Social Skills Lessons & Activities for Grades 7-12

(49 lessons to be used individually or as a grouped curriculum. Suggested groupings

and OMH-defined skills listed below)

TITLE # {.ESSONS
~ Communication Skills (Lessons 1-8) , 8
" Interpersonal Relationships '
(Lessons 12-14, 19-20, 31-32, 35-37) 10
Problem Solving/Conflict Resolution
(Lessons 21-22, 25-28, 38-39) 8
Sensory Input/Stress Management ‘
(Lessons 9-11, 15-16, 23-24, 29-30) 9
Following Dlrectlons/Carrymg Out Assugnments/Acqmrmg School Habrts
 {Lessons 42-46) : 5
Work Readiness (for older adolescents) _
(Lessons 40-41, 33-34, 47-51) 9

Lessons 17-18: Using Self-Rewards doesn't really fit into any of the above groupmgs |
but could be used mlelduaIly as a supplement to any topic.
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A ready-to-use curriculum based on real-life situations to help you
build children's self-esteem, self-control, respect for the
rights of others, and a sense of responsibility for one's own actions.

SOCIAL SKILLS CURRICULUM ACTIVITIES LIBRARY




Philosophy

ABOUT THE SOCIAL SKILLS CURRICULUM

We believe that the learning of social skills is the foundation for social and academic ade-
quacy. It assists in the prevention of social problems and leads to successfil functioning and sur-
vival skills for our citizens. Social behavior and academic behavior are highly correlated. We
believe it is more productive to teach children the proper ways to behave than to admonish them

for improper behavior. This requires direct and systematic teaching, taking into consideration

social and developmental theory in the affective, cognitive, and psycho-motor domains. Learning
should be sequential, linked to community goais, and consistent with behaviors that are relevant

to student needs. This social skills cm‘ﬁc_:ulum is biased on these beliefs,

- Curriculum Overview

As children grow, one way they learn social behaviors is by watching and interacting with

~ other people. Some children who have failed to learn appropriate behaviors have lacked oppor-
- tunities to imitate good role models, have received insuffic_ient_ or inappmpﬁatc reinforcement, or
~ have misunderstood adequate social experiences. o

The Social Skills Curriculum is designed to teach these behaviors in ways that correlate with
child development theory, namely how children learn in thejr natural environment. Each lesson
provides models for children to imitate and correction strategies following practice of the skills,
The teacher and the rest of the class then provide positive reinforcement to encourage the con-

. tinued use of the appropriate skills in situations that occur in any environment.

Teachers using this curriculum can be flexible. The curriculum is designed to be used in the
classroom as lessons taught for about 20-30 minutes, two to three times a week. However, it is not

- the intent that these be the only times social skills are taught and learned. Every opportunity should

be used to reinforce, model, and coach the children so that they can practice the skills enough to

- feel comfortable with them as part of their ways of behaving. Therefore, the teacher should remind

the students of the skills and the need to use them in all appropriate situations once the skills have
been demonstrated. The teacher should also plan to model the skills in any and all interactions with

- the children, The teacher should be consistent in not only using the skills when they are taught,
- but in using them in all interactions with the students. Only this kind of consistent modeling will

assure that the children will see the skills used repeatedly and begin to know and feel comfortable
with using them. Teachers should also feel free to adapt the material to class needs and to design
and develop strategies, models, and interventions other than those suggested here, Students can

" even be invoived in helping to think of modeling strategies and other techniques.

The Social Skills Cusriculum Library is graded pre-Kindergarten through Grade Twelve and -

' presented in four books focusing on four different levels: grades prek-K, 1-3, 4-6, and 7-12. It uses

a structured learning approach to teach the skills. Structured Learning is a holistic_teaching

‘method that provides a framework for systematic teaching in a way. that is similar to the academ-

ic model. The emphasis in this curriculum is to provide constructive and structured behaviors for

- socially skill-deficient children. o

Structured Learning consiét_s of four basic éomponents:' modeling, role playing, discussion of
performance, and use in real-life situations. For more effective teaching, the lessons include cight

steps that follow a directed lesson format (sce below); -

Social Skill: A social behavior that is directly observable, _ :
Bebavioral Objéctz‘ve: An expected outcome of learning the social skill that can be evaluated.

xi



About the Social Skills Curriculum

Directed Lesson: Fach behavior is defined and stated in observable terms; the behavior is

demonstrated and practiced; a student’s level of performance is evaluated and inappropriate
behaviors are corrected. Positive reinforcement is used to encourage continned use of the skill in
all areas of the student’s environment.

1

2,

Establisb the Need: The purpose of teaching the lesson is included. What benefits will
learning the skill provide? What are the consequences of not learning the behavior?

Introduction: Stoties, poems, puppets and questions are used to make the social skill more
concrete to the children.

Identify tbe Skill Components' These skill steps are used fo teach the behavior. By fol-

lowing and practicing these stens, the student will be able to dcmonstrate the behavior whien

needed.

- Model the Skill: The teacher or socially adept child demonstrates the appropriate behaviors
- 50 that the students can imitate them. The skill components are referred to during the mod-

cling.

Bebaviorai Rebearsal: The children are given an opportunity to petform the behavior

“which can be evaluated, corrected, and reinforced.

A.  Selection—The teacher selects participants or asks for volunteers. The number of chil-

- dren depends on the time allowed and whatever is appropriate for each lesson.
B Role Play—The participants are assigned their roles or situations they will role play.

C. Completion—This is a means to determine that the role playing is complete. After each
role play, reinforce correct behaviors, identify inappropriate behaviors, and reenact role
play with corrections. If there are no corrections, role play is complete.

D. Reinforcers—Positive reinforcement by the teacher and the class is used for mainte-
nance of the skill. Various methods can be used: verbal encouragement, tangible rewards,
special privileges, and keepmg a record of social and academic improvement,

E. Discussion—The student’s level of performance is evaluated and inappropriate behav-
jors are corrected. How did the participants feel while performing? What difficulties
might be faced in implementing the skill? What observations did the class make?

Practice: Activities that help the children summarize the skill. The practice can be done by
using worksheets, doing art pro;ects making film Stﬂpb wrltmg stories, keeping diaries and
charts, and so on.

- Independent Use: Activities that help facilitate the use of thcée behaviors outside thc

school environment, Family and friends take an active role in reinforcing the importance of
using these alternative behaviors in a conflict situation.

Continuation: At the end of each lesson, the teacher reminds the class that applying social
skills can benefit them in academic and social relationships. Stress that afthough there are dif-
ficulties in applying the skills (such as in regard to negative peer pressure), the benefits out-
weigh the problems. One such benefit is more selfconfidence’ in decision-making.
Maintaining social behavior is an ongoing process. It requires teachers to show appropriate
behaviors and reinforce them when they are demonstrated.

xii
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" FOUR BASIC COMPONENTS

Role Playing -

Use In Real

Discussion of
- Performance | Life Sitrations

. THEORY TO PRACTICE

g

Eigllt Steps -~
Contained in a
Lesson Format

3

8 Continwation

T Inde-pendentr_Usc'

6 - | Practice

" 5 | Beh_avioral Rehéarsal-

.

Model the Skill

Identify the Component

2. | Introduction

1 Establish Need

xiii




TABLE OF CONTENTS
- About This Social Skills Teaching Resourcc ............ e e i
.Acknowledgmcnts ........... e e e e e e e [ ¢ |
About The Society for Prevention of Woicncc (SPV) e e e e e e e N £
_ AbouttheSomaISkﬂ]sCumculum'.' ....... e vm
szhography ........................ e e e xi -
SOCIAL SKILLS LESSONS & ACTIVITIES FOR GRADES 7-12
léssOﬂ " _.Soc-ialsm‘ll' e : o ' S :_Page_._
LISTENING | |
1 ' BEING A GOOD LISTENER . . . ... ........ L
Reproducibles  “Build a Big Jake” Workshcct '
SRR  “Follow a Recipe” Worksheet _
2 LISTENING TO DIRECTIONS . ... ... I IR .5
Reproducibles  “Listening”™ Worksheet '
' ' ' “Baby-Sitting Tips” Worksheet
CONVERSING
3 | "STAR’ITNGACONVERSATION .......... AR e i 9
_ 'Repmduc:bles.  “How Would You Start?” Worksheet '
“A Mecting Wlth the President of the U S.A7 Worksheet
i :STARTINGACONVERSATION e s
' . Reproducibles'. . “What Would You Say?” Worksheet '
- SR “Talkmg With the Mayor Workshcet
5 . ASK]NGFORHELPINCLASS e T
o Repmduczbles - “Asking for Help” Worksheet - ‘ '
. ; - “Asking for Help” Cartoon Strip
o “Real Life Drama” Worksheet
6 ' A.SKING FOR HELP WHEN NEEDED ........... e e e L. 22

- Reproducibles “Speak Upl” Worksheet -

“Asking for Hclp——Letter Woﬂcsheet



Lesson

10 .

11

.12

13
14
15

16

'RECOGNIZING AND ACCEPTING YOUR FEELINGS

Contents

Social Skill Page

USING PERSUASION
CONVINCING OTHERS TO DO RIGHT

.....................

- Reproducibles “Convincing Others to Do Right” Worksheet

Interview Form

CONVINCING SOMEQNE TO DO THE RIGHT THING

Reproducibles “Why Should You Convince Someone to Do Righe?”
' Worksheet

“How Much Will It Cost?” Worksheet

' DEALING WITH FEELINGS

KNOWING YOURFEELINGS . . . ... ... ... . ... .. ..

Reproducibles “Your Feelings in Rezl Life” Worksheet
‘ ' “A Diary of My Feelings” Worksheet

Reproducible “What's the Feehngs?” Worksheet

EXPRESSING YOUR FEELINGS . . . ... .... ... .. .. .
Reproducibles “Word Search” Worksheet

“Expressing Your Feehngs” Workshcct
EXPRESSING EMPATHY FOR OTHERS . . ... ....... .. ... ...

Reproducibles “Those F. eclmgs Are Ba-a-ack!” Worksheet
“Express Your Feelings!” Worksheet

EXPRESSING AFFECTION . . . ..., .. ... ... .. ..
Reproducibles “Scramble Sheet” Worksheet
“Scramble Sheet” Answer Key
“How Do You Do, ” Worksheet
EXPRESSING AFFECTION . .. . .. ........ ... . .
Reproducibles “Words of Affection” Worksheet
: “Affection” Workshcet
UNDERSTANDING FEAR - . ...

* Reproducibles “Fear Word Puzzle” Worksheet

“Now What?” Worksheet

MANAGING THE EMOTION (FEAR) . . . . . ... .. .. . .

Reproducibles “Fear Scrambles Me” Worksheet
“Fears” Worksheet




Contents

Lesson Social Skill S ' _ Page
USING SELF-REWARDS _
17 REWARDING YOURSELF . . . . ... ......... PR .. 68
Reproducibles  “Interview” Worksheet ' '

I Can” Worksheet

18 REWARDING YOURSELF I‘OR ACHIEVEMENT . . . . . R [ 72
i - ' Reproduczbles . “What's Your Goal”’ Worksheet
i ‘ o ' ' o “What’s the Payof » Wonksheet
IR -HEIZPING OTHERS | | |
R R RESPOM)INGTQANEEDFORHELP S P .76
: ' " Reproducitbles . “Helping Others” Worksheet . '

o “Photo nghhghts Helpmg Others" Worksheet

200 FEFLING GOOD ABOUT HEIPING . . ... ... ... -

" Reproducibles “Mail-a-Gram” Worksheet
o “Join the ‘Lend A Hand’ Group” Worksheet

SOLVING CONFLICTS PEACMBLY o
21 © USING NEGOTIATION TO SETTLE DIFFERENCES ......... ... 84

Reproducibles ~ “Sharpen Your Negotiating Skills” Worksheet
_ o “The Pencil Problem” “tory Starter - ‘ _
22 . USING NEGOTIATION TO DEAL WITH PEER PRESSURE e 88
' Reproducibles ' “It’s Your Choice” Worksheet . ' o
- ~ “A Family Curfew Compromise” Worksheet
SELF-CONIROL | |
23 | STAYINGCAIMUNDERS’I‘RESS ........ o2
_ Reprodzgczbles “Personal Record Sheet” |
: ' ‘ , "Featurmg An Example of Self-Control” Worksheet
24 RECOGNIZING LOSS OF SELE-CONTROL . . . . . . %6
' Reproducibles “The Switched Channel” Story Starter o
- “The School Bus Incident” Worksheet =
25 AVOIDING TROUBLE WITH OTHERS . . .. .. ... . e 100

Reproducz_‘bles “Avoiding Trouble” ‘Word Search _
L . “Avoiding Trouble” Word Search Answer Key
" “The Day I Stayed Out of Trouble” Worksheet




Lesson

26 -

27

28

29

30

31

32

33

34

DEALING WITH EMBARRASSMENT

- RESPONDING TO PERSUASION

“Rap Sheet” Worksheet

SETTLING DIFFERENCES WITHOUTFIGHTS . . . . . . . .. .. ... .

Reproducibles “Hang Up Your Gloves” Worksheet -
“Cartoon Conflicts” Worksheet

KEEPING YOUR COMPOSURE

Reproducibles “What Would Yoz Do?” Worksheet
“Embarrassment Is Not Fatal!” Worksheet

MANAGING EMBARRASSING SITUATIONS . ., .. .. ... ... .. ...

Reproducibles “Word Puzzle” Worksheet
“Word Puzzle” Answer Key
“What's Embarrassing?” Worksheet

DEALING WITH PEER PRESSURE

COPING WITH BEING LEFT OUT (SEX, DRUGS)

Reprdducibles “Am I In or Out?” Worksheet
' ' “Personal Log” Worksheet

R T T T T T S A S

Reproducibles “Where Is the Control?” Worksheet
““Questionnaire: What Would You Do?” Worksheet

RESPONDING TO FAILURE

IDENTIFYING REASONS FOR FAILURE . . . . . ... .. e S

Réproducz’bles “A Comeback” Worksheet
o “Success Story” Worksheet
MANAGING FAILURE . . . . . . . . . e e e

Reproducibles “Jerome’s Response to Failure” Worksheet
“Responding to Fatlure—1, 2, 3" Worksheet

Social Skill o Page
MAKING WISE DECISEONS . . . . . . . ... .. .. ... PP 105
Reprroducibles “Making a Wise Decision” Worksheet

Family Interview Sheet
AVOIDING FIGHTS . . . v vt 109
Reproducibles “Set Up Your Strategy” Worksheet



Contents
Lesson . Social Skill | . Page
DEALING WITH AN ACCUSATION

Ce e e 142

- 35 ~ REACTING TO AN ACCUSATION
Repfoduables _ “How Would You React?” Worksheet
' “A False Accusation” Worksheet
HEALING WITH GROUP PRESSURF 7 _
36 RESIST}ZNGNEGATIVEPRESSURECVALUI:S RANKII\IG) .. 146
o Reproducibles - “Peer Pressure” Worksheet ' ' '
B “When 1 Said ‘No"" Workshf:ct
37 MAKING YOUR OWN JUDGMENTS . . . . ... ... . . ... 150 -
' Reproducibles - “Peer Pressute” Worksheet o o '
: ' “The Inﬂuence of Peex Pressure” Worksheet
| I o _PROBLEM~SOLVING |
| - 3 DECIDING WHAT CAUSED A PROBLEM . . . . . e L 154
" Reproducibles “What's the Cause?” Worksheet o
“Problems and Solutions” Workshcet _
39 ANALYZINGANDSOLVINGAPROBLEM e ... ... 158
- Reproducibles © “Decisions” Worksheet '
_— -~ “Solve the Problem” Wotksheet
GOAL-SETTING -~ | | |
40 SEITING GOALS FORTHEFUTURE . . ... . ... .. L. 162
Lo ' Reproduczb!es “What Will the Future Bring?” Workshcet '
' - “My Goals Checkhst ' 7
41 SETTING CAREIR GOALS . . . . . . o 168
' ' Reprodua’bles‘ “Career ladder” Worksheet - ‘ ‘
' “Interests and Ab:lmes" Checklist
£
. ' ("AIHERING INFOMIATION
42 ' US_INGMULTIPLERESOURCES e T ame
! Reproducibles — “Word Scramble” Puzzie |

L R “Gathering Information” Worksheet



Lesson

43

44

45

46

47

48

49

50

51

Contents
 Social Skill E _ o ‘ _ | ~ Page
IDENTIFYING RESOURCES | . . .. .. ......... . 174
Reproducibies “What's the Source?” Worksheet

Lo “Prcs1dcnt1al Resources” Worksheet

* SETTING PRIORITIES | o

,PRIORITIZINGAC’IWITIES S PR U
Reproduc_z‘bles’ ' “Pnontlzmg A531gnments and Actw:txes Workshcct

~ “Cartoon Stup Workshcet
PUTTING THINGS IN ORDER . . .. . . . ... . o g

' 'Repfoduczbles : “My Priorities Are in Order” Worksheet ' S
' IR “Pnontlzing Bxlis” Worksheet

DECISION MAKING |
MAKING A DECISION . . . . . ST L. 186
Repmduczbles : “Makmg a Decision” Worksheet _ L '

' R “Dec151on~Makmg Stcp:«.” Worksheet

. GETTINGAND KEEPINGA JOB

| '.HOWTOAPPLYFORAJOB T 190
Reproduczb!es Sample Job Application :
' ' ' Sample Résumé - _ .

- HOW TO CONDUCT YOURSELF DURING A JOB INTERVIEW . .. . . . .194
HOW'I‘OKEEPAJOB e e 196
HOW TO B}:COMF A SUPERVISOR ...................... 198
CODE OF ]OB ETHICS—PART OF JOB SKILLS . .. ..o 201

SOCIAL SKII.I.S TASK REVIEW
PART I Social SkillsRelated Questions mWorkshect Form . .......204
 PART II: Review of Social Skills Terms . . . . . .. ... .. S 02209
Transparency Master for Class Display . . . . . .. ... ... .. 210
APPENDIX

BOOK. REFERENCES RLLATED TO THE ACTIVITIES ....... R 31 B




Leégoﬁ-l

SOCIAL SKILL

Being a Good Listener

- Bebavioral Objective: The student will exhibit good listening and concentration skills that are
. appropriate for classroom learning and everyday life.” - o ’

- Divected Lesson:

L. Establish the Need: Stress that listening is one of the most important skills we must learn
- as young adults, Iistening_is always necessary in order to understand the needs and desires |
of others in friendship, adult relationship, and business. We must be able to listen attentive-
Iy in order to make a living and to understand the problem to be solved.

2 . Introduétiom Read the folloéﬁngé_tofy to the students:

“Sam Jonés is on  his first day at his first job at Big Jake’s. His new 'i)oss, Mr Axle,
is having'a busy day and would like to help Sam but a busload of campers has

just coine in for lunch. Sam’s first job is to make Big Jake burgers.

“These are the instructions 'that-M_r. Aj_(le gave him: ‘Now Sam, as the burgém
come down the line, place the beef patty on the bun first, then add some special
sauce, put some onions on it with a slice of tomato, then place the middle bun -
on, add a slice of cheese, another beef patty, more special sauce; two pickles, and
finally a slice of onion. e ' : o : '
“Oh, and don’t forget the lettuce, mustard, két_chup; and relish tool Do you have
any questions? Good huck!’ o I ‘ :
“Sam was proud to be given so much res'ponsibility the first day. He really wani-
ed to do a good job, Sam started to make his first Big Jake burger. He loved onions
- and relish, but he didn’t like ketchup and nmustard., Sam thought the special sauce
was tasty on the lettuce, _ _ _ S
- “What do you suppose happened to Sam that day? Why?
 “What could he have done in order to have a successful first day?”
'73. ' Ideﬂtz'jj) tbe.S_kill Components: The teacher _Iists the following skill con.lponents' on the
- board or on sentence strips: © ' : :
1. Loc_)‘k' at the person who is spcaking. 7
2. Use positive facial expressions and body language to show that you understand.
3. Concentrate on what is being said.



Lesson 1

Listening

4. If you are asked a question, indicate that you have heard it by answering or nodding
your head.

3. Ask questions if you do not understand or need additional information.

- Model the Skill: Teacher models the skill by having a student reenact the situation at Big

Jake’s. Show the students how to follow the skill steps. Stress the importance of listening
carefully to everything said. '

. Bebavioral Rebearsal:

A, 'Selection: Ask students to form several small groups of three to role play.

B. Role Play: Ask each group to role play the situation at Big Jake’s. Havé the class cri-
tique each group to see how well each set of students fared in listening to directions,

C. Completion: After each role play, reinforce correct behavior, identify appropriate
.behaviors, and reenact role play with corrections. If there are no corrections, role
play is complete. o

D. Reinforcers: Reinforce correct behavior with verbal praise and group reinforcement.

E. Discussion: Discuss how well the role plays were accomplished. Reinforce the skill
components, o

Practice: Distribute copies of the following worksheet, “Build a Big Jake,” and have students
wiite in the recipe in class. : o S

Independent Use: Give students co pies of the worksheet entitled “Follow a Recipe” and tell
them to ask a family mermber for his or her favorite recipe. The recipe can be from memory
or from a cookbook. Try to prepare the dish following their verbal instructions. Complete
this project within one week and share the recipe with the class. -

Continuation: As related situations arise, the teacher will point out the irnpdriance' of lis-
tening skills in learning and daily living. o o :
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Lesson. 1 .

Name __ . Daté
'BUILD A BIG JAKE-

, DIH[CTIHNS On this morksheet write the reclpe for your own

“BIG JAKE” burger. Then, try to make it at home. Repeat your

- recipe to a family member and see if iheg can make your “BIG
- JAKE" hurger ' :

® '
- ¥ L N . N . -
L Gt L o s . . - ’ ' [
S
by




.Néme | o Date

Lesson 1

' FOLLOW A RECIPE

' 'Direc_tions: 'At'.home,' a_sk a family member for a recipe that you can-
make. This recipe can be from a cookbook or from their memory.
Get the necessary ingredients. Then, have them give the step-

- ‘by-step process s you prepare ther recipe. Good Luck!

SHARE. Write the recipe on- the chef's hat below and. share- it with
By ’ iR A T Y ' : ] -

the class.

©1996 by SPV
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‘and patting the family dog on the head. _ _ | _ L
~ “Mr. and Mrs. Rodgers finally departed and Carol was on her owin. The first sev.

 SOCIAL SKILL

Listening to Directions

. Bebavioral Objective: The student will learn to listen attentively when a person is giving direc- |
~ tions. R B ' .

Directed Lesson:

Establish the Need: Listening is a skill that is basic o learning, Tt is 4 skill that should be
learncd early as it is needed to participate in class discussions and for following verbal direc-
tions. . ' : ' ' ' S :

Introduction: Tell students to listen carefully to the following stofy.

“Carol was excited about her first baby-sitting job. This was an opportunity for
“her to earn her own money and demonstrate to her parents that she was a
-responsible person. Carol felt very confident about her abilities for baby-sitting,
-She had lots of experience caring for her own younger brothers and sisters at

home. She felt that she could handle any situation. -

- “Carol arrived fifteen minutes carly to begin her first job at the home of the .

Rodgers family. Mrs. Rodgers was pleased with Carol’s attitade, appearance, and

" self-confidence. Mrs. Rodgers explained to Carol 'that one of her three children
 suffered violent reactions whenever he ate any food item that had. sugar as an
ingredient. Mrs. Rodgers asked Carol to listen very carefully io her instructions

on how to resolve this problem if it occurred. First, she told her to attempt to
calm him down, then give him two teaspoons of medicine and observe him for

. five minutes to see if it had a calming effect. She added, ‘If the condition remains

unchanged, give him two more teaspoons of medicine and call me at this phone -

‘nuwmber.”

“Carol had never been a good listener, and today was po. exception. As Mrs.
Rodgers gave these important directions, Carol was playing with the children

eral hours passed without incident. Then, somehow, Johnny, who is allergic to -

- sugar, managed to find a candy bar and ate it. A short time later, Carol beard a

crash and other loud noises. Johnny was destructive with his toys and was total-
ly out of control. Carol tried to remesber the directions that she had been given

* by Mrs. Rodgers. She could not remember the sequence of the directions.

1. What should Caroldo?. _
2. Why is it so important to listen carefully to instructions?”

3



Le_sson 2

3.

4

'_ﬁ

Listening

Identify the Skz’ll Cmnponents List the fo!lowmg skill components on the board or on sen-

tence smps
I. Look at the person speaking.
2. Always concentrate on what is being smd
3. Respond by nodding or answcrmg questions.
4. Ask questions if you do not under. stzmd or need addmonal mformduon

‘Model the Skill: The teacher, Wlth the assistance of sevcral students, will role play the story
Sttess the importance of hstemng carcfuliy to everythmg said.

Bebavz‘oral RebearsaL

A, Selection: Teachcr sclccts ﬁve smdcnts to mle play

B. Role Play: Have one student give wlnspexed directions to another smdent about

- how to travel from his/her school to a designated point, Continue this process until

all students have heard the directions. Then compare the originat d;rccnons from
the first studcnt with thc directions given by the last stadent.

C. Completion: After the role play, reinforce correct behavior, 1dent1fy mapproprmte
behaviors, and reenact if needed. Otherwise, the role play is complete,

D. Reinforcer: Teacher and peers shouId acknowledge appropr:ate behavior wﬂh ver-
- bal praise.

'E. ‘Discussion: Discuss the effcctlvencss of the role plays in rcgard to the students giv-
ing the directions and the responses. What could the students who did not listen
carefully enough do to correct their behawor? s

- Practice: Distribute copies of the fo!long workshcet “Listening,” and warn the class to lis-
“ten carefully. Re-read the story and have the class write down the instructions for baby-sit-

ting with Johnny.

VIndependent Use; D1str1butc copies of the wo;ksheet “Baby-Sittihg Tips” to the students. . 7
Ask them to have an adult family member give them instructions on how to baby-sit. Tell -

- them to see if they can recall the instructions the first time they are given and write them

- outon their w0rkshef:t They should be prepared to share their answers with the class,

Continuation. The teachcr should contmue to p_omt out the need for thlS sk111 as related sit-

uauons d.I’IS€

e
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Name | | ‘Date

7 Lesson 2

L xstemng

Directions: How well did you hsten to the story? Write. down the
instructions from the story about . baby sitting. Be exact.
; E-f“! TR . .




Name _ i - Date

Le.ssorlx 2

BABY-SITTING TIPS

Directions: Have zn adult family member give you 5 very important instructions to use

when you baby-sit. Can you recall the instructions from memory? Write the 5 baby-sitting -
tips below: o : e o

3.

© 1996 by SFV
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SOCIAL SKILL

Starting a Conversation

Bebm)ioml Objecri’vé: The student will recognize the importance of being able td_start a con-

versation properly with a known or unknown person. The student will

1

3.

Divected Lesson:

 Establish the Need: Starting a conversation is a skill that is basic to being able to commu-

nicate with another person. In order to gather information from others, we must be able to

Start a conversation correctly. Being able to converse is important for landing one’s first -
~employment and for keeping the job. L : |

Introduction: The teacher will ask the class to listen while sbmc'different.axa.mples of start-

ing a conversation are read. S S - o
“Excuse me, sir, do you have a minute? You look as if you might be able to help
me find Park Avenue. Could you give me directions, please?” L

“Hello, Sue. You look very nice in your new dress. Would you like to £0 out to see
a movie?” L ' ' R '

“Excuse me, sir. My name is Bill Sm-ith.r-l have purchased many of mj% clothes in -
. your store. It's always pleasant here, and I really like the clothing you have in -
your store. I would very interested in working here if you could use some

extra help.”.

Identify the Skill Components: List the following skill components on the board or print

them on sentence strips. _
Greet the cher-indiﬁdua!(sj: Fﬁce: the person(s), and establish eye contactr

2. Make small talk. Look for things that interest the other person (e.g., in a butcher’s
shop, you might ask the butcher what his fayorite meat is). ‘

3. Determine if the other person is listénirig. (s the other person ldok‘mgl at You, nod-
ding, paying attefition?) L ; !

4. Initiate a discussion by starting with topics such as directions, the weather, geiting
a job, or interest in the other person. ' :

5. Say, “Hi,” shake hands, and compliment the 6ther person’s appearance.

- Model the Skill: The teacher will select-two students to iole-play a situation on-sfarting a

conversation. One student must be male and the other femate. The sitnation will involve a

- moale trying to start a2 conversation with a female. -

.

: be able to demonstrate
through role playing the difference between proper and improper methods. ' '



Lesson 3 Conversing
5. Bebavioral Rebearsal
A. Selection. The teacher will select two students for cach role play.

B. Role Play students will use the following rolc play:

Joeis a poplﬂar male student. He Wants to ask Judy outona date Judy is shy and
wants to go out with Joe, but thinks he is too aggressive, Joe and Judy have just
run into each other in the hall after school. Joe says, .o (starta conversation) "

C. Complehon After each role play, remforce cotrect behavio, identify inapproptiate
behaviors, and reenact role play w1th correcuon
play is complete

'D. Reinforcer: Give verbal praisc and group rcmforccment

E. Discussion DISCUSS how well the role play wWas donc Remforce the skifl compo-

nents

6. Practice: Hand out copxes of the following workshect
students complete it in class. .

7. Independent Use: The student will ask 2 family member to tell how he/she would starta

conversation with the President of the United States. The response will be recorded in writ-

ing on the worksheet entitled “A Meeting
the téacher Wl‘l:hln a week.
8 Continuation. The teacher will point out the importance of practicing ¢his skill on appro-
priate occasions as they arise throughout the year ' o :

10

s. If thcre are no corlections role -

“How Would You Staﬁ?” and hgvc B

‘with the President of the US.A” and returned to




Lesson 3~

'Name-' - ' __ Date
HOW WOULD YOU START?

Directions: In the spaces provided below, vmtc down how you would start a conversatxon
with the followmg pﬁople o o :

- A. Football Player

- B. Police Officer

- ©1996 by SPV

o Doctor |

D. A Person at the Bus Stop




Name ___ -' S Date

Lesson 3

A MEETENG WITH THE PRESIDENT
o OF THE U.S.A,

Directions: You have the honor of representing your school at the White House. What is the
proper procedure for you to follow? How do you address the President? Look for informa-
- tion. Talk it over with your family and friends.

In the first space below, wntc 3pecnﬁc questions In the second space, rccord amwem
- that you found to bc hclpful

© 1996 by SPV




SOCIAL SKILL

Starting a Conversation :

Bebavioral Oépjectwe* The student will recogmze the nnportance of being able to start a con-
versation properly and. demonstrate through role playmg the dﬁferenee between proper and

I

3.

PN AW A s N

unproper use of the skzll
' Dzrected Lessar&:

| Esmblzsb the Neer.i. Commumeatmg with others is essential'for being able to develop rela-

tionships and for bemg successful in the Workplace One must be able to start a conversation
in order to find emploment ‘ . ' '

' Iniroductiom The teacher will ask the class to listen whtle some different examples of start-
inga conversatmn are read, '

“Excuse me, sir, could - you help me? X seem to be lost. Can you direct me to Jol:ui '

Carroll Umversity? I have to be there by 6:00 p.a.”

“Hello Tara. You look very nice today in your bnght yellow outfit. I hope you

don’t mind my asking, but are you busy Saturday mght? Maybe we could go see
a movie or get a piZZa. S

“Excuse me, sir. My name is, Luke Walker. Do you have any employment oppor-

tunities ava:lable? I bave a lot of previous us experience at a store like. thls one.
Would you possﬂ)ly consider my applicatxon for employxnent?”

Identify the Skill Components List the followi'ng skill comp’onents’_on the board or ptint
them on sentence stups o I ‘ R :

. Greet the other person(s) in a positive manner.
Establish eye contact with the mdmdual(s)
Look for thmgs that are of interest to the other person
Determme if the other person is listening to you

h

Emphasme your main topic of Conversanon
Make it clear that you have a point to get across.
Keep the conversation mterestmg '
Allow the other | person to express him/hersel,
Listen attentwely to the other s pomt of view.

13
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Lesson 4 | , _ L | : _ Conversing

4  Model the Sk#ll: The teacher will select two students to role play a situation where one stu-
dent startmg a conversation. One student can be male and the other female '

5. Bebavioral Rebearsal:
‘A. Selection: The teacher will select two students for each role play.
B. Role Play: Students will use the followmg role: play situations:
asking for directions toa pattxaxlar locatzon
Iooking for a lost pet dog o
~ siarting a conversatidnlI at 2 bus stop . o
- stm*tmg a conversation on the bus with the person sxttmg next to you

H

-C. _Complerzon After each role play, reinforce the correct behavior. Idcnufy umppr& .

- priate behavior and reenact role play with corrcctxons If there are no corrections,
- rolé play is completc , . . :
D. Reinforcers: Remforce correct behavior Wlth Verbal praise and group reinforcement.
_E D:scuss:on DloC‘IJSS how wcll thc role play was done. Remforce the skilt compo- '
nents '

6. - Practice: sttmbute copies of the foliowmg worksheet “What Would You Say?” and- have _
' students completc itin class. - :

7 Independent Use: lee students copies of the workshect “Talking Wlth the Mayor” and have
‘them ask a family member to tell how they would start a conversation with the mayor of a
large city. Studentc; shouid rec:ord the answer and return the workshect on an amgncd date.

8. Continuation During the ycar the teachcr can recall and h1ghhght th.15 skill whencvcr thc
situation calls for it. : :

14
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Lesson 4

Name | . _.Date

'WHAT WOULD YOU SAY?

© Directions: In the spaccs provided, write down some possible “conversation starters” if you

‘should meet the followmg people:

EEa%ehaH Player

‘Soientift




~ Name o | Date

'Lessohi o

'TALKING WITH THE MAYOR

Directions: You bave an 6pportunity to meet the Mayor of your city. Here is an opportuni- -
ty to discuss issues facing your school. In the space below, write specific points that you
would fike to make.. - S S : : I

© 1996 by SPV
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SOCIAL SKILL
Aski_ﬁg for Help in Class

Bebavioral Objecﬂve: T}ic student wiil lcarﬁ to ask for help when needed.

Direct:*d Lesson:

1. Establish the Need, Askmg for hf:lp is an essentlal part of the iearnmg cxpenence T}us is
a skill every student needs in order to be successful in school as well as at home, with peexs
or at work.

- 2. Introduction: Read thls story to i:he class:

“Mr. Jones had just introduced his math class to positive and negative mtegf:rs
He then gave the class a homework assignment on the subject of integers. One
of the students, John, didn’t really understand integers at all. He wrote down the
assignment, but when Mr. Jones asked if there were any questions, John Was
:silent. The next day John didn’t turn in his assignment,”

The teacher asks the class “Why do you think John was unable to complete his
assxgnment?” '

3 Identyf)J the Skdl Components. Write the followmg on the board or on sentence str1p5
1. Decide what the problem is. '
2. Decide if you want help to solve the problcm
3. Find the right person to help you. .
4 Ask that person for hclp
5. Use the suggestion to solve your problem.

4. . Model the Skill: The teacher will ask volunteers from the class to share sémc-i:xperiénces

about situations when they needed help, and to list these situations on the board. The class _
will then have a discussion about asking for help by using the five basic skill components,
5. Bebavioral Rebearsal: _
A. Selection: Teacher selects three groups of three students each to role play.

B. Role Play: The groups will role play the different situations suggested by.the class.
The rest of the class will watch for the steps as listed in the skill components.

C. Completion: After each role play, reinforce correct behaviors, identify inappropriate
" behaviors, and reenact role play with com:cnons I there are no corrections, role
pla)r is complete

17



Lesson 5 ' Com} énring

D. Reinforcers Verbal praise from teachers and peers and improved social and acacle.

mic skills provide effective reinforcement.

E. Discussion: Critique not only how the role players focused on the skills but how
well the audlcnce critiqued the role playing situations. '

- 6 . Practice: Distribute coptes of the following worksheet, “Askmg for Help, and ask students

to write down four situations they bave encountered recently when they needed help to find
a sohution. They will then choose one of those situations as a way of modeling the skill, st
the five steps in modeling the skill, and follow up with appropriatc actions for each step.’

7 I%dependent Use: Students wﬂl practice askmg for help in real life situations using the
- guidelines in the worksheet entitled “Real Life Drama.” They will report back to the class ver-
-bally and in writing on the stepo they used and the result of their efforts

8. Cmmnuation 'I_‘eachcr will pomt out that people who learn to ask for help when needed
will not feel inadequate, but will feel more confident and become better skilled in all areas.

18 -
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'Nani_e e B o Date

S

.

' ..L‘esson 5 :

ASKING FOR HELP

Lxst 4 situations when you needed help in complctmg a wask or undcrstandmg acon

_cept C I'hese situations do not have to be school~rclatcd)

1..

Copy the 5 skill components from the board.

Choose one of the s1tuat10ns you listed at the top of the page Use the skill components

and dcc:ldc how you would get help for solving this ptoblcm

Complete the “Askmg for Help” cartoon strip on the pext page.



Name - o Date

Lesson 5

ASKING FOR HELP - cartoon

. Dtrectmns Complete each step of thc cartoon using one of the four s1tuatxons in wh1ch you -
“needed and wanted help ' :

__4.

1. Name the Problem 2. Do I Want Help? | 3. Who'-Will Help Me?

4. Ask Sonledne 5. . Use the .Suggcstions . 6 A Happu:r Me

© 1996 by BPV




Lesson 5

| £ Ireally needed help when:

2 - I chose - o o ﬁelp me with
- this problem. - - '

© 1996 by SPV.

3 - ' L - a . _Suggestedthatl,

4. 1followed the suggestions.

First, 1
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SOCIAL SKILL -
Askmg for Help When Needed

Bebaviaral Objechfve. The student wﬂl learn to ask for help when needed especmlly when
dealing with sexual fechngs the loss of a loved one, or peer pressure,

Dt‘mcted Lessam.

1

3

_Establisb tbe Need. As young people mature, those who learn to ask: for help when need-
~ed are the ones who are most likely to succeed. This age group is especially reluctant to seek

help when needed. [‘aced with problems such as early sexual mvolvemcnt drug usage, and
- suicide attempts, they need to know that hclp is avmlable

: Introduction: Read the following story to the class
“Martha and Patricia live on the east side of town, They made friends With Helen -

and Janice who live on the west side. One weekend, they all made plans to get
together and go shopping. Martha and Patricia decided to meet their friends at
the mall on the west side. :

“They Weren t sare of bus routes and schedulcs so they left early. When it was
time to change buses, Martha was sure they should take the express bus, but
Patricia thought the local bus would be better. It was time to get on the bus and
there were three buses waiting there. The girls just decided to get on the first bus
in line. .

“Well, it tumed out that their bus didn't go anywhere near the mall. The girls

spent half the day riding that bus waiting for it to return to where they first got
on. Of course, Janice and Helen got tired of waiting for their friends to show up,

- They went shopping without Martha and Patricia. And Martha and Patricia were .
so confused that they decided to go back home.”

Qucstlon What should Martha and Patricia have done when they first became

: confused?”

Idenéij_’y the Skill Components: List these on the board of on sentence strips.

1. Decide if you need help.-
‘2. Think about and list some conscquences of not asking for help
3. Find the right person to heip you and ask that person for help.

4. Role play the situation in your mind or with a friend before you actually follow
through.

22



Conversing ' ' o : . ' ' - Lesson 6

5. Follow through on their suggestions. -
6. Create new friendships by asking for help.

Model the Skill: Individual class members will name tunes when they needed help. The
teacher will guide the class through the steps in the skill components as a means of deeldmg
when and how to ask for help S

Bebavioral Rebearsal

Al Selectzon Teacher selects ten Volunteers to role play
B. Role Plays ‘

(1) The class Wlll role play the story preseuted ial the mtrocluctxon In addmon to
. the four major roles, others are needed to portray those who could have
- helped but weren't asked (e.g:, bus driver, other passengers bus line employ— '
- ec’in the mformatxon booth, etc >

(2) . Volunteers w:lll role play this situation: Martha s parents just gota dtvorce Her
. fnends at school have noticed the change in her. She hardly éver talks to them, -
. and even seems angry when they try to talk to her. Martha's teachers poticed
~ that her grades are dropping, but she won't discuss this. Martha has stopped
communicating with her parents except when absolutely necessary.

C. Completzon After the role play, reinforce correct behavipr, identify mappropnate- :
" behavior, and reenact role play with correctlons If there are no corrections, role
play is complete.

D. Reinforcers: ‘Teacher and peers should acknowledge correct behawor with verbal -
praise, Reinforcement will also be provided by acknowledging improvement in social
and academtc areas because the student has learned to ask for help when needed.

, E. Discusszon Cnthue not only how the role players focused on the slolls but how
well the audience crmqued the role playing situanon .

Practice: Have students complete the followmg Worksheet “Speak Up' " listing the names
of people who could help them m a problem situation,

Independent Use: Hand out copxes of the worksheet entitled “Aslong for Help” and. d1rect
students to do as follows

“Piek a person in your family who Would be the one you would most likety ask
for help. Think of something they could help you with and write a letter to that
person asking for help. Give the letter to the teacher at the end of the week.”

Continuation: Teacher Wﬂl pomt out that people who learn to ask for help When needed
will not feel inadequate. They will feel more confident and become more skiilful and
informed. Hopefully, new friendships will be formed and old ones strengthened smce oth-’
ers apprecmte bemg recogmzed and consulted

23



_ Make 2 '_.list of the péopie who could belp you when you have qﬁes- g
. tions or problems. - o R

"*\\\\\I‘t\_\_\\\;‘\\\\“iti\\\\_“
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_ Lesson 6 .

ASKING FOR HELP LETTER

In my family, I go to
when [ have a problem.

Write a letter to that per son askmg for help W1th a question ora problem

Dear

© 1996 by SPV




| SOCIALSKILL
Convincin.g Ot_her_s to Do Righr

Bebaﬂmral Objectzve. _The student will understand that trying to convince others to do the nght
thing is aiways an applopnate and commendable behavior.

Directf’d Lessom

"1 Establish the Need. Convmcmg other students to do the rxght thmg is commendable. At

- home or in school, it helps everyone achieve a more harmortious existence. Discuss with the
students what would happen if everyone tried to convince others to do the right’ thing. ’I‘hexr :
hve‘s would be more pleasant, and it would create a safer env:ronment for all of us

2. ) Introductiom Teacher wﬁl ask the following questions for an open discussion;

» What stmtegles can you use for completing homework assignuments?

. 9 Where can you find a qmet location so that you can concentrate on your homework -

and assignments? -

P What do you need to do to ensure that you get enough sleep?

» If you could set one new goal for yourself today, what would it be?

3. Identify tbe Skil! Components. Write the foﬂowmg skill components on the board or on
sentence strips.

1.

Qwewsﬂi

Decide why you want to convince someone to do nght

' Approach the person ina friendly way.

Tell the other person what your idea is.
Ask the other person what their opinion is about what you said,
Explam to them why your suggestlon is a good idea.

- Ask the other person to thmk about what you haye seud

4. Model tbe SkiLL Ask tbe students to roie play a student who is in need of changmg his

- behavior, He will be approached by the teacher, The tcachcr will pretend to be a student.

"The teacher will use the six skill components to try to convince the student to behave in
class. When this is done, ask the students to explam stepby step what the teacher dxd

._ 5. - Bebavioral Rebearsal.

A. Selectzon, Ask for volunteers

B. Role Play: ‘Ask the groups to roje play situations such as getting to class on time,

domg homework gomg to school, gettmg enOugh sieep, saying “No” to drugs and
1

26



Using Persuasion . : - _ ' Lesson_' 7

6.

Have one student from each group try to convince the other student to follow
his/her advice. The student should try to use the six skill components. The class will
critique each situation.

C. Completion. After each role play, the teacher will reinforce correct behavior and
identify inappropriate behaviors. The students may do the role play over agam if
there was anything wrong If it was correct, the role play i is complete. .

D. Reinforcers: Both the- teacher and the cldss should reinforce correct behavxor with
verbal praise, . -

E. Discussion.: The students and leachcr w:li chscuss each situation and verbally eval
uate the behaviors. : : S

Practwe Give each student a copy of the two-page Worksheet “Convmcmg Others (to Do
Right),” which presents a story situation that is incomplete. The students’ assignment will be -

- twofold: (1) to complete the story (fill in the blanks), and (2) state what is different about |

the two boys during the last encounter two months after the incident. Also write down what
you thmlc is the relanonshlp between the boys two months after the car incident.

'Independe’m Use: The students wxﬂ complete the workbheet entitled “Interview Form” at
- home. They will interview a family member or a friend to ask if they have ever tried to con-

vince someone {(a co-workef, relative, friend) to do the nght thing.” The students will write i
the person’s response on the worksheet, then ask the person to check over what has been
written and sign the form at thc bottom if it is correct.

' Continuation: Teacher can reinforce -this skilt every time someonc demonstrates mappro—'
- priate behavior. The teacher can say, “Perhaps someone would 11ke to try to convmce ‘Bllly
“that appropnatc behavior is the nght thmg to do” '
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Name ' | - Date '.

‘ g&

- questions,
 Two boys bf the names of Jé.mes and Vincent are best friends.
“They do everything together They started

-seventh grade. 'I'hey even have some _
together. They play

ning, the doors are unlocked cand of course the _ : _are in -
the ignition. - Vincent screatms. with joy and says, “Oh, boy

__explam what James will say next,

W

Lesson 7

-_ eoNvINemG OTHERSTO DO Rmm

Dweetions Complete the otOI’Y by filling in the blanks and anvwemng the

together in the first grade. They have remained together all the way into

together and they like
the same __ . ' - If Vincent likes a girl, then James '
likes her too. If James dislikes his ___ : '~ teacher,
then Vineent'dislikes him too. ' o :

One day ]ames and Vmcent are Walkmg down the street. They see a bmnd-new L
sitting on the corner. The motor xs run-

" James says “No, Way" Usmg the six skill components

T -
—
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Name -

T.esson 7

C@NVINCENG OTHERS TO DO RIGHT

{1 Contmued)

james i5 very persuasive. and convinces Vmcent not to steal the car. I‘hey cofi-
tinue walking to the store. When they come out of the store, they see their
friend Carlos. He is with the potice. His hands are
behind his back. Carlos is being led to a police - He is

,'screaming at the police. “The keys were in it It isn't ‘my fault. I

. James and says

: * Vincent and James are shocked.
Carlos has been arrcsteci fo1 stealing a cal——the same car Vincent wanted to joy
in a few minutes ago. Vmcent mrns to

(4

n

Two monthis later, Carlos is’ released from the detention hbmc._ James and .
Vincent run into him on the street. Explain how each one feels now.

1. James

2. Vincent




Name S " Date

Lesson _7 -

INTERVIEWFORM S

.Use thls form to interview a famlly
member or fmend | -

‘. Piease descrlbe the incident when you tried.

i. Have you ever convinced someone to do the nght thmg" -

2. Were "Yﬂu successful?

3. What happened later?

{4, May I have your permission to share this information
1 with my classmates?

YES NO ONLY IF .....

® 1895 by SPV .




SOCIAL SKILL
Conwncmg Someone to Do the Right Thmg

: Bebaoioral Objective: The Studént-will_ understand that trying to convince someone else to do
the right thing is always an appropriate and commendable behavior. It helps both people to excel.

Dt ected I}essom

1. - Establish tbe Need. Convmcmg other students to do the right thmg isa commendable
thing. At home or in school, it helps everyone achieve a more harmonious existence. Discuss
with the students what would happen if everyone tried to convince others: to do the nght
thing. Then their life (at home, at school, and in the community) would be more. pleasant. It

“would also create a safer envuonment for evcryonc

2. ”'Introductmn: Teacher will ask the following quesuons for class discussion:

- D Ifyouknowa partxcular behavior is right, how can you convince someone to change?

D How can you convince someone that outcomes are the logical consequences of
" choices made in the beginning (inputs)?

» What strategles do you find successful, when convmcmg yourse{f to do what's nght
- to do?

““Tara was Neisha’s friend. Tara couldn’t believe that Neisha was interested in =
such a sleeze as Vernon. Tara was a very nice girl. She thought to tell Neisha that

she was making a big mistake. Tara knew that Neisha shouldn’t have anythmg to
do with Vernon,

“Shoulcl Tara say anythmg? How can she get started?”

-3 Identgfy tbe Skill Components. List the followmg skiil components on the board or of1 sef-
tence strips.

Decide what is right and what is wrong
Decide why you want to convince someone 10 do right.
. _Approa(,h the pcrson in a friendly manner.

i

2

3

4. 'Tell the other person what your idea i is, be positive and forceful.

5. Ask the other person what their opinion is about what you've said.
6

Explain to them that the consequences of their actions can last forever Kcep
explaining even 1f opposed

Ask the ol;her person to think about What'you have said.

. Be pcrsmtcntmdon t quit, keep trying. Explam that consequences should always be
: _c0n51dercd beforc acting. '

~
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Lesson 8 S _ __ _ ' Using Persu;m’on

4

Model the Skill: The teacher begms by saying, “Have You ever tried to tell someone that
. they are making a mistake?” The teacher then relates a personal story to the smdents
- about the time he/she tned to convince a student to do the right thing.

Here are some examples .
P astudent who is preparing to cheat on a test in another class

D afriend who wanted to buy or sell drugs

The teacher should then use the skill components in the story introductlon to show how he
or she handled the situation.

' Bebamoral Rebearsal.

A, Selection: Ask for volunteers. Place the- students in pairs.

- B.. Role Play: Have onie student in each pair try to convince the other student to follow
their advice. The students should try to be as convmcmg a5 posmble and try to use

- the skill components
Here are several role play situations: -
- convince a friend not to fight
- convince a friend to go to'school on time every day
- convince a friend not to have sex
- convmce a friend not to clo drugs
Let the class think of some situations on their own.

- C. Completion: Aiter each role play, the teacher should reinforce the cofrect behavxor
and identify mappropnate behaviors, The students should repeat the role play with
. the new corrections. If it was good and correct, the role play is complete.

'D. Reinforcers: The class should dpplaud aﬂ role piays Verbal pra1se from both the

teacher and the class is essential. - :
K. Discussion: The students and teacher will d1scuss each role play The criteria for -
~judgment should be based on the skill components. The class will verbaﬂy evaluate
the behaviors in each role play. If there is no resolution, it may be unnecessary to

. cover all eight skill components

Pracuce. 'I'he students will complete the worksheet “Why Should You Convince Someone 10
Do Right?” consisting of two columns. Column I has five negative actions. Column If has 25

. consequences for these actions. The students are to find as many consequences for the actions

as possible. This can lead to a discussion of each inappropriate (wrong) action. The idea is that
someone can avoxd these conbequences 1f you can convince them to do the right thmg

Independcnt Use' The students will be given the worksheet entitled “How Much Will It
Cost?” to take home: This worksheet lists ten items suggesting ten situations. The students
are to find the cost of each item. They can go anywhere to obtain this information. Next, they
should write down the sxtuatlon and consequences suggested by each item,

Commuatzon. The teacher can reinforce this skill each time someone demonstrates inap-
propriate behavior. The teacher can say, “Perhaps someone would like to try to convince the
~ others that Appropnate behavior is the right thing to do and can save money”
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Lesson 8

Name . Date

WHY SHOULD

YOU CONDINCE SOMEONE T0 DO RIGHT?

- Directions: Read the actions and consequences below. Then, in
the rectangle provided under each topic in Column I, write the
- -numbers from Column II that could be a consequence of that
- action. D1scuss

COLUMN | -ACTEON ~ COLUMN Il - CONSEQUENCE
Death -‘

Jail
“Poor grades

A. . The use of drugs leads to:

No future

.Sch_c_rc'»l ﬁunishrhent :
Nojob. |

" B.  ‘Sex leads to: .
: : Being poor

Failing a grade '
Physical pain -
 Arrest -

O N N W R W N

© 1996 by SFV

—
_— D

- No money
Il health
‘Pregnancy -

C. ,.Gang mcmbérship leads to:

("
M

St b
a5

.. Criminal rccord

—
\) |

. New unwanted respon31bﬂ1ty

—
<)

Not gmduatmg

—
=

D. ‘Chea_ti'ng leads to: - Disease -

18. Bad i'cputaﬁon_ _

Extra money is need for:

~19. 'Baby food.
20. Doctor bills -
E Stealing leads to: R 21. . Baby clothes
' - 22, Day care

23, Bait -
24, Medicine -
' 25. More drugs




Lesson 8

Directions: How much do the items or activities listed
- below cost? Whe can you ask or where can you telephone

to find out? . List the ESTIMATED cost first, then the -
ACTUAL cost next to it. How close were you?

ESTIMATE ~ ACTUAL

| A j'm&' of ..baby food

- An x-ray of jou_r.'érm'

.:One bottle of aspirin tablets

. A box of baby dlapers
A lawyers consnltatlon fee

.'A phune call from the pohce.
' statmn

. A viszt to- a pediétricihﬁ :

8. Court cost for traffic tlcket

9, A mghts stay m a hospltal

10. An_ emergency room - visit

 How much d]d you estlmate"

-What is the actual cost?

©1996by SPV -
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DEAUING WITHFBELINGS. . Leson9

SOCIAL SKILL

Knowing Your Feelings

Bebamoral Objectme Students will bc able to 1dent1fy label with plCClSlOH and accept their
own fcehngs duung both positive and negative: expeuences — )

' Dzrected Lesson:

1 Esmblzsb tbe Need. Students nced to be aware that aﬂ real feehngs are legmmate that they
" are caused by a combinatiofi of experiences and their own interpretations of those experi- -
- ences; :md that owning” genume. feehngs opens the door to personal growth,

2 Introducizon. Tell the followmg story

“Today Bilfs class is going on a field trip, and just this mormng, Bill Woke up late
* His mother scolded him for his messy room, for getting up late, and for spilling
' milk at breakfast. On the way to school, he got into a fight with his best friend..
He arrived in homemom late, and hoped the teacher wouldn't notice. Wiong!
When permission slips were being collected, Bill suddenly realized that his was
on the table at bome. He asked the teacher if he could call home to get permis-
sion. The teacher’s frown was hke a loud sﬂcnt ‘No" but after a few minutes she
- agreed.” » _ e _ ‘ :
Ask the claSs to 1dent1fy feehngs at various points in 1he StOry. Then ask the class t0 name any
additional feelings they know about and identify the listed fcelmgs as positive (' good") or
negatxve (“bad”) ' : :

3. Identify the Skzll Components List the followmg skill components on the board or on sen-
tence strips.

Identify what happens in Your body whcn you have “fe clings.”

Identify what events happened ]ust before the feeling occurrcd

Identify what previous evcnta had an effect on the feeling,

‘Identify the undcrstandmgs or mterprc:tations you brought to the event.

Label the feeling as accurately as possible (e.g., ;oyfu] happy, pleased, sausﬁc:d
angry resentful u'mtated furlous)

V‘ Sl o

4 Model the Skill: Teacher invites a student to make a personal remark (physical appearance,
~ age, personality) to or about the teacher. The teacher then responds to the student’s remark

by spcaﬁcally naming the feelmg hc/she got because of the remark.



Lesson 9

Dealing with Feelings

5.  Bebavioral Rebearsal:

A
B.

Selection: Teacher selects students in groups of four to role play.

Role Play: 'The scenario: A teacher returns tests to two students. One, who uéually
has received F's and D’s, has the highest grade on this test. Another, a friend of the

first, usually leads the class but failed this test. A third student, not in the same class,
" is a good friend of both. The two interact with each other, with the teacher, and with
_their mutual friend. A second group is assigned to observe the individuals in the role

play to identify and label expected feelings and displayed feelings. .

- Completion: After each role play, reinforce correct behavior, identify' inappropriate

behaviors, and reenact role play with correction. If there are no corrections, role
play is complete. : :

D. Reinforcers: Give positive vetbal and nonverbal praise (smilé pat on the back). ‘

Disciission: Discuss the legitimacy of the feelings identified in the role play and the
appropriateness of the resulting behavior. Lead the class in identifying other feelings
which could also be aroused in this and similar occurrences. Stress that labels of pos-

itive and negative feelings are related to the appropriatencss and effectiveness of

resulting behawor

6. Practice: Distribute copies of the worksheet entitled “Your Feelings in Real Life” Compare
the resulls as time permits. Studcnts can finish the Worksheet at home and return it to the

teacher. -

7 Independent Use: Students will tékc copies of the worksheet entitled “A Diary of My
Feelings” home to record events, feelings be:haviors and results. .

8 Continuation: Teachcr should contmuc pomtmg out the need for this skaI as related situa-

tions 21['156
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Lesson 9
| Name ' ' . Date

A DIARV OF MY FEELINGS

Dlrectlons in the boxes below, record three thlngs that happened
~ to you. How did you feel? How did you act’? How did it work out? -
Duscuss w1th classmates.

| whatHappened  HowlFet WhatlDd  HowltWorked
{Eventy - (Fedling) (Behavi_or)_ - (Resutlt)

© 1996_by SPV




SOCIAL SKILL
Recogmzmg and Accepnng Your Feelmgs

Hebavioml Obiective. Studcms thl be capable of recogmzmg, 1dcntnfymg, and acceptmg thetr o
feclmgs in both posmve and negative su;uanons

Directed Lesson:

i 8 Esmbtdsb t‘be Need: Students need to recognize the leglmmcy of feelings and to under-

stand that they are caused by a combination of circumstances. They must also be able to rec-
ogmze those causes that make them feel a certain way

2, Introduction. Tell the fo]lowmg story to the class:

“Last alght Frank was at his glrlfriend Carla’s house, Her parents were upstairs _

watching TV, and Frank and Carla were in the basement listening to music. -

. Carla’s parents had a rule about how late her company could stay. Frank usual-

1y wanted to stay later, but her parents were insistent, and Frank had to leave,
When they politely told Frank it was time to go home, he wouldn’t go. He was
not prepared for their reaction. They ordered him owut of the house—never to
return. He tried to apologize, but they wouldn’t listen. The next morning Frank
tried to call Carla on the phone. Her parents told him not to call back. When he
approached her at school, Carla looked as if she had been crying She refused to

- look at him, much less talk to him.”

Ask the students about how Fraok felt, how Carla felt, and how Carla’s parents felt when
*Frank directly challenged their authority in thejr home. What is the lesson that Frank needs
to learn? What is the lesson the parcnts should learn?. Should they accept an apology? '

3 Ideutify tbe Skill Componentv- hst the fo]lowmg skill components on the board before_
class :

Recogmze that feelmgs are 4 natural response to expenence
-Feelings may be p051t1ve or negative.

Accept feelmgs as a phys1cal happemng

Identify feelings that 2 are enjoyable.

dentify feelings of withdrawal, |

_ Recognize the causes of feelings.

I N

- Discriminate between causes of feelmgs that can be changed and cannot be
changed -

8. Accept feehngs y“ou cannot change
9. A_._d]ust fef:hugs accordingly.



Lesson 10 - : _ R ' - Dealing with Feelings

4. Model the Skill: Teacher invites a student to join in one or more of the following scenes.
‘The teacher acts out the feehng, then labels it:

» student unfalrly accuses the teacher of stealing a pencﬂ

B teacher calls the student by the wrong name; student gets angry; teacher is embar- .
. rassed .

b student tells teacher “You have favonte students i class”

5 Bebamoral Rebearsal.

A. Selection: Teacher divides the class into groups of four to endct 45 many of the role
. plays as time and size of class allow.

B. Role Plczy Two students role play a scene from the atory, then the othcrs 1dent1fy the
- feelings and the causes. :

Examples for role play: .

Role play Carla’s pareqts iﬁscussitig Frank before the iifleident/after the _ineidenﬁ
Role play Carla and her parents talking after Frank left the house,
Role play Frank talking to a friend about the incident.

1

.

i

Role play the appropnate behavior when you re a guest in someone’s home.

C. Completzon After cach role play, 1emforce the correct behavior, identify inappro-
priate behaviors, and reenact the role play with corrections. If there are no correc-
tions, the role play i is complete

D. Reinforcers Use verbal and nonverbal praise (spec1ﬁc)

=t

Discussion: . Discuss the role play and the kinds of feelings evoked Help students
discover any additional feelings which might be expected in these and similar situa-
- tions. Encourage comfients as to the kind and degree of control thc persons in the

-~ role plays had or dxdn t have over theu' feelmgs

6. Practice: Hand out copies of the worksheet “What's the Feelmg?” for students to comp!ete -
- and return, :

i/ Independent Use: Have students take a copy of the wodcsheet from the previous Iesson “A-

Diary of My Feelings,” home to record events, feelings, behawors and results

8 _Continuation. Teacher should contmue to point out the need for thlS skill as related situa-
tions arise. -
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Lesson 10

'WHAT’S THE FEELING?

. Directions: From the following list of words, choose the feel-

A ing that matches the situation in each of the cight situations
described below. Write the word you have chosen on the line .y 2|
~ following the situation.” ' o

- joy

disappointment
excitement happiness
. anger  embarrassment  fear  sadness -
% o anxiety * frustration

- You have just been elected president of the student council.

A

2, Yoii didn’t receive 4 birthday gift you really wanted,

© 1996 by SPV -

. Your favorite entertainer is in town. You just received free
concert tickets. ' ' -

. Your family accused you ugjustly of stealing $100.00.

.- Your favorite uncle has been in an accident,

. You forgot your lines in Vthe schooi play.

. No matter how hard you try, you can’t fix your -[.)icjzclé.:

. John the “big” bully is looking for you.

"\ N ..‘-. @ R 4 1’“ Ny Ry Ny
= AN §




SOCIAL SKILL

Expressing Your Feelings

_ Bebavioral Objectﬁve. Smdents Wﬂl mtcrprct their feelings, choose Ways to deal with them and

rec:ognm: comparable ff:ehngs in others

2

' Directed Lesson: -

'1. - Establish the Ne.ﬂ-d, All feelings are Iegxtunate Students nced to leafn how to cx.press their

feclmgs They need to choose appropmate bchavmrs for dealing thh these feelings.

Introdiiction: Rcfcr to TV program episodes wﬁhm the previous two WeeIcJ having to do .
with family sxtuatxons and/or social situations. ‘After summarizing the episode to remind

those who have seen it and inform those who have not, elicit responses as to feelings
invotved, expressions, interaction, behavior choices, and consequences. (Movies. seen

" recently by many of the students can be used as well.) NOTE: Time and equxpment pcmut—

ting, a brief Vldeo»taped episode can be used for this purpose.’

Identify the Skill Components. Write the following skill componcnts on the board or on |

sentence stri 1S,

1. Rccogmzc what happens thn you cxpenencc internal fcehngs

2 'Express what event happcncd just before the feelings occurred.

3. What understandmg did ‘you bring to the cvent by expressing your feelmgs?
4

. Label the feeling as accurately as possible, for mstance angry, 1esenttu1 irritated,
furious, joyful, happy, pleased, and satisfied.’ :

En..

Cormnumcate (verbally and nonvcrbally) thc feeimg to othcrs
6. Recognize and identify comparable feelings in others,
- 7. Choosc appropriate behaviors to dcal with feehngs your own and others.

- Model the Skill: Select a situation from one of the ’I'V shows or movies in Wthh two char—

acters have expressed strong feelings. Teacher and a student will role play Teacher will show
understanding of the student’s feelings and will calmly deal with them,

- Bebavioral Rebearsai:

A, Selectzon “Teacher selccts enough students for three tole plays.

- B. Role Play: An event from one of the TV programs or movies is role played by the |

- first group. The second and third groups reenact the same event with a significant
' change in the assigned feelings/behavior (e.g., anger to fear, Joy to ]6&101]3}’, entho-
“siasm to boredom, exc1tcment to dzsappomtment) i
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Dealing with Feelings ' . o o o Lesson 11

- C, Com;plerion: After each role play, reinforce correct behaﬁor, ‘idcnti.fy inapp_ropriafc

behavior, and reenact role play with corrections. If there are no corrections, role
play is complete. o .
D. Reinforcers: Reinforce appropriate behavior with verbal and nonverbal praise (spe-
cific) and tangible rewards. . . . - o
. E Discué_sz_’on: Discuss the feelings identified in the role plaj_r. Encou'r_age students to
©suggest alternate behaviors, Identify the feelings that could be aroused in self and
others.” _ ' ' . S ' o

6. Practice: Haad out copies of the following word search puzzle for students to complete.

7. - Independent Use: Give students copies of the worksheet entitled “Expressing Your

- Feelings™ as a homework assignment. Note that more than one feeling can be perceived, that

many different kinds of events might have caused the perceived feeling, and that these can

be a wide diversity of causes and results.

8 - Continnation: Teacher should contiiue pointing out the need for this skill as related situa-

tions arise.
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"~ Name - —_ Date __.

backward. '

Leéson 11

~ WORD SEARCH

Directions: Read the words in the word bank below. Then find them on the grid, and draw

a circle around them. Words can be found horizontally, vertically, diagonally, forward, and

CroTIMO>MI
woomxX<oDOoOr

A 0
: 0
E U
T T
A A
Y G
E E
D D

XOP<IOZPE
<—p<ro<z
~rNOPOOUT

ﬁm<rr@mz% 

| WoRD BANK'; -

abandoned  odd  angry sexy
nervous  silly  boed  mad
betrayed divided zany = sad uEIY_

| eagér evil o;itfaged gay

©1996by SPV




| Whaeoou see
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. Name , o o '. Date :

Legson 11

EXPRESSING YOUR FEELINGS
Q)irectian.s:l 5tud’_y the face. :ﬂtér',orz{ tﬁe feeling. Then write (1)
What caused the feeling, and (2) How do you respond?

Sr U

‘@f | | 2 |




- SOCIALSKILL
" Expressing Empathy for thérs |

Bébum’oral Objectibe. Students will identify and accept their own feelings and chdose clear ver-
bal and nonverbal ways of expressing these feelings. Stadents will identify and accept the feelings

- of others and use sﬂuat:onai and behzmoral clues to access those feclings.

Directed Lesson.

1. Establish the Need: Students need to develop a bettcr undcrstandmg of thelr feelings and
~ the feelings of others, and the ctfects feclmgs have on motivating their own behavior and that
. of others. :

2 Iﬁtroduction Tell thc following story:

“Matt didn’t want to go to social studies, but he couldn’t quite ﬁgure out why He
did like the teacher, but somehow he didn’t like the class. The teacher had sched-
uled a test today, and Matt wasa’t ready. He knew where there was an empty
room. No one ever went there, so he went. Halfway through the period Matt
smelled smoke, looked in the next room, and discovered a fire! Should he report
it? Ignore it? He ran and told the first teacher he saw that there was 2 fire, thus
getting help in time to put out the fire. Matt was told to report to the principal’s

office. The question the principal faced: Should he talk to Matt, the hero, WhD

discovered the fire, or to Matt, the class cutter, or to both identities?” ‘

Ask the class to 1dcm1fy the feclmgs of Matt, the teacher, and the pnnc1pal Suggest to speak
about the feelings as the partles in the story might express them :

3. Ident@f_‘ying the Skill Components Write the following skxll cornponents on the board or
on sentence strips.

1. Idcnnfy your own feeling (fearful, confused, elated, etc.). ‘

sttmgwsh the intensity of the feeling (sad, furious, happy, ecstauc)
Decide whether commumcatmg the feelmg will help.
Communicate the feeling (if ncccssary)
Choose words and applicable behawors
Be alert to others’ feelings.

" Accept others' feelings.

@ﬂp\'sﬂww.m

Express your acceptance.
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Dealing with Feelings ' ' _ : " Lesson 12

Model the Skl Using the story from the mtgoductnon Teacher selects a student to repre-
sent Matt and he/she role plays the principal. The teacher invites the student to express
Matt's fechngs assxstmg the student in the expressu)n of his feelings.

Bebavioral Rebeczrsal._

A. Selection: Choosc groups of two for rd!e piay.

B. Role FPlay: Present each group with one of the following situations. Two students =
‘role play the smxatlon giving expression to their feelings. '

- A student’s mother bought two lottery tickets, one for hcrself and one for a fnend
“The friend’s ticket won $100,000.

= Bart has just been invited to take sky{hvmg lessons, mciudmg his first jump. He s .
- afraid of heights. He talks it over with a friend, who mshes he could g0 mstead

C. Completion: After each role play, rcmforce correct behavmr identify mapproprxate
behaviors, and reenact role play with correctlons If there are no corrcctlons role
. play is complete. -

. 'Reinforcers Use verbal and nonverbal prals{: (3pcc:ﬁc)

" E. Discussion. Discuss the feelings expressed in the story and in the role plays.
Emphasnrc the reality of different and even contradictory feelings resulting from dif-
fering perceptions and interpretations. Also discuss the need for scnsumty to the
feelmgs of others, as they may be dnffcrent from one’s own.

Practice Hand out copies of the following worksheet “Those Feclmgs Are Ba-a ack‘” Fill out

different feelings that may be C‘VOde in similar situations. Have students complete the work-
- sheet in class.

,Independent Use: Bcfme distributing the worksheet “Express Your Fec[mgs remmd the

students that this is not an easy task they will be doing, and that sometimes expressmg feel-

_ings can be difficult, but necessary.

Continnation: The teacher should commue pointing out thc need for this skill as related sit-

" uations arise.
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Lesson 12

Name - _ " _ Date

THOSE FEBLINGS ARE BA-A-ACKI

Directions: What might someone be feeliﬁg’ when they demonstrate

- each of the following behaviors? Use the word.or words from the

| "FEELINGS BOX" below, and write them on the lines. There is more
_than one correct answer.

| | o FEELINGS
'E‘ﬁmy stomp tlmir fe@t SRS -»-.~~‘-—‘--'~~7-—.~" ------------ :

2 Thetr eyes are filled with t@m

3. Th@gr fall asleep in clams :

4. They are Iaughing o -~------f-;~f‘ -.--'-". ----- - e e

5 T}my are not picked to b@
ona team -

g 6. They are called names

7. They are laughed at

8. They ddn't ask a question -
o They are a new étudent |

————— e e e o e e e v cm

'10. They keep looking at their
‘watch.

1L They are puniéhed'unjuatly'

12 "I‘hey can't seem to do

| anythingnght . s -
nEEmGsaox: S R
.} mnervous . bad mood “embarrassed disappointment |
: sadness  fear : - worry ‘excitement
: éngér ' happiness - frustration joy

©1996 by SPV -
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" Lesson 12

Directions: Eight different foelings are listed in the column below. Think of a

. SadneSs_ |

.- Excitement |

7.

. “Happiness

~ EXPRESS YOUR FEELINGS!

situation that might cause each feeling, and write the cause in the second column, Next, -
think of how you might express the feeling to others and write this in the third column.

FEELING _CAUSE EXPRESSION

FrUstra_tion R S S R
Worry __;“__%_;,;,;__ S,

ey e e ——— ———r— e e, e i L Yk W oo e oo e, o it o fm

. ‘Joy_'. e 7 '_,.,...;._________;_ o

EmbarraSéed ;,_.._,q,,“.;,;;__:_-' S

'Anger. e e : ,_'_q_m,.;w.-__-__;__é_, '




SOCIAL SKILL
:Expressing A ﬁec_tion

. Bebavioral Obfective: The studénts will be able to identify and express appropriate feelings

toward others. The students will be capable of recogmzmg and apprec:atmg the posmve feclmg
of others toward themselves

Directed Lesson:

L

Esmbif.i:b the Need: Many students have not internalized the idea that “ the best way to have
a friend is to be a friend” They will be more apt to form friendships when ‘they learn, not
only how to recognize their own feelings, but how to express them. ' '

Introduction: Ask membcrs of the class to name some wellknown petsons. (They can be
people from entertainment, sports, politics, etc.) Choose one of the persons named, and
‘have the class make a list of positive comments about that person. Next, list some negative
comments about the person. Discuss how we can have opposite responses about the same
person. Encourage students to do the same thmg with thc1r owWn personal traits as well ds-
thosc of thelr ac,quamtances and fnends :

Identiﬂ the Skill Components. Lnst the followmg Sk.lll components -on the board before -
“class. : '

Decide if you have any good feelmgs about the other person(s)

Determine the exact good feelmg(s) you have.

Tdentify the attnbute(s) you have noticed that brought about the good fcclmg(s)
Decide whether the other pcrson(s) would like to know about your feeling(s).
Choose the best way to express your fcehng(s) in a friendly and non-demanding Way

: 'Remember how you feel when someone lcts you know somcthmg good___about_ your-
. _self. : ‘

7. Realize that if you foIlow the skxll steps hsted above others will notlce somethmg
~ .- good about you. : : :

oV N e

'Model the Skill: Teacher offers approvmg comments such as emphasizing and labc:lmg-

* responsive feelings of participating students during the Introduction (*You noticed some-

thing I didn’t notice; thank you.”) and, as appropriate, about students’ manner o appearance
(“That’s a very attractive blouse™). Some may be mildly embarrassed by being singled out, but
most are likely to be pleased that their efforts, manner, or appearance are appreciated.

_ Bebavioral Rebearsal:

A. Selection: Teacher arranges students in pa1rs (an odd student can join a peur) Pairs
are couplcd into groups of four :
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Dealing with Feelings- B o o ' o ] | Lesson 13

B Role Play: In pairs, students take tums telling each other what one thing about
themselves they wish other people would notice. Pairs then join in groups of four,
and cach takes a turn expressing a positive comnent and feelmg about his/her part-

ner. As time permits, one or more students from each group repeats the ‘positive . |
comments and feelings to the entire class, NOTE: If any student feels uncomfortable -
. -about personal cxposure, participants can alternatively represent themselves as

some imaginary or real person and make up an atteibute not real but to be noticed.

C. -Completion: After each group reports, reinforce correct comments and behavior,
identify inappropriate comments and behavior, and repeat the- role play' with cor-

rections. If there are no corrections, role play is complete. _
D. Reinforcers: Give Verbal and nonverbal praise (specxﬁe) for correct behavxor

E. Discussion: Discuss the role plays. Stadenis should be eneomaged to express theu'

feelings in response to hearing positive descriptions.and expressions of positive feel-

- ings spoken by others about themselves What would it feel like to be the only one .

about whom such feelmgs were expressed?—about whom no such feelings were
expressed?

6. Prmctzzce. Give students coples of the following worksheet enutled “Scramble Sheet™ and the )
-accompanying answer key page, and tell them to unscramble the words of affection (you may

© want to retain the answer key until most students have ﬁmshed)

7 Independ.ent Use: Send home the Worksheet “I—Iow Do You Do i * and ask stu- -

dents to complete it and bring it baek fo class for dxscussmn at a certain date. -

8. Contmuatwn. Teacher should contmue pomtmg out the need for this skill as related situa- -

thﬂS ‘c'll‘ ise.
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' Less.on 13

S[RAMBLE SHEEY ANSWER, KEY |

ANSWERS:

~ joyous
~loving o
- . pleasant
- wonderful
- fascinated =
- satisfied
- ecstatic
- vivacious.
~ vitality
- delighted
_infatuated |
~ affectionate
‘rapture
~ enjoying
- peaceful

W0Pgl e
‘AnSwers are in ﬁﬂl‘amblled Ol‘del' |

- _'Need more hellp'?

'”*_Cllues ;1 2 "_a u 8_'1_59_'_ 3

a7 6 4 lo 'lfa'



Lesson 13

Q)leCflOﬂS Think of someone gdu ﬁ@ve always v;.vq,ntec(. t_o-_ﬁwet. . -:'
Wr'tu?» the 'Persoﬁ's nasne in the above space. Well, this is your A
{ucky day! The person that you have named will visit your scheol

3 toduy. This is your chance to state:

: 'g_our"f‘wﬁ_ﬁgé About What Makes You
 ThePersonn ~ Like The Person

© 1996 by SPV

W why ould The Person Want ~ How Would You Let The . JJx
) YouFor ASupporter? Person Xnow How You Feel? £
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'SOCIAL SKILL
Expréssi_ng Affection

- Bebavioral Objective: The students will be able to identify'ahd ekpress approﬁriatc fééﬁngs
- toward others. The students will be capablc of recogmzmg and appreciating the pos;twe fcehng

of othr*rs toward thcmsclvcs

, Directed Lesson: _
1. Establish the Need: Students need to widen their undelstandmg of affecuon to include

more than ]ust the normal citcle of friends. They need to discover the wealth of assets in the
_ abilities; personalities, and accomplishments of a wide range of persons with whom they-
.may have contact. To express positive attitudes and feelings is to open the door to potcnmal
relationships and opportunities that otherwxsc might have mmamcd closed. - .

2. Imiroduction: Ask the following questlons Encourage any responscs students may offer but

a]low a few moments for reflection even if no verbal rcsponscs are given:
P How do you feel when someone criticizes you unfmly?
» How do you feel when the criticism is descrvcd? '
- P What does it feel like to be pralsed when you don t deserve ir?
P When you do deservc it? . .
i » What is the dxffcrcnce bctween flattery and a sincere comphment?

3 g Tdentify the Skill Component3° Write the followmg Sklll components on the board or.on
sentence strips.
1. Idemzfy somethmg p051twe about the other person(s)
Identify your positive feeling(s) about the person(s).
_Decide if.the'persbn(s) will benefit by knowing Your feelings.
Choosé a time and place for expressing feeling(s). |
Express your fcehngs appropnatcly |
Be sincere. _
Anticipate res;ionsc' How does the ofher persdn feel?

BN oV e W

Accept the exprcssmns from others without embarrassment.

4. Model the Skill: Tcachcr offers sincere posmve comments about a number of btudents
These can be about appearance, manner, dress, schofarship, etc, Emphasize the relationship
between the skill components and posnwc comiments about othcrs

55
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Lesson 14

Dealing with Feelings

5 " Bebavioral Rehecwsal

A. Selection: Divide the class into groups of three.

B.

Role Play: Give the groups up to 5 minutes (as time permits) to talk w:th cach other
and to ask and answer any questions needed for the assignment.

In turn, each member of the group of three verbally expresses positive, favomble
affectionate feelings to each of the other two that he/she believes to be true.

Completion: After each role play, reinforce Correct behavior, identify inappropriate

- behaviors, and reenact rolc play Wlth corrections. If there are no corrections, mle

play is complete

. Reinforcers Use verbal and nonverbal praxsc (spccmc) _
- Discussion: Students evaluate the role play for appr opr;ate‘ and inappropriatc behav-

iors and make com:—:cuons if needed. Use one or more of the following qucsﬂons as

‘discussion starters:

- Why do many pcopk: find éxpi‘essiﬂg affection difficult?

- How can you appropriately express grantude to someone who has done a favor .-
for you? lee examples of the words and phrases that can be used '

- thn someone gives youa compllment gwe examples of how you can respond

6. . Practice: Hand out the worksheet “Words of Affection” for students to fill in the blanks with
- affectionate words. If time permits, connotations of some of the words can be explored.

7. Independent Usage: Give students copies of the worksheet “Affection” to take home. and -

complete before sharing it with parents. They can then brmg the worksheet back to class
B and share it with the teacher and their classmates :

8 -Contmuation. Teacher should continue pomtmg out the need for this Skﬂl as rclated situa-

tions arise. -
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WORD

3l

5 OF AFF

. Lesson 14

Directions: i in these bianks with the words at the B
‘bottem of the page. o o '
BE CAREFUL]  some of th

| e words are backwards.
W) (Example: ecstatic = citatsce). e

 Vivacious

Delighted
Joyous

~Pleasant
Iinfatuated

- Affectionate

Satistied

‘Wonderful

Peaceful
Enjoying

Fascinated
Loving
VHiality
Rapture
Ecstatic




Lessdn_ 14

Name ____ - - Dat.e

e A A

S AFFECTION | %
S i
Dzrections How would you express your fechngs of affectlon in each of the: %

followmg sxtuat:ons? Write thc information on the lines.

w1

What do you sqy?- Wbc_zt do you do? K

pt
L)
o

Your friend got an A on o o o 25
hi_s _history paper ' : '

Your mother had a new
bz.by L

‘3. The track team has won
the championship | '

._Thenéwboy/gir_lsaid : ‘ S i | - . y '
he/she likes you L : .

2t S S _. . ‘ o 12

5. Your friend has ﬁnished- T - - RS s ,E%
a drug treatment 'progmm- e '

* ©1996 by SPV

LN
5

Your sister’s poster has - IR 7 <
- . e

- 'won first prize T : e - %%.v o

7. 'The teacher of the year = : o . : p4
K

is your teacher - _ ' _ %
'8, Your older brother was - ' . R - ]

N
- chosen in the football - o S O
draft ' . : _

.Starter Words: o _ S | L _ - -

-Smile | I Like You  Handshake Grin Pat on the Back

%%%%%%%%%%%‘

p\

3

e

/§<
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“SOCIAL SKILL
Undérstan'ding Fear

Bebamoral Ob]ectwe Students Wlll uede1 stand that fearisa umversai expenenee that may alert

you to dzmger

Directed Lesson:

i Esmbhsb the Need: Students need to 1eahze that fear like p:un isa feelmg of recognition of
a negative situation that needs to be dealt with, and becomes a “negative” fecling in our per-
~ception when an- appropriate effective behavior is not nnmedxately available. They need to -
- learn how to search for, choose, and utxhze behawors to cope reahstlca]]y with the s1tuatxon

2 Introducuon Share the following vignettes, suggestmg to the class that some of the fe:us

they will hear about are realistic, while others are not:

: “Joe very cautiously steps into lus_room. Careful not to '.c_l'ose the door, he looks
.around, wnder, and behind every piece of furniture in the room, checking for the

- poisonocus snake that might be hiding somewhere. Only then does he close the

door cutung off his escape route.” -

" “A group of people enters the elevator in the hjgh rise buﬂdmg About halfway
to the top floor, the elevator stops with a lond grinding noise. A few seconds
later, it suddenly drops about a foot Itis stuck between ﬂoors The hghts flicker
- and dun

“You are 1'1dmg in a car with a fnencL After you got mto the car, your fnend told
 you that the car was ‘borrowed.’ You realize that means it was stolen. Just then

you hear a siren, and You look back to see the hghts ﬂashing on the pohce car
: behmd You.

3. Identzfy ihe Skill Componeuts List the following skﬂl components on the board oron sen-
, tence str:ps . . : - . :

y Dec:de if You are feeling afraid.

. Admlt to yourself that you are afraid.

..Thmk about and identify what may be causmg the fear _
Detertuine if there is more than one cause for fear; if so, how. many,' and what kind? .
Decide Whether the fear is realistic (would it be foohsh not to be afraid?). o
Flgure out the worst thing that can happen.
F;gure out the best outcome you can hape for.

Choose the behavior most 11kely' to temove, change or Iessen the sntuauon causmg
the fear

© oV W ?\-‘.J*_E\’."-‘
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Lesson 15 o | | | Dealing with Feelings

4

Model the Skill: The teacher and student will role play the following scenario: A boy was _
playing baseball with a friend. Suddenly, the ball accidentally went through a neighbor’s win-
dow. This neighbor had often complained to the police about kids tramping through his yard

‘and playing ball in front of his house. ‘This time, he has yeﬂed from the house that he’s gomg

to sue someone’s parents for his wmdow o
A, What action can the student take to allcwate h.lS fear?
B. How can he stop his parcnts ﬁom bemg sued?
Bebavioral Rebearsa!. ' '

‘A Selection: Divide the class into groups. of four. Assxgn each group one of the
- vignettes already used. Students not required to role play should participate as spec-
tators who can adwse the principat role players

- B. Role Play In scquencc groups identify their suuauon then rote play. For the first

_vignette one student can be a friend who enters the room with Joe. For this and the

. otber roll plays the “spectators” can be active (give advice as the scene is played),
or pass;ve (respond with suggestions foliowmg role play). :

C. Completxon After each role play, reinforce correct behawor 1dcnt1fy mappropnate '
~ behavior, and reenact the role play with corrections: Ifthere are no corrccuons role
play is complete. '

D Remforcers Give vcrbal and nonverbal praise (spccxﬁc) for correct behavior, -

B Discussion: Discuss the role play and have students talk about the fear, Stimulate dis-
- cussion by asking a few: qucsuons Here are some examples:
- What fears help us to protect ourselves from dangerous sztuations?

Year of being hit by a car.
Fear of going to jail for committing a crime,

-~ Fear of violent situations, fear of being hurt. .

.- What kind of fear is unrealistic? _

Fear of bemg pmsoned by eatmg a candy.

: I‘ear of being hit by an airplane.

_ Fear of things coming alive.

 Fear of Lrossmg the street against the hght

6. Practice DIStI’lblltC copies of the Worksheet ‘Tr:ar Word Puzzle” for students t6 éomplétc._-'

Answers are below.

" Down oo T Agross
1. intimidate = = ‘3. .concern
2. panic 4. scared .
4. startlcd' o : ‘_S. anxious
6. belpless . A frightened
8. fearful o 11 terrified
9, une'asy:_ - _ _ 1{2‘. spiteful

10. nervous
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" Dealing with Feelingg ~ . ' Lesson 15

Note: Point out to students that one word (12) is not exactly a “fear” word, but-names
a feeling that may be directed toward a person or situation as a result of fear

7. Independent Use. Distribute copies of the worksheet “Now What?” Call Aattention to Skill
Components #6 and #7, and point out that they form the “boundaries” of problems posed
by the fear-inducing situation, and that Skill Component #8 is the “tool” or “weapon” to be
used to “make the fear go away” by effectively dealing with it. Insure that the students rec-
ognize that the sheet to be taken home follows these Skill Components in sequence 4s a-
,problem-solvmg dcv1ce - - :

8 C‘onmnuation. Tea_cher should c:ontmue pomtmg out the need for this skﬂl as related s1tua-

tions arise.
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Lesson 15

Date

FEAR WORD PUZZLE

1

[

SYBEABNE

3.

4.
5.

7.
11
12.

D‘OWN":-

© 1996 by SPV

to induce fear

_extreme fear B
suddenly surprised -

unable to act
inclined to fear -
uncomfortable: - -

_ jumpy, apprehensive

ACROSS:
yeasy intérest
~ frightened

worried

scared

filled with great fear
vengeful
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) Y (Best)
/- (Choese’)

A -(Worsl)_
"B.."  (Best):

[ A, (Worst')'

- C . (Choose)

Lesson 15

" WHA T2

D,,LK_EQIJ_O_I&,S_ You are faced with lhe followmg suuauons - Decide the -
following “for each: C
A. What is the worst that can happen?
B. What is the best you can hope for?
C. What would you chdose to do?

1. Earlier this morniag at homc you were swmgmg a stick by the TV set and A%

you "broke" the scresm.

A, (W'Orst)

2. Your scnence teachcr Jjust told you that you are gelting an ‘F on your’
report card.  You've been tellmg your parents that you are domg well. in

- science.

A, {Worst)
B. {Best)
(_1 (Choose)

B 3. Your mother. has glven you money to buy food at the store. Along the way
¥ you lose the money. ‘ .

C. (Choose)

4. The principal has called you to the office. . -

B. . (Best)

5. Somconc in school told a student with a rcputatlon for bemg a flghter that
YOU want to fight. Now you've heard that thxs xtudent is Iookmg for you,

AL (Worst)

B. {Best)
C._ {Choose)

6. Your frlend loaned you ‘a tape player and you droppcd it and it broka

{Worst)
{Best)
. {Choose) -




S

. SOCALSKILL
Managing the Emotion (Fear) ,

- Bebavioral Objective. Students will undc‘:rstand that fear is a normal and universal expenencc
' that can bc identified and overcome. ' :

3 Dzrected Lessom

t 1. Establish the Need: Students need to reahze thdt fcar is a necessary emotion. It is pos:twc

- when it leads to recogmtlon of a threat. It is negativc 1f no remedy can be found, Learning to
manage your fear is an essentxal Sk.lﬂ :

2. - Imtroduction: Share the followmg wgnettcs suggestmg to the class thf: need to dlscrmunate'
between reahstxc and unrealistic fears

(a) “Roxanne s best friend was kﬂled inan automobile accident only three weeks

. 2go. Today she accepted a ride to school with a neighbor who has been driving
- over 35 years and never had an accident or received a ticket. On the way to
school Roxanne suddenly looked up and saw a car speeding directly toward -
them, just as she heard the driver shout ‘We're going to crash”

(b) “You and a friend are visiting someone you know who lives on the fourth

floor of an apartment building. Your host invites you both to look out the win-

dow at a group of people running around on the other side of the street below, -

Your friend takes a quick look, gasps, and jumps back. thn asked What’
 wrong?’ your friend says, Tm afraid Y1l fall>”

(c) “Dan has had his new skateboard long enough to do better with it than any
of his friends, He has boasted that he can do more and better tricks than any-
body. He says his friends are afraid to do anything that could hurt themselves.
His friends dare him to ride his skateboard back and forth across a busy high-
way near his home. He accepts.” '

: .3. - Identify tbe Skill Components Write the following bkl].[ components on the board or on

scntence stripis,

1. Decide if you are fec:lmg afraid.

“Admit your fear to yourself.
Identify What is causing the fear.

‘Speculate as to whether there is more than one cause for this fea1
Decide whether the fear is reahstx, _
Think about the worst that can happen.

SV e N
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Dealing with Féelings o - _ _ . Lesson 16 -

7. Explore the best you can hope for.

8. Decide what is in your power to charge.

9. Choose behavior most likely to remove, change, or lessen your fear.

. 4. Model the Skill: The teacher will role play a situatio}l whcrc'hé/she'had expetienced a fear

and will demonstmte how using the skill component steps helped to overcome the fear.

: 5 Behavioral Rebearsal.
_ A_-'
B.

Selectzon Teacher selects groups of three students to role play each vignette.

Role Play: The students may use the three vignettes given in the Introduction to role
play. They may also design and use their own scenario if they wish. . '

: 'Completion After each role play, reinforce correct behavior, identify inappropriat’e -

behaviors, and reenact role play with corrections. If there are no correcnons role.

_ play is complete
. Refnforcers: Give verbal and nonverbal praxse (specxﬁc)

Discussion: Students will discuss the 1mportance of the cmouon fear Using the skilt *
components they will tell how to _correctly respond to situations. involving fear, -

- Students will discuss examples of positive and negative fears. They will dlSCUSS Ways

to use fear to their advantage

6. Practice Dmtnbute copies of the followmg kashcet “Fear Scrambles Me."” Collect when
ﬁmshecl

7. Independent Usei Have ctudcnts ‘take home the worksheet cnmicd “Fears” Ask them to
answer the quest;tons and then write a short story about a fear situation.

8. Continuation: Teacher should continue to pomt out the need for th15 skﬂl as related sitta-
. tions arise. _
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" Name

E Daté |

~ Lesson 16

FEAR  S{RAMBLES e

Damcﬂans Unscrambie The words below and write mem on fbe '
line. Use the FEAR WOF{D$ aT the bottom to help you

N o oA

@

10.  nrecnoc
 11._ _

120,

tteaminidi e
ﬁacib

- qé:'s_am” |
; 'p.e.lfhess |

' htegrffdenl

_hésyqé -

serg/nqc:‘).:
-' diét_(e_ifr'

fitesplu

darecs

axsnuoi

“terrified

~ heipless

concern
startied

FEAR WORDS

spitefut
panie
hervous
anxlous

intimidate

_ Uneasy.

scared

frightened

. ©1996 by SPV
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Lesson 16

+ fillin the blank. Then, compare your reasons W"Ith those of your classtnates. Can
2. 1feel helpless when

~°5. 1sometimes like to intimidate

9. When T'm fecling anxious, 1 _-
-~ 10. I fe,f:l spxtc:ful when -
11, I feel uncasy when I am amund

.12 \ When _. ' -' : happens, 1 feel fearful!

F E AR S

- Directions: Here are some “fear” situations. Decide how you would react and -

you Ieam another way to react?

1. - When I am frightened, I

3., When I feel panic, 1

4, o . ' - makes me nervous.

6. B! was'startlcd_whcn

7. Oncel felt ter:riﬁéd_'énd 1

8. 1 feel concern for others when

BECOME A PROBLEM SOLVER. On the back of this page, write a story about
a fearful person who seeks help’ in an f:ffort to overcome fears. Outline your
_ story below. '




B

1

3.

SOCIAL SKILL
Réwarding Yourself

. _ Bebavioral Objective: Students will learn that rcwardmg themselves is a way to motivate them— .
selves. : -

- Directed Lesson:

E&tablisb the Need: Major goals in one’s life sometimes seem unattainable. By Setting minor -
goals and rewarding oneself when those minor goals are reached, the major goals will not
seem so far away. Rewardmg yourself is an cxcelient way to fostcr self- motwat:on

Introduction: Tell the foll()wmg story

‘“Rod was on the track team for his school. He had tried out for a number of
events—the pole vault, the broad jump, and the high hurdles. He was good
“enough to be happy about his performance in all of them, but the coach tried -

him out in several other events and told Rod he wanted him to concentrate on
the 440 meters, Coach said Rod was the best he had seen in that distance in a

. pumber of years, He told Rod, ‘If you work hard enough, you have what it takes
~ to break the all-time school record in the 440.”

. “Rod practiced every day even to the point of making the 440 ranina park near

his home for additional practice. He beat every other member of the team by 10. .
10 15 steps in competition. But that school record bugged him. He thought about |

it. In his dreams he could hear the roar of the crowd When he final].y broke tht:

record. What a feehngl

“One day Rod went to the high school track late in the afternoon. He was all
alone. He had his stop watch with him. He drew in a deep breath, and let it out

-slowly. Something told him, This is the day! He set himself, heard the starting

gun go off in his brain, pressed the button on the stop watch, and burst into
action. At the finish, he pressed the button again. Did he dare look at the time?

 Finally he did. He beat the school record by 7 seconds! 7 scconds! And no one to

see it—no crowd to cheer«—no medal or trophy to take home.”

Identify the Skill Components. List the skﬂl componcnts on thc board or sentence stnps

- 1. Deude which goals will be’ rc:wardcd
2. Determine the rewards.’
3. Setoutto achieve your goal.
4 Rcward yourself When the goal is achxeved
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Using Self-Rewards .- o o o R Lesson 17

4

Model the Skill: Teacher chooses an accomplishment requiring eﬁough skill to be at least
mildly difficult, then demonstrates practice of the skill with some degree of failure before -
success is achieved on the third or fourth attcmpt Examples:

B touchmg toes. -

b saymg a tongue-twister (e.g., “Thc two-twenty-tvo train to Tooting tooted mnefu].ty
as it.tore through the tunncl” or “She sells sea shells by the sea shore™)

B quoting something from memory (e 8- list of states or state- caprtals a short poem a
short hst of histoncal facts) ‘

: Teachcr then tells the class how he or shc Would reward lnm/hcrself for accomphshmg the j.- '
: _modeled task. _ ,

| _ Bebaviorazl Rebearsal

A, Selection: ’I‘eachcr dmdes students mto groups of three.

'B. Role Play: Rcmmd students of the story of Rod’s achievement told in the
- Introduction. Suggesta few other kinds of acluevements such as: :

- lcarmng to ride a umcy'cie
. —. completing a walk-a- thon
- passmg a test whcn the student is expected 10 fall
- getting a yob N '
- winning a prize

Fach student in the group is to tell the others what achxcvemcnt he/shc is role play—
ing and what he/she has chosen to say or do for a seifreward. Teacher chooses one
of the groups to report to the class and to reenact the role play.

- C. Completion: After each role play, rcmforcc the cortect behavior, 1dent1fy inappro- ' _
. priate behaviors, and reenact the role play with correctlons If there are no correc-
tions, the role play is complcte : :

D. _Remforcers Acknowledgc appropmatc bchawors with Verbal and nonvcrbal praise
" (specific). -

- E. Discussion: Provide the students opportumtxcs to evaluatc the rolé play, mdxcatmg o
“appropriate and inappropriate behaviors: Furthcr they may dxscuss their pcrsonal -
accornphshmcnts and rewards. -

Practice Distribute the workshcet “Intcrvxew to students. Suggest that the best responses

_ “would be cither (1) somcthmg they have actuaily done, or (2) somethmg they genuinely

asplre to do.

Independent Use Hand out the wosksheet “I Can” for students to takc home to be shared -
with the family. (Perhaps parents can and will allow themselves to be involved in suggesting
and enabling the reward factor in C.) Students are asked to bring the completed Worksheet '

~ back to class to share it Wlth tcacher znd peers.

Coutiwmmion Teachers should continue pomtmg out the need’ for thxs skill as related situa- -
tions atise. . : :
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Name ] _______ Date

_YOU:

. YOU:

Lesson 17

INTERVIEW

'Directimzs. You entercd a ncwspaper contest cnutlcd “X D]ESERVE A
- REWARD BECAUSE” and wrote an essay. Today you are being mtcrvucwed by.

a rcportcr Who in the class will win the award? Take a vote,

REPORTER: What have you dom: to descrve an award? i

REPORTER: Is there a Wajr to verbally: i'eward yourself?

REPOQ_RTERQ- How could you actively reward yourself? .

- YOU:

EXAMPLESE Here are some 'suggcstibns to get you started, but you are to
make up your own idea for something that is worthy of an award. :

'- You saved a young child frdm a speeding car. ‘
You helped a neighbor with yard work all year.
" You called for help when a fire was starting..

- ©1996 by SPV



Lesson 17

- Name __ - | Date ___ I - -_
_VK(' o o ICAN B o SW

“%u nee;f not be perfect nor c[a everytﬁu;g me&ﬁt[y in orc{er to ﬁmf gooc{
_tfizrgs about yourse[f that can Ee: reward’etf »

Directions: List some p031t1vc statemcnts about yomself in rcsponse © each -
_ ef the followmg quesuons

A. “What can I do now?
1L |

D= f
=5 S

2
3
4.
.

© 1996 by SPV

B. What can I do when I put my mind to it?
R U '

2
3 : : _
~C. When I prove to myself what I can do, how will I reward myself‘;r"

2
3

4
5

GRoy=———o =



SOCIAL SKILL

Rewdrding Yburself for Achievement

Bebavim'al Objectﬂve“ Students will use self rewards when they have obtamed a personal goa.!

Directed Lesson

1.  Establish the Need: Students are constantly reminded by adults of the need to be success-
ful in all aspects of life. In order to meet large goals, many times smaller goals have to be met -
first. Students need to be motivated to meet both the small goals as well as the large goals.
Self rewardmg is one way in whxch students may be able to keep themselves motivated.

2 Introductiam ﬁsk and sohc1t answers for the follow:ng

P What change would You like to make in your appearance? How will you reward your-
.self after you make that change?

P What personality traits would you like to acqmre? After you acqmre this trait, how
will your life be different?

l What future goal will you be working for to feei successfuP Yom rewa.rd for ach1ev- :
mg this will be

3. Idenﬂﬁ tbe Skill Components. Wnte the skill components on the board or on seatence )

stups

Develop an attitude of “selfreward" '

" Decide what aceomplwlunents should be r..warded
Relate rewards to accomplishment.

' Accept self rewards” to monvate SUCCESS.

Admit success feels good.

Reward yourself

.d\'sn.éewwz-t

4 Model tbe Skill: The teacher relates an cxample of personal accomphshment and self
reward. The skill componerits will be used to illustrate the steps in this process
5 Bebavioral Rebearsal;
A Selectzon’ Teacher leldCS students into groups of three.
' B. Role P[ays

- - Interviewing for a job and gettmg it
- Bemiy part of an athletlc team
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.Using.Self—Reibards ' - | L Lesson 18

Improving one or more grades

Making honor role or merit role

- Making c1tlzensh1p role, or perfect attendance
~ Achieving weight loss or gain '

- Making more friends

Each membcr of the group is to tell the othcrs what. acmevemcnt he/she has cho-
~ sen, what the sub-goals are, and the chosen verbal and/or material self: rewards, The
~ group chooses one of these to report back to the class and reenact the situations.

i

C. Completion ‘After each role play, reinforce the correct behavior, 1dent1fy mcorrect'
behaviors, and reenact W1th correctlons If there are no correctnons the rolc play is -
complete. : :

D. 'Remforcers Rcmforce Correct behawor with Verbal and nonverbal praise (spcc1ﬁc) -

" E. Discussion: The studcnts Jevel of performance is evaluated by peers and inappro-
-~ priate behaviors are correctcd tht thc students op:mons of ngmg thems elycs
rewards : ;

6 'Practice D1smbute copies of the Worksheet “What S Your Goal?” for studcnts to complete
m class Then call on volunteers to share some of theu‘ goals and dlSCuSS these with the class '

._7. f Independent Use: Send home the Worksheet “What s thc Payoff?” Encourage studcnts to -

choose addmonal short and intermediate goals and appropnate rewards

8 Contmuation. Tcachcr should continue pomtmg out the need for this skill as related situa-

tions arise.



: Lessc')h 18
Néme, | - - | Date
e ww*—*..: % r....._.._........,
i )
( WHAT’S YOUR GOAL?

R mrectzons Compare your present behavior and acuons with the way you -
. ! ~ would like to be. Then set for yoursclf some %hort term and long -term goals l
/

for the time perzods glven below

. . o B
Exampte 1 don t go to bed early therefore I get slecpy in class. - s ,‘\ .

- GOAL: Iwﬂlgotobedat __-PM. ‘ X el
. . f‘)/@!

| | _; | L{%WEEKLYGOALl | | | | R | : %QL -
o (&ﬁg WEEKIY GOALZ e ] | Ej{j

<

N

b MONTHLY o B A
" MONTHIY GOAL1 | ‘;\é

PR
e e Lo

MONTHLY GOAL 2-
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Lesson I8

Nal__né'. - . Date
* WHAT'S THE PAYOFF?

Directions: Wh_en you reach a goal that you have set, you feel great! _Sometime's that
feeling is a reward in itself. At other times, people like to "give themselves a reward.”
How could you reward yourself for the goals that you have set and met? Record your:

answers below.

- FOR REACHING MY DAILY GOAL, I WILL

1.

FOR REACHING MY WEEKLY GOAL, [ WILL
1. S | |

FOR REACHING MY MONTHLY GOAL, | WILL

' FOR REACHING MY YEARLY GOAL, 1 WILL




SOCIAL SKILL
Respondmg foa Need for Help

' Bebamoral Objective' The student lel recogmze an mdmdual xn need of help and deeide upon

an appr oprlate method of assistance.

Direeted Les'sor'z:' '

1. Establish the Need. 'Helping' 'anotheir person is an adoﬁ'mble and rewarding eXperience
" This skill will be useful in all aspects of your hfe (i.e. school home commumty, and Work)

2 Introduction. Read the foilomng story

“fohn and Sue were at home watching televisnon one night. In the middle of the ‘

show, they heard a young girl screaming for help. They ran to the window,
. looked out, and saw a girl being chased by a man. She was yelling, ‘Help me, help
- me.’ John and Sue were not sure what action to take and discussed what they
could possibly do to. help the girl. They finally decided to ‘call the poliee.

“When the police car appeared, a crowd gathered on the street. On the sidewalk

was the body of a young girl who appeared to be 13 or 14 years of age.”

_The teacher asks the class three questlons (m “Why do you think no one responded
immediately to the girFs screams?” (2) “If someone had responded immediately,
‘ could the emimg of the story been different?” (3) “How so?”

3K dentzjfy the Skzll Components. List the followmg sk111 componems on the board. -

1. 'Recogmze when a person really needs help
Ask the person. if he/she needs assistance.

Ask the person what kind of help is needed.
.Choose a correct response to the Situatioh '

Follow through with appropriate assistance.

AW R BN

In case of danger, stay in a safe plaee and ca!l the pohee-—911

4_. Model the Skle. The teacher lel show the Clasq how he/she Would follow the skill com-

- ponents if he/she saw someone in need of help.

5 Bebavioral Rebem‘sal

A. Selection: The entire class discusses the modeled sidll. The teacher selects gmups of
three students © role play.
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Helping Others o , ' o - Lesson 1-9

B. Role Play: Two groups of students will demonstrate appropnate helping behavior
" and two groups will demonstmte non-helping behavior.

C. Completion: If there are no corrections, the role play is Comp_lcte.- If there are cor-
rections, state the corrections and model the appropriate helping behaviors.

D. Reinforcers: Teacher and cIassmates should use verbal praise to acknowledgc cor-
rect behavior. -

E. Discussion: Discuss ways that students can be helpful at home at school and in " _ .

their commumty

6. Practice: stmbute c0p1es of the workshcet “Helpmg Others” to the class and ask students

- to answer the questions in complete sentences.

1 In the paast week, how have Yu»u helped a famxly mcmbe1 P
2. In the past week, how have vou helped a classmate?
3. In the past week, how and When have you helped a strangex?

7 -'Independem Use: Give' students copu:s of the worksheet cnt:tled “Photo Higtﬂlghts .
Helping Others” to take home. They are to look for examples of people helping one anoth- _
er from TV, radio, newspapers, magazines, and personal observations, and complete the
worksheet. Students will receive verbal rewards for sharmg their ﬁndmgs with the class..

8 Contiuuation. Teacher tells studcnts “If you use this skill whenever and WhClEVCl‘ you need

nt others will feel good about you and you will feel good about yourself”
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Lesson 1 9.

HELPING OTHERS

Directions: Answer 'each of the foliowing ques{ions,_ using complete
sentences. : o _ _ o

1. In the past wesl, 'hdw_'héve you helped a family member?
2.. In the past week, how have you helped a classmate?

3.. In the past wesk, how and when did you help a stranger?

4. How did helping someone else make you feel?

‘?

© 1996 by SPV
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‘Name __ ] Date

Lesson 19

PHOTO HIGHLIGHTS HELPING OTHERS |

Ih.mct:mm@, Use a varlet.y of newspapers and uagazmes to
ook for pictures that show examples of people helping one
another Qut them out, anange, and paste theam below
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~ SOCIAL SKILL
Feeling Good Aléout'Helping R

. Bebavioral Objective: Students will feel selfsatisfaction upon giving as$istance to others.

" Directed Lesson:

Establish the Need: Giving assistance to someone else is an admirable and rewarding expe-
rience. This skill may give you self-satisfaction, open the door for unexpected opportunities
(e.g., experience, job pmmotions job opportunitxes), or motivate others to help you when
you need ass1stance : :

Introduction: The ti:a_chcr Wﬂl read the following story to the class: |

- “Harly one morning, Richard and a gi'oui) of his friends were on their way to

school. Several blocks from their neighborhood, they saw an elderly woman . .

lying on the sidewalk. They all kept walking to school, but Richard decided to
turn around and walk back to the woman. He koelt down beside her. She could

barely speak, but Richard was able to understand her. She asked him to get her
some help. Richard went to a house nearby and asked the inhabitants to dial 911

*for the lady. An emergency vehicle came and took her to a hospitdl.

“While the lady was recovering in the hospital from a broken hip, she’ received

- Richard’s name and address from the police. She sent Richard a beautiful thank-
vou card with a five-dollar bill tucked inside. Richard was surprised. He and his
parents decided to visit the lady in the hospital, and a ﬁ'iendship was formed. |

“Richard began doing odd jobs for the lady. He continued Working for her until
~ he graduated from high school. Many years later, the woman died and Richard
was informed by the lady s lawyer that his name was included in her will.”

- Ask students to respond to these questions: Why did Richard turn around and g0 back to help

" the woman? Would You havc stoppcd to offer help? Why or Why not?

'Identz_'sz Skzll Components' List the followmg skill components on the board or on sen-.

- tence stnps 7
_ Recogmze that a person needs help
Ask the peison if he/she needs assistance.
Ask the person what kind of a551stance he/she nceds
Choose'a cortrect response to the situation.
Remam m a safe place in case of danger, And dial 911.
6. l"ollow through with an appropriate response to the sﬁuauon. :

&"'.*\‘.-Nsvz-

.
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Helping Others - | | S : ‘ - | Lesson_ 20

Noticé how you féel_ after you have helped someone.

Notice whether more people are inclined to help you after you have helped some-
one. - . .

Model the Skill: The teaaher will pretend to receive a telephone call from the American
Cancer Society. The society asks the teacher to do the fundra:smg collection on her street,
The teacher agrees, : :

A | Bebavwrazl R’ehearsal
: A.
B.

Selectzon One studf:nt ata tlme

"Role Play Students will role play the telephonc call from the Amencan Cancer

Soc:ety and the story in the mtroducuon ’I'hey will nge their responsc to both sit-
uatlons : . .

. Completzon Studcnts will comment on the 1016 pl&y If no correcuons are needcd '

the role play is complete.

. Reinforcers: Correct behavior should be acknowledgcd by posmve commcnts from

teacher and peers.

Discussion: Teacher should discuss the idea that you should help others because
you want to or because it makes you feel good, not bccause you will get something
out of it. Someumes helping one person will benefit many people and maybe your-

self indirectly.

Practice: Have students complete the following worksheet “Maila-Gram” which is a mail-a-
gram written b}f a'community leader asking the students for help on a clean—up project.

Independent Use: Give students coples of the woxkshect entitled “The ‘Lend A Hand’ -
Group” for completion in class or as a take-home assignment. Students can complete part or

- all of thc wmkshef:t tellmg how they helped othcrs ;

_ Contmuatzon. Teacher will continte to pomt out thc nced for this Sklﬂ in all sntuauons They

also mlght miake new friends by using this skill.
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Lesson 20
Name - : Date _

 JOIN THE "LEND A HAND" GROUP

o Directwus Prepare a hst of all of the people you have helped recently. Describe how you .

helped each person, how it made you feel, and whether your helping them has made a

. difference in your own life. (Use the back of this page if you need more space )

911 HELP!  FEELGOOD
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SOCIAL SKILL
Usmg Negotzatwn to Settle Dzﬁimltzes

Behamarazl Objectwe. Students Wﬂl use negonauon as an altematwe to aggressmn when
involved in a confrontation with others.

'Directed Lesson:

1. Establish the Need: Use¢ of this skill will allow people to live more harmonious lives.
‘Teachers should stress that incidents of violence wﬂl dccreasc when pcople learn to settle
their differences by negonauon :

2 Intraductiom _ _

“Have you ever done something you knew was wrong, but you did it anyway
because your friends (known as peers) encouraged you to and you wanted to
keep their friendship? This is called negative peer pressure. Peer pressure can.
also be positive when it results in appropriate behavior, If you decide not to par-
' ticzpate with a group that exerts negative peer pressure, you can attempt to nego-
tiate and reach a compromise that permits you to do the right things without
risking your friendship with the group. If this doesn’t work, it will be to your
best mterest to make new friends Whose attitude and behavior is more Hke
yours.”

3 Identgjl tbe Skill Components List thc following skﬂl components on the board or on sen-
tence smps o

Dec1dc 1f there isa problcm bctween you and any other person(s)

B

Inform that person or those per: sons about what you think is t.he ptoblem
‘Meet face to face to chscuss the problemA

Listen to each Other with open minds.

Rcspcct cach other’s opxmons

Take a few minutes to recycle the other person 5 oplmons in your mmd

Try to detemnne WhY hc/she felt that way. .

.0°-‘1 ENECIICNE

Avo1d “ﬁnger pomtmg
Try to work out comprormsc that pleases both of you.

e

4, Model the Skill: Two students will have a “mock” argument in whlch one student is trymg
to convince the other to do something in order to belong to the group since they khow it
would not be appropriate behavior (e.g, cut school and go downtown). These students W111
then sit down and go through the steps of negotiation to solve their problem.

84



'f-f=‘*}A‘-'.i'i‘_’.:‘}"'=." LN

. Solving Conﬂicts Peaceably | N o - Lesson 21

5. Bebavioral Rebearsal: The students are grven an oppommity to perform the behavior and
be evaluated.

A,
- B.

Selection: ‘Teacher will have p'airs of volunteers come to the front of the classroom.

Role Play: Each pair of students will be told or given a situation on cards to negoti-
ate with cach other. They will go through the skill steps of negotiation to reach a
compromrse and gwe example situations,

Comp[erion After each role play, the class will remforce correct behavmr identify
mappropnate behavxors and a new group of volunteers will reenact the role play
with correcnons : '

. Reinforcers: Have the class verbaﬂy praxse those students who went tlnough the

negotiation process cor rectly. -

Discussion: ‘Teacher leads a dmcuss;on on ways in ‘which negotmtron techmques_

~can be used to avord gang wolence and problems between fnends fmly, and
: sch()ol :

6 Practice Hand out copies of the worksheet “Sharpen Your Negotlatmg Skxlls” and ask the
: class to complete the Worksheet by using the words listed at the top of the page. After they
have completed the Worksheet students will exchange and correct cach other’s papers

lem.

- Independent Use Give studcnts copies of the followmg story starter entitled “The Pencil
Problem” and ask them to ﬁmsh the story by usmg negotxatmg skill steps to resolve the prob— _

8 Continuation. Teachel should continue pomtmg out the need for this skill as related srtua--
- tions arise. :
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o . turbance during funch. o \
~ B} 4 Thestudents mads o and, - .
g © . slatements about Joe’s behavior in school. ' o \

" Lesson 21

~ SHARPEN YOUR NEGOTIATING SKILLS ¢

Il Directions: -Wrile the word listed below in the corract blank fo make each statement TRUE.

peer pressu'fe positive. 8 peers -

compromise _' ;'nagati\fe : _-confronialion' ' negotiate

. Trytoworkouta _ . : S, __ thatpleases
. both of you, L o

. Your ciassmates or your ' " i ‘ can assistyou -
. with homework. - Lo : . S o

. The I _ - : beiweén two students c_:auée_dadis»

5 . S o . can cause a.person to become
disrespectful. ' ' -

fight! -

1)

6. Students should bamto ' - - theirproblems rather than \

© 1996 by SPV
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. Lesson 21 -

> BTHE PENCIL PROBLEM § > 52

: Q)lrectwns Write dsfory usiﬁg the .stofy ;stizrter_ written below. In the story, .
- include some of the negotinting steps to resolve the problem.

 Jose and juan-wére arguing over a new blue pencfﬂ Jose had S _
picked it up from the floor when he came into the room. That's |
- -wﬁern_ Juan grapbed it and shoved it into his pocket......... B




SOCIAL SKILL

Usmg Negomarzon to Deal wzth Peer Pressure

Bebavx’m*aﬂ Objective. Students will use nf:gonanon asa techmque for dr:ahng with peer p1es-

. sure as it 1ela;tes to mappropmate behaviors such as drugs, teen sex, and gang activity.

Dn'rected Lesson: '

1. Establish the Need. The teacher should stress to the students that incidents of v1olence will

- decrease when people learn to settle their differences by fnegotiating, Negouauon will also
allow students to learn to ma.ke their own choices and accept the consequcnces of thexr
choice.

2 Intmductz’on: 'I‘cacher will lcad a class dlscus,sion on thc followmg

1 Suppose you go to a party and realize that it's not the place where you waat to be?
- Who do you tell?
- How do you leave?
» Suppdsc your friends try to pressure you into staying?
~ Think of at Ieast three ways to makc a graceful exit.

3. Identgfj) the Skill Components. erte the foﬂowmg Skﬂl componcnts on the board oron

sentence strips.

1. - Identify the problem
Fo_rmulate your opinion.

VDiS'cuss_ it with peer(s).

Listen to each other with open minds.

- Respect each other’s opinions. '

Avoxd “finger-pointing” 7 o
Work out a compromise that pleases both of you.

LR N_'

‘Make your choice of what to do.

Ny

Live and abide bjf y_oﬁr choice.
10. Ask “Do I feel good about my decision?”

4. Model tbe Sk.iH. The tcachel will model the followmg situatmn as if she/he Werc a tenth

grader:

The teacher/student gocs to a party and realizes that hc/shc does not belong with this group
He/she models WaYS to leave the party:

88



.Solving Conflicts Peaceébly ' o 7 _ ' _ Lesson 22

P Phone a friend or family member and ask to be picked up. |
» Tell your best friend, and decide to lcavc: togcthcr
P Just walk out the door, and go home

5 Bebavioral Rebea,rsal.

A Selection Selec:t one boy and one girl at a txmc

- B. Role Play: Each group will role play the situation presented by the teacher When '
-~ modeling thc skills, remembering to use the skill components..

C. Completion: After each rofe play, the class will reinforce correct behav:to; 1dent1fy

inappropriate bc:hawors and a new group of volunteeis wﬂl reenact the role play -
with correcnons : :

) Remforcers Have the class applaud for each group of actors.
E. Dz'scusszon Teacher will ask students to talk about the follovwng

- What would you do if you were the person mvxted to the party? (Get pnor mfm- '
mation.) -

~ What would you do if your best fncnd dec1dcd to stay, but you felt uneasy?

- Would you be proud of yourself if somieone you cmcd for (mother, fathet, gmnd—
mother, teacher, etc.) learned that you were at thjs party?

- What does th15 mean: “We are ]udgcd by the company we keep”?

Practice Hand out copics of the followmg Worksheet “I’s Your Choxcc Ask students to
complete the Worksheet and retum it to you for a class dlSCUSSlOH

. Iudependent Use: sttnbute coples of the worksheet - entxtled “A Famlly CurfeW

Compromise” to the class. Students will conduct a family interview and negotiate with par-

ents how to get permission to come home at 2 later hour Wntc down how the 11eg0t1at1ons
went and what the compromlsc was.

.. Continuation: Teacher should contmue pointing out the unportance of makmg your own
. cho:ces before actm;, and not ngmg in to peer pressure, :



Lesson 22

Name | Date ]

IT'S YOUR CHOICE
Directions: Working with a classmate, éhoose one of the fdiowing élaiements and while a paragraph éxplaininé why

you agree or disagree with the statement. You and your partner must be in total agreement. HELPFUL HINT:
Remember to negotiate and compromise with each other., o _ "

******#****7**#**'*#***'*****'*sz***#*w*_#******'*****#******
' CHOOSE YOUR STATEMENT:

-1 'Drugs shouid be legalized.

2. The welfare system does not really help people improve their ]Jivi‘ng= stahdard.
3. Students shfonlld'no't be required by law to attend school. ' )

4. It’'s OK to ‘exercise peer pressure to have people do “things” in order to bé

part of the group. o
M**********a_k*_****#:k**:lé**mk****************{k******************#********* '

ES
¥
*
&
*
*
*
%
*
e
%
"
*
*
E
*
*
¥
*
E
*
*
*
%k
S
£

**s’«******#**:yc************,**ak***********'***

*
*
*
¥
*
*
*
*
*
*
%
*
*
#
*
*
*
*
*
*
*
.-*
*
*
*

© 1996 by SPV



o b o paniiple g

el
g

© 1996 by SPV

lLesson 22

Name - ) - ' Dateﬂ

A FAMILY CURFEW COMPROMISE

Dtrechons Discuss the followmg situation with each member of your fcmlly and write™
down fhelr responses sn the space provided beiow ,

Your friends say that they can stay out as long as they wish on a school night. Your par-
ents insist that you be home before it gets dark. You know the other kids will tease you
“if they know that you have a curfew, Using negotlatlon skm can you and your parents
work out a compromise? : o
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SOCIAL SKILL |
- Staying Calm Under Stress -

Behavioral Objective: The students will learn to vse new strategies for remaining céllrn ur_xder_'

| SEress. . , -

Direcied Lesson:

.

Establish the Need: Throughout a person’s lifetime, he/she will be faced with mary stress-
ful situations. It is important that a person uses “selfcontrol” to stay “cool” when dealing
with such situations. ' _ S

Imtroduction: Point out to the class that “stress” can be “harmful” as well as “helpful” to an

individual. Give examples of situations that can cause stress such as: moving to a new neigh-
borhood, transferring to a new school, having a divorce in the family, suffering with a

- headache or an ulcer. An example of helpful stress is being frightened by a noise at the door,

The noise alerts you and causes you to be on guard. By using self-control an individual can

point that self-control is vital for “survival” in today’s world.

. decrease stress. Serious problems can be solved only when using self-control. Emphasize the

‘ Identify the Skill Components: Write the following skill components on the board or _on'

sentence strips. _ _ o .

' 1. -Rccognize thfl probiem that's 'causing you to l'o_sc your self-control.
. Identify your feeﬁﬁgs (anger, fear). B

- Decide what happened to make you feel this way.

‘Discuss the sima_ti_bn. O ' '

Focus on positive oiitcomes.

SRV NN

Strive for self-control (count to ten), stay “cool”
Accept situations you cannot change.
Inform the teacher or some aduit about the problem.

Y o N

Choose the skills ‘ybu riced to control yourself and to feel comfortable.

Model the Skill: 'l‘wo studellts will be playfully teasing each other. One of the two students

. becomes upset and wants to start fighting. The class will discuss how the student who wants

to fight can control his/her emotions without a fight.

The teacher will direct the discussion by constaﬁtl_y emphasizing how the skill components
can be used successfully in controlling the sitvation. .. : : :
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5. ' Bebavioral Rebeursak

A. Selection: Two pairs of students are selected to role play a situation involving self-
control. , . '

B. Role Pilay: Students will act out the following situation: _ : _
A student accidentally bumps into another student in the hall, and the student drops
his/her books: : o - Lo
- Student apologizes and helps pick up the books
.- Student identifies feelings (annoyance) 7 :
~ Annoyed student exhibits seif-control by counting to ten.

Have students make a List of healthy stress situations such as being alarr_i)cd by the
sound of the fire bell, or a tornado warning drill. : : :

C. Completion: After each-r_olc play, the teacher and class will reinforce the correct. o
behavior and identify inappropriate behaviors that they observed during the role
 play. E " o ' 2
'D. Rez‘nforcers:_The students and teacher will applaud the role players every time the
role players use the appropriate behavior during their presentation. , _

E. Discussion: Discuss the role playing and have the students identify the skill com-

ponents they recognized during the role playing activiry, ‘

. Practice: Distribute copies of the following “Personal Record Sheet” to the class. Students
-are to use this to record any incident at home in which they were involved and were suc-
cessful in using one or more of the skill components to maintain self-control.

Independent Use: Give students copies of the worksheet éntitled “Féaturing: An Example

of Self-Control” They are to write a paragraph about a television show or movie that involved

the use of self-control and return the write-up to the teacher at the end of the week. They

will describe the incident and write about the skill components that were used to solve the

conflict.

Continuation: The teacher should continue to stress the need for this skill as refated situa-
tions arise. ' : :
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