select three students to role play in sequence.

B. Role Play: Ask the three students to give directions to the class. Check the responses
to see how well the class did in listening to the directions,

C. Completion: After each role play, reinforce correct behavior, ideatify inappropriate
behaviors, and teenact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Good listening badges, verbal praise, group reinforcement, improved
grades.

B, Discussion: Discuss how well the role plays were accomplished and how good the
presenter was in giving directions and responses. Discuss what the students who did
not listen well could do to correct their behaviors.
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Listening Lesson 12

6. Practice: Play a cassette tape of a stoty to the class. After the cassette has ended, ask the stu-
deqts to answer questions based on the taped story. Then relisten to the tape and correct the
answers. Also complete the following activity sheet “How Good Are You at Following
Directions,” that is included in this lesson. |-

7. Independent Use: Ask colleagues in the school, such as the librarian, physical education
teacher, and lunch aides to emphasize giving directions once and watching the response for
the next two weeks. Report their observations to the teacher.

Distribute the second activity sheet “Who's.a Good Listener?” and ask the students to take it
home and draw a picture of a friend or family member who is a good listener, and write a
story about him/her. At a date given by the teacher, the students will return the completed
activity sheet for discussion in class.

8. Continuation: Teacher tells students that the more carefully they listen to others, the better
others will listen to them,

CHILDREN’S LITERATURE

Hamilton, Virginia. The People Could Fly. Alfred A. Knopf, 1985,

This collection of African folktales is a good read-aloud choice. It is also available on audiotape,
and provides good opportunities for repeated listening to the tales.
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I.esson 12

Name Date

HOW GOOD ARE YOU AT FOLLOWING DIRECTIONS?

Directions: This activity may be conducted verbally or it may be a writien exercise.

1. Write your name on a piece of notebook paper that has been
placed on your desk.

2. Fold this piece of paper in half vertically.

3. Number each line starting with number 1 and continue
numbering until you reach number 10.

4. Write the names of three colors on lines 1, 2, and 3.

5. Write the name of your school on line 4.

6. Write your teacher’s name on line 5.

7. What skill are we working on? Write it on the next line.

8. Draw a smiling face that fills lines 7, 8, 9, and 10.

How well did you do?

© 1996 by SPV
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Name Date

Lesson 12

WHO’S A GOOD LISTENER?

Draw this person’s picture in the space.

Name

18, because




SOCIAL SKILL

Following Specific Instructions

Bebavior Objfective: The student will follow higherlevel instructions which involve various
steps.

Directed Lesson:

A 1. Establish the Need: The importance of the skill lies in the fact that many activities involve
. the completion of specific directions or instructions. Not following instructions can lead to
' :.f failure, frustration, and anger.

B b 2. Imtroduction: The discussion will begin with the importance of careful listening so that
instructions may be followed precisely. The word instruction should be defined. |

Ty The following story will be read which illustrates the importance of following instructions i
whether verbal or written. ‘

. “Ramus went to Pick-N-Pay to buy many kinds of food, He went through the
whole store and stopped at the bakery last. The cream puffs in the window cap- i
tured his eye as well as the lemon chiffon pie. Becanse he was so busy dreaming
. about the delicious goodies, he failed to notice the sign which said, ‘Please take a
[ ; number and wait patiently.’ Ramus began to notice that people had numbers in
. J their hands and they were being waited on. Finally, he asked someone and they
L told him to read the sign. Five people had been waited on ahead of him because of
L r his lack of attention, and someone had purchased those beautiful cream puffs he
‘ was served.”

i The following questions will be discussed:

1. What mistake did Ramus make at first?
B 2. What were the consequences of Ramus’s not following instructions?

3. What other more important situation can you think of where following instructions !
‘| could be quite important? |

j _' 3. Identify the Skill Components: (List on board before class.) :

Pl 1. The person needs to be attentive and alert to the instructions around him/her. '

L 1 y 2. If a verbal instruction is being given, the person must be conscious of the instruction
L] and be applying it to the situation at the time. i

3. If the instruction is unclear, it should be clarified or questioned.
o 4. Model the Skill: The teacher will follow a set of directions read by the student to illustrate

) h the skill.
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Following Instructions Lesson 13

5. Behavioral Rebearsal:
A. Selection: Teacher selects a pair of students to role play each activity. Then large group P
role play can be used.

B. Role play:

1. The teacher will instruct the students in making a game such as tic-tac-toe. This can
be made using construction paper and/or wallpaper pieces on a cardboard backing.

2, If a waffle or pizzelle maker is available, the class can make these. The teacher
assigns the responsibilities to groups and the instructions are followed in the order
of the groups.

3. During wintertime making snowflakes is a good activity for following instructions
since failure to complete even one step can result in a mistake.,

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete,

D. Reinforcers: Materials produced, verbal praise, peer praise.

E. Discussion: Students will discuss role plays and group activities and positive and neg-
ative aspects of each.

6. Practice: Distribute copy of the following activity sheet entitled “Where Are You Now?” and
read to the students the activity sheet “Verbal Instructions for Following Map.”

7. Independent Use: Have students bring a signed note by parents showing they followed ver-
bal directions to complete an assignment using instructions at home.

8. Continuation: Teacher tells students that using this skill each and every day will help them
feel good inside and to do well in school.

CHILDREN’S LITERATURE
Kett, M. E. Love Is a Missing Person. Laurel Leaf, 1975,
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Lesson 13

Name Date

' WHERE ARE YOU NOW?

1
b Directions:s The teacher will read a set of instructions which you will
" follow on the map below. They will be read only once, so listen carefully.
For this, you will need a pencil.
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Lesson 13

VERBAL INSTRUCTIONS FOR FOLLOWING MAP

1. You are now at the top left of the map where Mack Street starts.

2. Now go south and stop at the triangular intersection of Park Boulevard and Mack Street.

3. Go cast to Rabbit Drive and make a full circular turn on Rabbit Drive and come around
to the intersection marked with the circle,

4, Next, go north on Forest Boulevard and take the one-way shortcut to Shaker Drive.

5. Go south on Shaker Drive to Rabbit Drive and make a full circular turn and come
around to the intersection marked with the circle.

6. Make a left turn by going south on South Hills Drive until it ends.

7. Where are you now? Make an “X” there and put your pencil away.

ANSWER: The park on South Hills Drive.
VARIATIONS: Make up your own unique instructions for students to follow.




SOCIAL SKILL
Ability to Follow Verbal Directions

Bebavioral Objective: The student will learn to listen and follow verbal directions.

Directed Lesson:

1. Establish the Need: Discuss the importance of following directions. What happens if you
don't follow instructions?

2. Introduction: Have a spelling bee with specific instructions and eliminate those students
who don’t follow the directions. Using graph paper, give map location directions to the class.
Those students who do not listen will have a different map at the end of the assignment. Be
sure to inject humor into the lesson so students do not feel stressed about not following
instructions. Discuss the results of doing the work after carefully following directions and the
results of not following them carefully enough.

3. Identify the Skill Components: (List on board before class.)

1. Look at the speaker.
2, Think about what is being said.
3. Ask for more information if needed.
4. Take notes.
5, Tollow instructions.
6. If you succeed, praise yourself.
4, Model the Skill: The teacher will ask a student to read instructions that he/she will listen to
and follow them. Be sure that the teacher role plays the steps on the board,
5. Bebavioral Rebearsal:

A. Selection: Teacher sclects students to role play giving instructions to the class. Quantity
will depend on number of instructions.

B. Role Play: Have instructions written on file cards for the students to read to the class.
Ask students to answer on paper. Walk around and observe the responses on the
papers.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete,

D. Reinforcers: These include word puzzles, award badges for good listening, progress
cards, verbal praise, and improved grades.
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Following Instructions Lesson 14

E. Discussion: Discuss the answers from the role plays and re-emphasize the correct lis-
tening steps. Compare the results of correct and incorrect papers.

6. Practice: Ask the class to take out a piece of paper to use for this assignment. Explain that
you will read alf six directions before they are to begin working. Stress that the students
should listen carefully and make no comments about the directions, Then, repeat the instruc-
tions and allow the students enough time to complete each instruction.

DIRECTIONS TO READ: Listen carefully to all the instructions before you start this assign-
ment.

1. Divide a sheet of paper into four sections by folding the paper twice.
2. Draw a house in the upper left section of the paper.

3. Draw a car with four wheels and one large window in the lower left section of the
papet.

4. Write Roman numerals from 1 to 50 in the upper tight corner of the paper.

5. Draw a square, rectangle, triangle and circle in the lower right corner.

7. Independent Use: Students will keep individual tallies that indicate the amount of times
they have followed instructions correctly in school and at home.

8. Continuation: Teachers tell students, “If you use this skill whenever and wherever you
need it, you will prevent many problems and learn more quickly in school.”
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SOCIAL SKILL
Feeling Good About Oneself

Bebavioral Objective: The students will tell three things they can do well, and explain why they
feel they are good at doing them.

Directed Lesson:

1. Establish the Need: Discuss the importance of feeling good about oneself, Sample respons-
es: It makes a person feel valued; it makes one feel needed by others, efc. Ask how persons
might feel if they don’t feel good about themselves. Sample responses: Hard to get along
with; might do harm to others, etc.

2. Identify the Skill Components: (List on board.)

1. Think about things you can do well.
2. Choose three things.
3. Tell what they are, and give reasons why you feel you can do them well.

3. Model the Skill: Select a volunteer student to ask you (the teacher) to describe three things
you can do well. The teacher then demonstrates how one goes about expressing these three
things in sentecnces.

4. Bebavioral Rebearsal:

A. Selection: Have students volunteer to role play.

B. Role Play: Ask students to name three things they can do well, and explain in complete
sentences why they think they do them well.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Verbal praise, nonverbal approval, group reinforcement.
E. Discussion: Discuss results of role plays.
5. Practice: Distribute copies of the activity sheet entitled “Toot Your Own Horn!” and have
students complete it in class.

6. Independent Usage: Give students copies of the activity sheet entitled “Things We Do
Well” Students are to go around the room asking classmates whether they can do things on
the list, and have them sign their names next to the item.

7. Comtinuation: Teacher reminds students, “If you think good thoughts about yourself,
you will make more friends and find it easier to learn new things.”
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Lesson 15

Name Date i

TOOT YOUR OWN HORN'!

Write or draw three things you can do well at home, school, or play. Be able to tell why.

© 1996 by SPV




Ill‘i; 13.

Name Date

. A person who has bowled and got a strike

. Someone who is responsible for a younger brother or sister
. A person who can ice skate or roller skate

12,

15.
‘ 16.
i 17.
| 18.
L 19.

20.

Lesson 15

THINGS WE DO WELL

Directions: Find someone in your class who can do one of the following. Try to get as many
different names as possible. Have each person sign his/her name.

A person who has received an A on a paper

A person who has received recognition for being helpful

Someone who has won a contest

Someone who ran in a race and finished

A person who read ten books over the summer

Someone who keeps his/her desk clean and neat

A person who can sing or dance

A person who can play an instrument

A person who is good in art

Someone who is a member of the Scouts

Someone who can do housework (dishes, cleaning, etc.)

A person who has received an A for citizenship

A person who has caught a fly ball or made 2 home run

Someone who can set up and work AV equipment

A person who has planted a garden

Someone who comes to school every day

A person who plays on a Little League team

© 1996 by SPV




SOCIAL SKILL
Helping Another Person

Bebavioral Objective: The student will tell something he/she has done to help another person.

Directed Lesson:

1. Establish the Need: Ask the students how they feel when they have helped someone.
(Sample responses: good, proud, pleased, happy, etc.) Ask why we need to help each other.
What might happen if we didn’t help each other?

2. Identify the Skill Components: (List on board.)

1. Think about how you have helped others.
2. Select one situation to express what you did,
3. Tell what you did in complete sentences.
3. Model the Skill: Teacher tells about how he/she has helped others using the above compo-
nents.
4. Bebavioral Rebearsal:

A. Selection: Have students volunteer to role play the following:
B. Role Play:

1. Situation: Student walks and drops books. The other student comes along and
helps student pick up books.

2, Situation: Student doing a hard math problem looks puzzled., Another student
comes 1o his aid and heips solve problem.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Material rewards, verbal praise, nonverbal approval, class chart entitled
“Helper of the Day”

E. Discussion: Have another student ask the helping students in the role plays how they
helped someone today and how they felt about it.

5. Practice: Distribute copies of the activity sheet entitled “Blue Ribbon” for stidents to com-
plete and share in class,

6. Independent Use: Have students work on a project, such as providing goodies for a nurs-
ing home and delivering them, or running a canned food drive for a homeless center.
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. Lesson 16 Improving Self-Image
‘ 7. Continuation: Teacher reminds students how good they will feel about themselves when
they have helped someone.
I CHILDREN’S LITERATURE
T Fleishman, Paul. The Whipping Boy. NY: Greenwillow. 1986
An adventure story that contrasts the character of two boys, and shows who is really a prince.
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Lesson 16

Name Date

BLUE RIBBON

Tell how you have given help to
someone, and how you felt AFTER
having given this aid.

HELPFUL
PERSON
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Draw a picture in the space above to go with your story.




SOCIAL SKILL

Knowing Yourself

Bebavioral Objective: The student will improve his/her self-image by analyzing his/her strengths
and weaknesses.

Directed Lesson:

1.

4.

5.

Establish the Need: You need to feel good about yourself to enhance your academic and
social growth.

Introduction: Teacher tells this story:

“One day the teacher said, "We are going to decorate the room for a party.
Everyone will help. Write down what job you think you do best, then we will assign
jobs to those who can do each best. That way you will do the job you feel best about
and will do a good job.” After all the jobs were assigned the class did good work.”

How would the students have done if they had been assigned jobs they didn’t like?

Identify the Skill Components: (List on board before class,)

1. Think about your strengths.
Think about you weaknesses,
Select one thing you do well.
Select one weakness.

CEENECNS

Tell cne strength.
6. 'Tell onte weakness, and a solution for conquering the weakness.
Model the Skill:

A. Teacher reads this statement to the class: “The one thing that I really do well is . .
..” “The one thing I think needs improvement is . . . .” “I'll try to improve it by

»

B. Have three students model things that they do well and things that need improving.
Bebavioral Rebearsal:

A. Selection: Teacher selects each student to role play the skill.

B. Role Play: Using the statement that the teacher read from above, each student will tell
one thing that is his or her strength, and one thing that is his or her weakness and how
he/she can conquer the weakness.
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Improving Self-Image Lesson 17

C. Completion: After each role play, reinforce correct behavior, tdentify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play Co
is complete. o

D. Reinforcers: Self-praise, group reinforcement, praise in home environment, material ‘
rewards.

E. Discussion: Discuss benefits of knowing your strong and weak areas in school subjects
and in personal habits,

6. Practice: Distribute copies of the activity sheet entitled “Knowing Myself” and have stu-
dents complete it together in class,

7. Independent Use: Give students copies of the activity sheet entitled “Things I Do Well” to
complete at home. They are to have a friend and a family member list one thing they feel the
student does well, then sign the sheet. 'The activity sheet should be returned within one
week.

8. Continnation: Teachers will remind students that each of us has special strengths as well as
weaknesses and that we can improve our weaknesses if we try,

CHILDREN’S LITERATURE

Dakos, Kalli. If Yot're Not Here, Please Raise Your Hand, Ilustrated by G. Brian Karas. A poet-
ry book about school,
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Name Date

Lesson 17

KNOWING MYSELF

Skill Steps:
. Think about your strengths.
. Think about your weaknesses,

. Select one thing you do well,

. Select one weakness,

. Describe your strengths.

. Describe one of your weaknessess and a
solution to conquer the weakness.

GhA W D

FILL IN THE BALLONS FOR FACH CATEGORY AND DRAW IN ANY DETAILS TO HIGH-

LIGHT THE CARTOON.

1. I CAN DO THIS WELL.

I NEED TO IMPROVE THIS.

. I CAN IMPROVE THIS BY:
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Lesson 17

Name Date

THINGS I DO WELL

THINGS I DO WELL (as told by a family member and a friend)

LR R R R RS EEE L EEREREEREEEEEEEEEEEREEEREEEREERERERNEEEEREEENEERERNE?

1. does the following well:
(Name)

(Signature of family member)

LR R R R R R R EEEEEREREEREEEENIEEEREREREIEIEIEICE NI IS I

2. does the following well:
(Name)

(Signature of friend)

LR R EEEEREREEEEERENEEEREREEREENREREERERERENEJRENRJEREJII I RN E

Return the sheet by this date:




SOCIAL SKILL
Recognizing Your Strengths and Weaknesses

Bebavioral Objective: The student will improve his/her self-image by analyzing his/her strengths
and weaknesses.

Directed Lesson:

1. Establish the Need: You need to feel good about yourself to enhance your academic and
social growth,

2. Introduction: Teacher will introduce Albert Einstein, famous scientist and creator of the
theory of relativity, and Stevie Wonder, famous musician.

1. Albert Einstein had difficulty with languages and even failed entrance examinations for
college the first time he took them.

2. Stevie Wonder, who has been blind since birth, is one of the most popular musicians
since the 1960s.

3. Discuss the strengths and weaknesses of each.
3. Identify the Skill Components: (List on board before class.)
1. Think about your strengths.
2. Think about your weaknesses.
3. Select one thing you do well.
4. Select one weakness.
5. Describe one strength.
6. Describe one weakness, and a solution for conquering the weakness.

4, Model the Skill: Teacher will model the skill by selecting and telling a strength and a weak-
ness, and telling how he/she is improving the weakness.

5. Bebavioval Rebearsal:

A. Selection: Teacher will select students for each role play.

B. Role Play: Each student will select a well-known person to read about. Then they will
tell about the person’s strengths and weaknesses.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.
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Improving Self-Tmage Lesson 18

D. Reinforcers: Self-praise, group reinforcement, praise in home environment, material
rewards.

E. Discussion: Students will discuss how they decided on each strength and weakness
and will list the steps used most in the role plays.

6. Practice: Distribute copies of the activity sheet entitled “Two Great Men” about Albert
Einstein and Stevie Wonder, which the students will write a positive statement and also how
these two men overcame their individual weaknesses.

7. Independent Use: Give students copies of the activity sheet entitled “Things I Need to
Improve” to complete at home. The students are to have a friend and parent to list some of
their weaknesses that need improvement. The activity sheet is to be signed by the friend and
the parent and returned within one week.

8. Continuation: Tcachers should continue pointing out the importance of recognizing our
own strengths and weaknesses and working to overcome the latter.

CHILDREN’S LITERATURE

There are many fine biographies available about famous people with a variety of talents (sports,
music, medicine, the arts, etc.). Have them available from the library for silent reading time,
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Lesson 18

Name Date

TWO GREAT MEN

ALBERT EINSTEIN (SCIENTIST)

P N R R EEEEEE R I I T RO O I I I B I L L A L

© 1996 by SPV

STEVIE WONDER (MUSICIAN)

Where can you find information about each person?
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Lesson 18
Name Brate
THINGS I NEED TO IMPROVE
1. needs to improve the following:

(Name)

(Signature of parent)

****#*#***=¥********************************#********:&*

2, needs to improve the following:
(Name)

(Signature of friend)

Return the sheet by this date:




SOCIAL SKILL

Understanding Our Uniqueness

Bebavioral Objective: The student will be able to state some quality that makes him/her special.

Directed Lesson:

1.

2

Establish the Need: Fach person has many qualities unique to him- or herself. It is impor-
tant for each person to realize these qualities in order to increase feelings of self-worth.

Introduction: Read this story to the class:

“In a city much like St. Louis, in a school much like ours, there lived a boy
named Lee, who had many friends. He loved and admired his friends because he
thought each was so very special. His friend Tom could run as fast as lightning, and
his friend Bill was so honest the lunchroom teachers always trusted him with the
milk money. His friend Bob was an expert in math, his friend Joe was good at (ask
for ideas). Lee felt that every one of his friends was talented, but he didn’t think be
himself had any special abilities. Now it happened that Lee was absent for six
weeks due to a case of pneumonia. When he came back to school, all the students
had made cards to greet him back. The cards said, ‘Welcome back to the nicest
friend anyone could have.’ His teacher said, ‘Lee always finds the best in everyone!
That is a rare and wonderful quality?”

‘Teacher asks the class: “How do you think Lee felt after receiving the cards? Do you
think he felt better about himself?”

Identify the Skill Components: (List on board before class.)
1. Think of many different ways to be special.
2. Think hard about yourself.
3. Decide on some special quality you really like about yourself.

4. State the quality when asked.

Model the Skill: The teacher and class brainstorm as many ways to be special as they can
possibly name and the teacher writes these on the board. Then the teacher models the
process of thinking about yourself, circling some of the qualities on the board that might
apply to him/her. The teacher selects one quality he/she is most proud of.

Bebavioral Rebearsal:

A, Selection: All students will role play.
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Improving Self-Image Lesson 19

B. Role Play: Have each student choose five qualities from the board that apply to
him/her and then choose the one attribute that is most important. Ask volunteers to tell
their most important quality. All students must get a turn,

C. Completion: Aiter each role play, reinforce cortect behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Badges, peer verbal praise, teacher verbal praise.

=2

Discussion: Students discuss how each person is different and how each person has
some unique quality. Ask the students to relate how it felt to tell everyone something
special about themselves,

6. Practice: Fach day, choose one student’s name from a hat. Ask that student to leave the
room. Lead the class as they brainstorm alf the positive attributes they can name about that
individual. Wtite the list on construction paper as the students say each quality. The paper
may be headed, “YOU ARE SPECIAL!” The list is displayed all day and then taken home by
the special student at the end of the day.

7. Independent Use: Students will write some special quality they have that does not apply to
school work and will present this quality to the class when asked. Also, have student ask a
family member to listen to the student speaking about a good trait they have.

8. Continuation: Teachers should continue pointing out the importance of understanding our
own special quality.
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SOCIAL SKILL
Recognizing One’s Special Quality

Bebavioral Objective: The student will identify something he/she likes about him- or herself.

Directed Lesson:

1. Establish the Need: Review and discuss that building a positive self-image will help indi-
viduals academically and socially.

2. Introduction: Read a story where the main character does not like something about him- or
herself. Follow this with a discussion of why and how it is resolved and how he/she is

accepted by others.
3, Identify the Skill Components: (List on board before class.)

Think about what you like best about yourself.

. Decide why you made that choice.

Decide the best way to share this information.

. Think of ways to change things about yourself you don’t like.

Ask others to help you change things you don’t like about yourself.

" !‘I ' 4. Model the Skill: The teacher will model the skill by saying one thing that he/she likes about
; v fhimself/herself. Then the teacher tells the class what it is and why it was selected.

5, Bebavioval Rebearvsal:

Selection: Include ali students.

Role Play: Students will decide on a quality that is positive about themselves. Each stu-
dent will tell their neighbor that quality. Ask students to report any difficultics.
Completion: After cach role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no-corrections, role play
is complete.

Reinforcers: Verbal praise, approval, group enforcement, slap on the back.
Discussion: Discuss why it is necessary to like yourself, and how you can decide what
you like about yourself.

6. Practice: Distribute copies of the activity sheet entitled “My Best Trait” and have each stu-
dent complete it by reading the sample story and writing his/her own story.
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Improving Self-Image Lesson 20

7. Independent Use: Ask students to identify positive traits about themselves that are related
to their home environment. Ask them to write this skill in the form of a story and how the
skill has benefited them. They are to bring the story to class to read and share within a week.

8. Continuation: The teacher will continue to point out the need for each student to like him-
self or herself as related situations arise.

CHILDREN’S LITERATURE

Do an author study of Gary Paulsen. Some good read-aloud books are Hatchet and The River Go
to the library to find information about the author who learned to overcome many hardships and
became a writer of children’s books.
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Lesson 20

Name Date

MY BEST TRAIT

Write a story about something you like so much about yourself that you would like
to give it to a newly created species. Make it as amusing as possible. When you have
completed the story, illustrate it with a small drawing on the same paper.

Example: Why I Gave Away the Perfect Toe

Once upon a time in the land of Roads, the King asked for each person to select the
thing he/she liked best about himself/herself. One little boy could not make up his
mind. He didn’t think he had anything exceptional. Suddenly, a huge monster began
to chase the boy. He ran fast until he came to a high wall. There was no way to cimb
it. What could he do? He noticed a small hole in the wall. Carefully, he put his toe in
the hole and, lo and behold, a ladder appeared on the wall. Then he knew what was
special . . . his toe. His beautiful toe had saved his life.

Now write your story!
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SOCIAL SKILL
Accepting the Consequences for Breaking the Rules

Bebavioral Objfective: The student will list an acceptable consequence for an inappropriate
action.

Directed Lesson:

1.

2.

Establish the Need: Discuss with the class the purpose of the lesson. Say, “When we do
something wrong, we must also be willing to accept the consequences,”

Introduction: Teacher tells the following story:

“Your mother told you to come in at 7:00 r.M. Well, you were so busy playing
that it was 9:00 r.m. when you came in from outside. You must therefore be willing
to accept the consequence for your misguided actions.”

Ask, “What might be a consequence for staying out past time?” Sample responses
might be: not being able to go out to play for a day or two, no T.V. tonight, etc.

Identify the Skill Components: (List on the board.)

1. Think about the situation,

2. Think about your action(s).

3. Admit you're wrong, and that you must accept the consequences.
4. Apologize for your action(s).

5. Take the consequences.

Model the Skill: Teacher presents the following situation to the class: “A class report was
due on Monday, but one student thought it was due Friday, The teacher had
explained to all students that if they did not hand the report in on time, they would
get a lower grade and a note would be sent home to their parents.” The teacher then
models the behavior from the steps listed on the board.

. Bebavioral Rebearsal:

A. Selection: Students volunteer to tole play the following:
B. Role Play:

1. Principal talking to a student about not following proper bus rules. Consequence,
bus referral and chart marked.

2. Lunch attendant talking to student about not having lunch token. Consequence:
must wait until everyone is served before getting a lunch.,
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Lesson 21 Accepting Consequences

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reepact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Verbal praise, nonverbal approval, group reinforcement.
E. Discussion: Discuss role play results.

6. Practice; Distribute copies of the following activity sheet, “Choosing a Consequence,” and
have students complete it in class. Discuss the information,

7. Independent Use: Have students write about situations at home which cause them to have
to face the consequences. Students to share writings in class.

8. Comtinuation: Teacher should point out the need for this skill as related situations atise
throughout the year.
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WRITE A CONSEQUENCE FOR EACH ACTION:

CHOOSING A CONSEQUENCE

2.

Complete this puzzle:

Think about your
Take the

Think about the
Admit your
. for your actions.

B e E—Y

During an assembly, a student continued to talk after being warned.

2,

3.

In the morning, a child picked up breakfast and threw it on the floor,

Mother said to do the chores before playing, but you went out to play first,

4,

Your friend borrowed your crayons and lost them.

A homework assignment was due. You didn't turn it in,




SOCIAL SKILL

Accepting the Consequences for Inappropriate Behavior

Bebavioral Objective: The student will admit what he/she had done, and accept the conse-
quences without becoming defensive.

Directed Lesson:

1.

5.

Establish the Need: Review with the class why we should accept the consequences for
what we do without becoming defensive. Ask: Why it is important for us to accept conse-
quences in a nondefensive manner? What might happen if we don’t accept consequences in
a nondefensive way?

Introduction: Teacher reads the following story:

“Mary was on her way home from school. She saw her friend Joanie who to
her great surprise invited her to come over to her house to see her doll collection.
Mary said she couldn’t because her mother had told her to always come home firsi
and ask for permission. Joanie convinced Mary to come on over antyway, because
it wouldn’t take long. The two girls played and had so much fun with the dolls that
they forgot what time it was. Suddenly Mary remembered that she had to go home.
On her way home, Mary was quite worried about what her mother was going to say
or do to her. When Mary got home her mother was out on the front porch looking
for her. Mary admitted her wrongdoing, and apologized for her actions. When her
mother told her that she could not go out to play or watch T.V. for a week, Mary
said, ‘All right, Mother,” and went to her room.”

Have the students recall what Mary did, the consequences involved, and what she said to her
mother.

Identify the Skill Components: (List on the board.)
1. Think about what you did.
2. Think about the consequences involved.
3. Tell yourself that you did wrong, and you will accept the consequences.

4. Apologize.

Model the Skill: Teacher shows the skill components in the following situation: In art class
the student (played by the teacher) paints her nails instead of painting the picture. Choose a
student to be the art teacher. Conseguence: no art tomorrow and a phone call to the parents.

Bebavioral Rebearsal:

A. Selection: Students volunteer to role play the following.
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Accepting Consequences Lesson 22

B. Role Play:

L. Your friend lets you hold his sunglasses. You put them on and trip, breaking the
glasses. Consequence: pay for the glasses,

2. Playing in a game, you made the wrong move. Your team loses, Consequence: two
extra days of practice ordered by the coach.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Verbal praise, nonverbal encouragement, group reinforcement,
E. Discussion: Discuss and review results of role play.

6. Practice; Distribute copies of the following activity sheet, “Truth and Consequence,” for stu-
dents to complete in class,

7. Independent Use: Have students keep a record of consequences they encountered and how
they responded for a week,

8. Continuation: Teacher tells students, “It is important for each one of us to treat other
people the way we want them to treat us.”

Also, each classroom is a feam and requires the cooperation of every class member.
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Lesson 22

Name Date

TRJTH AND [INSEQUEN[E

Directions: Record your actions and the consequences you received for one week. They
could have occurred at home, at school, or with friends.

-
Monday

Tjedday

Wedneiday

Thyriday

Friday

M

| hope you accepted the consequences without
becoming defensive.
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SOCIAL SKILL
Accepting Consequences Without Anger

Bebavioral Objective: The student will accept the consequences without getting angry.

Directed Lesson:

1.

Establish the Need: Students need to accept consequences so that the school and home
environments can run smoothly. Students need to know how to apologize to maintain a
healthy relationship.

Inmtroduction: The teacher reads the Aesop’s Fable entitled “The Fox and the Crow” to the
class.

“A fox once saw a crow sitting on a branch with a large piece of cheese in her
mouth, Hungry for cheese, the sly fox said, ‘Good day, Mistress Crow, what a fine
bird you are. How black your feathers are. And what a well-shaped beak, You must
have a wonderful singing voice.” The crow was so pleased with this extravagant
praise that she opened her mouth to sound a hoarse ‘Caw.’ The cheese fell from her
mouth and the fox snapped it up and ran away.”

What lesson do you think the Crow should have learned from this?
Identify the Skill Components: (List on the board before class.)

1. Accept that you are wrong,

2. Apologize,

3. Accept the consequences.

4. Show no verbal or nonverbal anger.

Model the Skill: The teacher will role play a situation in which he/she breaks the rules of a
game and is not permitted to play again until the next time. Reinforce the concept that the
rules of the game are not negotiable, and the challenge is to play by the rules.

Bebavioral Rebearsal:

A. Selection: Teacher selects students for role play.

B. Role Play: The students will tell of an incident whete they did something wrong and
had to accept a consequence. How did they react to the consequence?

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.

77




Lesson 23 Acceptiing Consequences

D. Reinforcers: Material rewards, verbal praise, group reinforcement.

E. Discussion: Students discuss the need to accept consequences for inappropriate
behaviors if society is to function properiy. By choosing an inappropriate behavior, the
person has to accept the consequences for the behavior.

6. Practice: Distribute copies of the following activity sheet, “Tell the Truth Interview, and
complete it in the class.

7. Independent Use: Have students write a paragraph describing how they apologized for
doing something they knew was wrong. Have the students bring this paragraph to class for
discussion.

: 8. Continuation: The teacher reminds students that one sign of being “grown-up” is accepting
1 responsibility for our actions without getting angry.

CHILDREN’S LITERATURE

- Get a copy of Aesop’s Fables from the library and read one story a day. Have students think about
e the lesson to be learned and how to apply it to life in school.
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Lesson 23

Naine Date

TELL THE TRUTH INTERVIEW

Choose a partner and fill in the following interview items:

Tell of an incident where you did something wrong
and there was a consequence.

How did you react to the consequence?

.
[a T}
75
B
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Name of interviewer

Name of person interviewed




SOCIAL SKILL
Responding Calmly to Failure

Bebhavioral Objective: The student will learn to control his/her reaction to failure and the con-
sequences that go with it.

Directed Lesson:

1. Establish the Need: If students remain calm, then they will be able to plan and think logi-
cally about what to do next.

2. Introduction: The teacher describes the situation to the class.

“One afternoon, Mike wanted to play Monopoly. His brother couldn’t play
because he had to do his homework. His mother was busy doing housework and
cooking dinner. His father was at work. Mike can’t find anyone to play Monopoly
with him. What should he do now?”

Have the class tell what they think Mike should do next.
3. Identify the Skill Components: (List on board before class.)

1. Decide if you failed. (Did you fail because you did not get what you wanted?)
2. Decide why you failed.
3. Avoid making the same mistakes by planning ahead.

4. Model tbe Sk The teacher will role play a situation in which he/she will be unable to com-
plete an activity and will accept the consequences.

5. Bebavioral Rebearsal:

A. Selection: The teacher will select two students for each role play.
B. Role Play: Students will use the role plays listed below.

1. Did not win an art poster contest.

2. Did not earn the grade expected on a test.

3. Failed a driving test.

4. TFailed to complete chores and therefore did not get allowance.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete. '

D. Reinforcers: Material rewards, verbal praise, group reinforcement.
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Accepting Consequences Lesson 24

E. Discussion: Students will discuss what it means to fail to accomplish something or to
win and how they should react to either situation.

6. Practice: Distribute copies of the following activity sheet, “What Is Failure?” and have stu-
dents complete it together in class.

7. Independent Use: The student will find a newspaper clipping or television story that illus-
trates failure with a consequence. This assignment is due next week to be discussed in class.

8. Continuation: The teacher should continue to point out that the best way to respond to fail-
ure is to find out why it happened and how to avoid making the same mistake,
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Lesson 24

Name Date

“WHAT IS FAILURE?”

P E EE LR EE R L EE R R IR R NN R N L I B O L L

Directions: Write a paragraph desctibing the difference between failure to reach a goal that
you set for yourself, and failure to comply with rules for which there are real consequences.
Explain both by using an example.

*w****’I'*****************'}'***********ﬂ‘*******ﬂ%**?H*******ﬂ:*

R R E A EEEEE R E N R T N BB R A B L L L L U
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SOCIAL SKILL

Accepting Consequences for Inappropriate Behavior

Bebavioral Objective: Students will accept deserved consequences without complaining for
behavior that is unacceptable.

Directed Fesson:

1. Establish the Need: Review school and class rules that deal with accepting consequences

for inappropriate behaviors. Emphasize that accepting consequences will cause 1 more
orderly environment and lessen the frustrations for students in their daily experiences in
school and home. By mastering this skill, students will g4in the respect of staff and peers.
This will increase their popularity in all social situations.

- Introduction: The teacher tells a story about a man/student/boy who was very unhappy
because no one liked him. The reason was that he always made excuses and was never will-
ing to admit that he had made a mistake, If punished, he always became angry and was abu-
sive to everyone he encountered. Finally, he began using the skill component steps. To his
surprise, they worked! He was amazed that everyone secmed to be more toletant. He was
much happier.

. Identify the Skill Components: (List on board before class.)
1. Think about what was done wrong.

2. Decide what role you played in making a mistake.

3. Decide what you can do or say to apologize.

4. Apologize sincerely.

5. Accept consequence without complaints.

6. Determine how to prevent mistakes in the future.

. Model the Skill: Teacher will model the skill by playing “Simon Says.” Teacher asks 4 group
of students to help and appoint a leader. Teacher does not follow the rules of the game and
has to drop out of the game as a consequence.

5. Bebavioral Rebearsal:

A. Selection: Teacher selects five pairs of students to role play. One student will not fol-
low the rules, the other will determine the consequences,

B. Role Play: Suggestions for student role plays are listed on the activity sheet. The
teacher might hand out a card with the role play written on it for each pair of students.
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Lesson 25 Accepting Consequences

|

i C. Completion: After each role play, reinforce cofrect behavior, identify inappropriate

| behavior, and reenact role play with corrections. If there are no corrections, role play
is complete.

| ;
‘ ‘ D. Retnforcers: Verbal praise, nonverbal praise (i.e., smile, pat, handshake), written notes
: of approval, and note of improved social behavior on the report card.

E. Discussion: Have a discussion after the role play to reinforce skill steps. Ask students
to describe how it felt to role play both sides of the situation.

students can brainstorm and list many ways that rules enable tratfic to move smoothly
(eg., red/green lights, stop sign, one-way traffic, pedestrians only, no parking, etc.). The
K rules are made to keep order on the streets and to promote safety for drivers and pedes-
trians.

6. Practice: Distribute copies of the activity sheet entitled “Write the Consequence” and have
students complete it in class and hand it in.

7. Independent Use: Send home copies of the following “Letter to Home” explaining this
approach. Ask parents to sign the letter indicating that their child is using the same method
_h at home.

i 8. Continuation: Teachers should point out the need for appropriate behavior as related situ-
St ations arise.
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Name

Lesson 25

Date

WRTITE THE CONSEQUENCE

Directions:

Write what you feel would be an appropriate

consequence for the misbehaviors ligted below:

MISBEHAVIOR
1. FIGHTING ON THE BUS..........
2. FIGHTING AT THE BUS STOP.....
3. FORGETTING HOMEWORK.......,.. i
4 SLOPPYHOMEWORK ............. 4
5 USING PROFANITY.......v0ouvu.. d
6 TALKING BACK TO ADULT........|
7 FIGHTING IN SCHOOL........... |
8. FIGHTING ON THE WAY TO SCHOOL,
9. DISOBEYING LUNCHROOM AIDES...
10. FIBBING ABOUT A STUDENT...... )

Write four things you can do
congeaquences:

c EQUENCE

-------------------------------

-------------------------------

-------------------------------

...............................
...............................
...............................
...............................

-------------------------------

in learning to accept

SHAPE UP. select two things to
from the Misbhehavior List.

work on




| Lesson 25

Date:

LETTER TO HOME

Dear

i I am learning to accept the consequences when I break the rules of our school and class-
, room. By learning to accept the consequences for my actions, I am showing that I know how
to treat other people as I wish to be treated by them and can behave like a responsible per-

i S01.

When I misbehave in class, my teacher asks me to write down what [ did and what I think
would be an appropriate consequence for it. I need you to help me use the same method at

home,

Misbehavior Consequence

Please sign this note so that I can return it to my teacher. Thank you!

SR Your signatuse:

' H ;_7 Parent/Guardian signature: Date:

© 1996 by SPV
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SOCIAL SKILL
Using Problem-Solving Skills

Bebavioral Objective: The student will identify consequences that are difficult for him/her to
accept and apply problem-solving skills to change the offending behavior or accept the conse-
quences more easily,

Directed Lesson:

1.

Establisb the Need: Everyone (from a tiny baby learning which objects are safe to play
with, to a senior citizen learning which foods he/she can no longer eat) lives with conse-
quences. Some are positive—these bring satisfaction. Some are negative—these are hard to
accept. Consequences that are really hard to accept may scem HARSH or punishing. (You
splurge on a huge meal “just for once” and the next day your scale punishes you mightily!)
Consequences may be UNEXPECTED: The student who leaves his bike out is surprised when
it is stolen. Finally, consequences may be unacceptable because the behaviors that causexd
them are VERY HARD TO CHANGE: You know you should £0 to bed early so you can think
the next day, But your FAVORITE show comes on late at night. The problem of accepting con-
sequences is a universal one and we will study it today.

. Imtroduction: Guide students to acquire about man-made and natugal consequences due to

behavior, and to determine which consequences are difficult and which are easy for them to
accept. Distribute copies of the following activity sheet, entitled “Consequences of
Behavior,” and complete this as a group activity.

. Identify the Skill Components: (List on the board before class,)

1. Identify unacceptable consequences.

2. Apply problem solving skills (see activity sheet “Problem Solving”).
3. Try to change the problem behavior.

4. Understand and accept the consequences.

Model the Skill: Teacher shares with the class a consequence which is difficult to aceept;
namely, that the leaves on her plants have turned brown because she forgot to water them.
Next, teacher models the six steps in the problem-solving process (see activity sheet
“Problem Solving”) and decides on a solution. Note that one alternative is 0ot to change the
problem behavior, but to reject the consequence of having dried out plants (i.e., buying arti-
ficial ones).

Bebavioral Rebearsal:

A. Selection: All students will be included.

B. Role Play: Give students copies of the following “Problem Solving” activity sheet and
have each student complete it showing, as the teacher did, a solution to the problem.
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Lesson 26 Accepting Consequences

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete.

D. Reinforcers: Verbal praise, material award, recognition. The students should be
‘ encouraged to help each other to solve problems by offering ideas, understanding, and
i encouragement.

H F. Discussion: Bvaluate the success of solutions in small groups, through a private writ-
| ten assignment, or as a class-sharing process.

: ‘ 6. Practice: Use the two activity sheets accompanying this lesson to give students further prac-
N tice in applying problem-solving skills.

7. Independent Use; Have students make a cartoon strip about an inappropriate behavior and
its consequence. This behavior should have occurred at home, or outside school.

L 8. Continuation: The teacher tells students that they have the power to change their own
o behavior if they cannot accept the consequences.
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Name Date

Lesson 26

CONSEQUENCES OF BEHAVIOR

Directions: Use the following chart to list ten Behaviors and Consequences. On the rating

scale, determine the level of ease or difficulty in accepting consequences
done for you.

. The first one is

CONSEQUENCE CONSEQUENCE (&) (d)
AZ}%JQM__.A_&W ___________ %Mﬁé& _____ o




Lesson 20

Name

Troblem Sdving

i‘S‘l’cﬁe +he "‘pml:\em behavior’s

ZOB RA ‘)( 'STO RM possub\e Causes %r Lel»awor:

” 50 % e

3 R a d\eckJ nexdt o e mos’r 1mpor‘fan+ causes .
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on, I necessary,
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SOCIAL SKILL

Refusing Requests in a Positive Manner

Bebavioral Objective: The student will politely refuse another student’s request to join him in a
game before his work is finished,

Directed Lesson;

1. Establish the Need: Teacher will discuss with the students that sometimes we have to
refuse requests made by others. In order to avoid conflict we have to learn to refuse others’
requests in a positive and polite manner.

2. Imtroduction: The teacher will ask a student to pretend he wants to borrow sornething from
the teacher—colored markers, for example. Teacher will say “Mary I know you like to
color with the markers. 'm sorry but you cannot use them now. I told Greg he
could use them.” Have students identify the behavior of the teacher.

3. Identify the Skill Components: (List on the board.)

1. Think about the consequence of accepting or refusing a request.
2. Make a decision if you can accept a request.

3. If not, tell the person “no” politely and in a positive manner.

4. Tell the person why you can’t do what he/she asked.

4. Model the Skill: Teacher will model the skill by refusing a student’s request to play a game
before the work is finished and then reverse the roles by having a student politely refuse the
same request by the teacher.

5. Behavioral Rebearsal:

A. Selection: Ask for three pairs of volunteers.

B. Role Play: Teacher will give students role playing situations which will enable them to
practice the behavior.

1. Student asks another to borrow a pencil.
2. Student asks another to go to the store with him/her after school.
3. Student asks another to do his/her homework.

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete,

D. Reinforcers: Material rewards, verbal praise, nonverbal expression of approval (i.e.,
smile, pat, hug), group reinforcement.
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Lesson 27 Using Self-Control

E. Discussion: Discuss how well students followed skill components.

6. Practice: Assign students a writing assignment. Tell them they may choose someone to play
a game with when they have completed the assignment. Tell students to politely refuse if
they have not yet completed the assignment. (Students must complete the assignment to the

teachet’s satisfaction.)

; 7. Independent Use: Have parents ask students to do things that they have to refuse. Check to
T see that students refuse in a friendly manner.

” 8. Continuation: The teacher should remind students that it pays to be polite and friendly
when they have to refuse another person’s request.

il CHILDREN’S LITERATURE
Isaacs, Anne. Swamp Angel. llustrated by Paul O. Zelinsky. NY: Dutton, 1994.
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SOCIAL SKILL
Applying Decision-Making Skills

Bebavioral Objective: The student will stop and think, then use appropriate decision-making

skills.

Directed Lesson:

L. Establish the Need: This skill is necessary for a successful social life now and in the future.

2. Imtroduction; Teacher reads the following situation to class:

“One afternoon at school, Miss Smith was teaching a social studies lesson on

why we have laws. James was very anxious to make a comment. Miss Smith ended
the discussion before James had a chance to make his point. James became very
upset.”

How should James resolve the problem?
3. Identify the Skill Components: (List on board before class.)

1.

6.

Mok RN

Stop being upset.

Start to think.

Relax.

Decide how to keep your self-control.
Think about what you can do.

Make a decision.

4. Model the Skill: Teacher will model the skill by showing the correct response to an upset-
ting situation,

5. Bebavioral Rebearsal:

A. Selection: Teacher selects four pairs of students for role plays.
B. Role Play: Using the role play suggestions listed below, each student will tell how they

would react to the situation.

1. A student takes your pencil and looses it.
2. Your parents won't let you ride your bike,
3. You must baby-sit your brother or sister.
4. You didn’t finish your math assignment.
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Lesson 28 Using Self-Control

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corsections. If there are no corrections, role play
is complete.

D. Reinforcers: Material rewards, verbal praise, group reinforcement, nonverbal expres-
sion of approval.

L. Discussion: Students discuss results and consequences of making appropriate and
inappropriate decisions.

6. Practice: Distribute copies of the following activity sheet entitled “What’s Your Reaction?”
Have students complete the activity and share their answers in class.

7. Independent Use: Give students copies of the following “Reaction Sheet” to take home to
their parents.

8. Continuation: Teacher will remind students of the need to apply decision-making skills
whenecver they are in a situation that requires it.
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Lesson 28

Naime Date

WHAT’S YOUR REACTION?

= IF 2 IE I I I I DS

Directions: After reading each situation below, write an (A) appropriate (B) inappropriate
reaction in the spaces provided.

(Sl o R ol gl ol Sl Sl Sl Sl Sl el el e

1. A student takes something you like very much and loses it.

A,
B.
o 2. Your parents won’t let you go to a concert.
&
B A.
©o
=]
&
© B.

3. You want to go to the park but you must baby-sit for your brother.

A,

B.

4. You didn’t do your homework but your friend did.

A,

B.

o S g ol ol Sl Sl ol Sl el Sl il Sl =l el




|
Lesson 28
Name Date
REACTION SHEET
Dear Parents,
’ Ask your child to complete all homework assignments for a week, and
| record your child’s reaction on this sheet. Examples of your child’s reaction
i might be: showed eagerness, complained, incomplete, worked carefully, etc.
o This sheet is due at the beginning of next week.
- Sincerely,
o (Teacher’s Signature)
L
1K
i
S
Toy
i B
R DAYS Monday Tuesday | Wednesday | Thursday Friday E,
! ;’-"’ ©
| i § | L]
2 ®
; I
-
! ‘ REACTION
B ‘\ |
o
o
‘:‘: ‘ I I ‘
I l‘l,
e
' .jﬂ
(Parent’s Signature)
i
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SOCIAL SKILL
Maintaining Self-Control

Bebavioral Objective: The student will stop and think, then use appropriate decision-making

skills,

Directed Lesson:

1. Establish the Need: This skill is necessary for the student to have a successful social life
now and in the future, and to avoid problem situations.

2. Imtroduction: The teacher reads the following situation:

“Jack Smiley and Joseph Toughly were walking home from school one day.

Joseph decided to play tag with Jack, but he punched him toco hard. What do you -
think Jack should do so that he doesn’t lose control?”

Discuss with the class what they think Jack should do.

3. Identify the Skill Components: (List on board before class.)

1. Stop being upset.

2. Start to think.

3. Relax.

4.

5. Think about the different choices you have.
6.

Decide what to do to keep self-control.

Malke 2 choice.

4. Model the Skill: Teacher role plays a situation which forces him/her to stop and think to
keep from losing control and to relax in order to be able to make a good decision.

5. Bebavioral Rehearsal*

A. Selection: Teacher selects students for each role play.

B.

Role Play: Using the role play suggestions listed below, each student will tell how
he/she would react to the situation.

— A student rips up your only “A” paper.
— Your mother insists that you wash dishes before going to school.
—- You forgot to return your overdue library books.
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Lesson 29 Using Self-Control

C. Completion: After each role play, reinforce correct behavior, identify inappropriate
behaviors, and reenact role play with corrections. If there are no corrections, role play
is complete,

D. Reinforcers: Material rewards, verbal praise, group reinforcement.

E. Discussion: Students will discuss the benefits of maintaining seif-control and the neg-
ative consequences if they fail to do so.

6. Practice: Distribute copies of the following activity sheet entitled “Self-Control Reaction
Sheet” to students and complete it together in class.

7. Independent Use: The student will tefl one incident where he/she had to use the skill steps.

8. Continuation: Teacher reminds students of the importance of self-control in getting along
with each other as related situations arise.
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Lesson 29

Nane Date

SELF-CONTROL REACTION SHEET _

SKILL STEPS:
v 1. Stop to think.
Decide if you are losing self-control.
Think about your choices.
Relax,
Make a choice,

NANSS
AR R

ACCORDING TO THE SKILL STEPS LISTED ABOVE, HOW
SHOULD LINDA REACT TO THE FOLLOWING SITUATION?
WRITE YOUR RESPONSE ON THE LINES PROVIDED.

Linda wants to be in the school choir but there

is a problem. Her mother will not bring her to

the evening choir programs ot school, Linda is

upset and refuses to join another choir at her

church which would affow her to sing at other é f

52 ¢
Q-

occasions.







